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INTRODUCTION

P

School Counseling in the Commonwealth of Pennsylvania:
Supporting Every Student to College and Career Success

ennsylvania’s school counselors must be front and center in supporting students to
college and career success. The ASCA National Model: A Framework for School Counseling
Programs (ASCA, 2005) established a structure for effective school counseling programs. The
American School Counselor Association (ASCA) incorporated the best features of the Gysbers
and Henderson’s (2000) Comprehensive Developmental Guidance Model, Johnson and Johnson’s
(1997) Results-Based Counseling and Myrick’s (2003) Developmental Guidance and Counseling,
into The ASCA National Model: A Framework for School Counseling Programs. The Pennsylvania
Companion Guide to the ASCA National Model supports the “One Vision, One Voice” framework
that establishes a national consistency for comprehensive developmental school counseling programs and school counselor roles.
The Pennsylvania Companion Guide to the ASCA National Model addresses the unique offerings and requirements of school counseling programs in the Commonwealth. The PA Companion
Guide is designed to assist counselors in providing for the academic, career, and personal/social
needs of all students. It will also help answer questions about the relevance of a school counseling program to the academic mission of the school. The Guide contains numerous tools to guide
the development, implementation and evaluation of an effective school counseling program.
The future of school counseling depends on the successful implementation of comprehensive programs. School counselors must transform their roles and produce evidence of their
impact on student success. The Pennsylvania Companion Guide to the ASCA National Model will
lead school counselors in the accumulation of evidence to help demonstrate that school counseling programs and school counselors are integral members of the school academic team in
raising achievement, meeting school goals, and preparing Pennsylvania students for college and
career success.
The Pennsylvania School Counselors Association Governing Board on May 19, 2010 adopted the following resolution:
Whereas, the PSCA recognizes and promotes the ASCA National Model as
the framework and leading best practice for developing and implementing School
Counseling Programs,

And whereas, Pennsylvania has some unique requirements that address
school counselor domains;
- vii -
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And whereas, the Pennsylvania Department of Education has focused in
recent years on bolstering the role of the school counselor

Be it resolved that PSCA will endeavor to empower school counselors
across the Commonwealth to develop and implement effective school counseling
programs by delivering to all Pennsylvania students data driven, standards based
school counseling programs that are based on the ASCA National Model and the
Pennsylvania Companion Guide, that are aligned with Pennsylvania’s Academic
Standards, and that promote academic, personal/social and career success enabling all students to graduate College and Career ready.
The national framework establishes the school counseling program as a part of the core
educational program that
•
•

•
•
•

promotes academic, career, and personal/social development;

works from a formal curriculum that focuses on student competencies grouped by
developmental domains and specified by grade level, PreK-12;
supports the academic mission and strategic plan of the school;
is data driven and accountable; and
is delivered to all students.

In addition to supporting all students, school counselors must be advocates and leaders
of systemic change.
The Pennsylvania Companion Guide to the ASCA National Model
•

•

•

•

addresses the unique requirements of the Pennsylvania Department of Education,
including but not limited to the PA Academic Standards for Career Education, the
Standards Aligned System (SAS), the Resiliency/Wellness Approach, and the mandates of the “Project 720 Credential;”

guides Pennsylvania’s school counselors in the development of measurably effective school counseling programs;
provides a framework for Pennsylvania’s school counselor education programs to
align their curriculum with the basic tenets of the ASCA Model;

supports the Commonwealth’s goal to prepare all students to be ready for college
and career success;
- viii -

•
•
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presents a new vision for Pennsylvania school counselors that holds both opportunity and challenge; and
provides a school counseling framework that supports the Commonwealth’s
schools districts as they provide rigorous educational programming to all students.

School counselors are critical to successful efforts to close the achievement gap. School
counselors, by virtue of their training and skills, are poised to play key roles in addressing the
educational challenges facing Pennsylvania schools.
Pennsylvania Professional School Counselor are leaders, advocates, collaborators, and
systemic change agents who
•

•
•
•
•
•
•
•
•
•

focus on the relations and interactions between students and their school environment with the expressed purpose of reducing the effect of environmental and
institutional barriers that impede student academic success;
foster conditions that ensure educational equity, access, and academic success for
every student, PreK-12;
advocate for opportunities for every student to nurture dreams and high aspirations;

ensure healthy academic, career, and personal/social development that enables
each student to define the best pathways to successfully achieve his/her dream;
serve as leaders and effective team members working with teachers, administrators, and other school personnel to ensure that every student succeeds;
advocate for high quality education for every student;

collaborate with community entities to provide the services necessary to meet
student needs;
connect school counseling programs to the mission of schools, using data to focus
and design programs that support all students in meeting high academic standards;

embrace accountability to continuously improve school counseling programs; and
adhere to the ASCA’s Ethical Standards for School Counselors.

The PA Companion Guide provides a framework for school counselors to meet the mandates within Title 22 of the Pennsylvania Code, Chapters 12 and 339. This framework is critical, because Chapter 12 specifically requires that each school entity prepare a written student
services plan, including a school counseling component, based on the needs of its students and
consistent with the district’s strategic plan requirements outlined in Chapter 4 of the Code (22
Pa. Code § 12.41).
- ix -
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Chapter 339 mandates a comprehensive and integrated PreK-12 guidance plan:

There shall be a written plan on file, approved by the local board of school
directors, for the development and implementation of a comprehensive, sequential program of guidance services for kindergarten through 12th grade. The plan
must include procedures to provide for guidance services to AVTSs. Upon request,
the plan shall be submitted to the Secretary [of education]” (22 Pa. Code § 339.31).
To meet these mandates, the PA Companion Guide addresses
•
•
•

developmental services that support the academic, career, and personal/
social development of students;
diagnostic, intervention, and referral services for students experiencing
academic achievement difficulties; and

consultation and coordination services for students impacted by chronic
problems that require multiple services.

The Pennsylvania Companion Guide to the ASCA National Model will benefit students and
educational stakeholders by illustrating how school counseling programs in the Commonwealth
are central to the school mission while defining the responsibilities and standards for school
counseling delivery and evaluation. The use of the companion guide will result in
•
•
•
•
•

•
•
•

programs that assist in identifying and removing barriers to student success, thus
closing the achievement gap;
equitable access to and participation in school counseling services;

increased student success in rigorous coursework relevant to their career plan;

provisions of strategies and supports for teachers to address learning and behavioral challenges in the classroom;
programs and services that enable students to develop essential attitudes, knowledge, and skills for student achievement and successful post-secondary transition
to adulthood;
programs and services that assist students with education and career planning
and decision making;
organized program coordination with staff, parents/caregivers, and community
resources;

data analysis of school counseling outcomes and variables for school improvement planning;
-x-
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•
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partnerships with business and industry to design programs that ensure students’
workplace readiness;

well-defined roles and responsibilities for school counselors, distinct from other
student support service personnel; and
student learning benchmarks and school counselor performance standards that
guide the preparation and professional development of counselors, including a
model for field placements and practice.

The Pennsylvania School Counselors Association, in keeping with ASCA’s “One Vision,
One Voice” goal has embraced the ASCA National Model: A Framework for School Counseling
Programs, and has developed The Pennsylvania Companion Guide to The ASCA National Model.
The PA Companion Guide shows connections between school counseling programs and student achievement. It is designed to set the standard for school counseling programs throughout Pennsylvania. By aligning—or cross-walking—the ASCA school counseling program standards with state standards and performance indicators, professional school counselors can
become an integral part of school leadership teams, and counseling programs can play a vital
role in the central mission of today’s schools. School counselors are uniquely qualified to be
leaders or members of the school team to address implementation of the PA Academic Standards with specific emphasis on the Career Education and Work
The following team members worked to complete this PA Companion Guide to the
ASCA National Model for the school counselors in Pennsylvania:
Diane Smith - Chair, School Counselor, Smethport Area School District
Dr. Jennifer Barna - Counselor Educator, Marywood University

Dr. Judith Bookhamer - Executive Director of Pennsylvania School Counselors Association
Dr. Judy Bowers - Consultant, Co-writer of the ASCA National Model

Dr. Peggy Hines - Consultant, Director, The Education Trust’s National Center for
					Transforming School Counseling
Michael Simmons - School Counselor, General McLane School District
Michael Thompson - Retired School Counselor

Kathy Zboyovski - School Counselor, Millcreek Township School District
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School Counseling Within the
Commonwealth of Pennsylvania
		
		

Pennsylvania Code, Title 22: Education
Chapter 12: Students and Student Services
Chapter 339: Vocational Education – Guidance

Governor’s Commission on College and Career Readiness

Pennsylvania Department of Education Initiatives
		 Standards Aligned System (SAS)
		 The Resiliency/Wellness Approach
		 PA School Climate and Interpersonal Skills Standards

T

Commonwealth School Counselors: Keystones to College and Career
Readiness for Every Student

he Commonwealth of Pennsylvania strongly believes in the importance of the role of school
counselors in ensuring that every student moves smoothly through the PreK-12 public school
system, graduating from high school ready for success in college, career, and citizenry. This
strong conviction is demonstrated not only in the Pennsylvania Code but also through the inclusion of school counselors as key players in state initiatives, programs, policies, and practices.
The purpose of this chapter is to review major Pennsylvania Code sections, initiatives, and
programs that either must or should strongly influence and direct the role of school counselors
and/or the design of school counseling programs within the Commonwealth. It is imperative
that all Pennsylvania Professional School Counselors have a working knowledge of these requirements and programs and can actively demonstrate how both their roles within the schools and
the activities contained within their respective programs positively contribute to each of these
state mandates and initiatives. This chapter provides a brief overview of the most important
state requirements and programs. Guidance and direction for implementation are shared in the
rest of the chapters.

Title 22, Pennsylvania Code: Education
Title 22, Pennsylvania Code, Chapter 12: Students and Student Services
This chapter of the Pennsylvania Code delineates the rights of students as well as the
services that must be provided to all students. While most school counselors are aware of the
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content within Sections 41 and 42 that define and outline mandated components of school counseling programs, it is critical that they also thoroughly understand Sections 1 through 16 and 31
through 33.

Chapter 12.1–16, Student Rights and Responsibilities: Sections 1 through 16 describe the
rights and responsibilities that all schools must maintain for their students. In the vast majority
of Commonwealth schools, school counselors are the educators responsible for ensuring that
these rights and responsibilities are supported, implemented, and upheld within the local education community. The section titles are as follows:
12.1.
12.2.
12.3.
12.4.
12.5.
12.6.
12.7.
12.8.
12.9.
12.10.
12.11.
12.12.
12.14.
12.16.

Free education and attendance.
Student responsibilities.
School rules.
Discrimination.
Corporal punishment.
Exclusions from school.
Exclusion from classes—in-school suspension.
Hearings.
Freedom of expression.
Flag Salute and the Pledge of Allegiance.
Hair and dress.
Confidential communications.
Searches.
Definitions.

Clearly, school counselors must not only know and understand the information covered in
this chapter, their every act must be based upon upholding these regulations. The ASCA Ethical
Standards plainly proclaim that school counselors are the champions of student rights and must
scrupulously work to ensure these rights are upheld. School counselors must know the specific
points within each section of this portion of the Pennsylvania Code and act upon any situation
that may be impinging upon the rights of students. For example, Section 12.4 on Discrimination
says “…nor may a student be subject to disciplinary action on account of race, sex, color, religion,
sexual orientation, national origin or disability.” If a review of disciplinary data shows African
American males received 60% of the discipline referrals but made up only 40% of the student
body, a school counselor has not only an ethical responsibility but also a legal responsibility to
share this data and work to change whatever has caused the situation.
Chapter 12.31–33, Student Records: These sections cover regulations concerning student
records. Once again, this area undoubtedly falls within the purview of school counselors. Counselors must exercise absolute, systematic care in implementing these sections of the regulations.

Chapter 12.41–42, Student Services: These two sections provide the foundation upon
which all Pennsylvania school counseling programs are built. It is important to note the definition of Student Services stated in the chapter. Student Services are “services designed by a
school entity to support the instructional program and to help students attain their educational
and career goals” (22 Pa. Code § 12.16). This definition clearly states that the focus of every
Pennsylvania school counseling program must be to ensure academic and career success for
-3-

pennsylvania companion guide

all Commonwealth students. Chapter 12.41 requires every school counseling program be “an
integral part of the instructional program at all levels of the school system.” Every program must
“provide information to students and parents or guardians about educational opportunities of
the school’s instructional program and how to access these opportunities [and] provide career
information and assessments so that students and parents or guardians might become aware of
the world of work and of a variety of career options available to individual students.”
Chapter 12.41(a) requires that each school “prepare a written plan for the implementation of a comprehensive and integrated K-12 program of the student services based on the needs
of its students.” (If the school operates a pre-kindergarten program, the student services program must be PreK-12.) The written plan must be related to the school’s strategic academic improvement plans and be developed and revised along with the rest of the school’s improvement
plan. It is important to note that this plan must “include policies and procedures for emergency
care and administration of medication and treatment under The Controlled Substance, Drug,
Device and Cosmetic Act and guidelines issued by the Department of Health.”
Since every student services program must be based upon unique data concerning student needs, each program will be different; however, Section 41 mandates that all programs must
provide
(1) PreK-12 developmental services for students that include guidance counseling,
psychological services, health and nutritional services, home and school visitor services,
and social work services that support students in addressing their academic, behavioral,
health, personal, and social development issues;

(2) Diagnostic, intervention and referral services for students having problems attaining educational achievement. Services should identify barriers that limit a student’s success in school and implement activities designed to reduce or eliminate these barriers to
student success;

(3) Consultation and coordination services for students who are experiencing chronic
problems that require multiple services by teams or specialists. Consultation services
are used by student services staff, in partnership with parents or guardians, to obtain assistance to address barriers and issues that are outside the scope of the student services
professional. In addition, these services may be used to assist in the diagnosis, intervention, or referral of students who face barriers to success. Coordination services connect
school resources with other available resources to assist students in meeting their educational objectives; and
(4) “[B]asic health services outlined in Article XIV of the Public School Code of 1949 (24
P. S. §§ 14-1401—14-1423) for students and information to parents or guardians about
the health needs of their children.”

In 2005, the state school board adopted Section 42, which requires that schools provide a
student assistance program to help students with alcohol, chemical, and/or tobacco abuse. One
last important note concerning Chapter 12: Section 41 requires that “persons delivering student
services shall be specifically licensed or certified as required by statute or regulation.”
-4-
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Title 22, Pennsylvania Code, Chapter 339.31-32:
Vocational Education—Guidance

Chapter 339 of the Pennsylvania Code spells out the regulation of vocational education
programs. Section 31 is similar to Chapter 12.41(a) in that it requires a written plan “for the
development and implementation of a comprehensive, sequential program of guidance services
for kindergarten through 12th grade.” The plan must include provision for guidance services to
AVTSs, be on file, and be approved by the local school board.
Section 32 delineates the required services, and it is important to point out that the very
first concept noted in this section is educational equity. The school counseling plan must “be
designed to promote equal opportunity.” Educational equity is the basis upon which the entire
counseling program must be built. As demonstrated by the following list of required counseling
program service areas, equity is also the essence of the first mandated service:
1.

2.

3.
4.
5.
6.
7.
8.
9.

10.

Guidance in selecting career and technical education courses and programs that meet
student needs and interests. School counseling “services must ensure that counselors do not direct or urge any student to enroll in a particular career or program, or
measure or predict a student’s prospects for success in any career or program based
upon the student’s race, color, national origin, sex or disabilities. School (counselors)
cannot counsel students with disabilities toward more restrictive career objectives
than students without disabilities and with similar abilities and interests.”
Individual and group counseling programs and activities for all career technical education students that provide assistance in making educational career plans that include both academic and technical preparation in addition to postsecondary education and training
Career and educational information for students, parents, and teachers that help develop clear, realistic career goals and plans
Maintenance of records as described in chapter 12.31-32

Transition and orientation programs between and among different grade levels and
schools as well as academic and career technical education programs
Placement and transition services from school to the world of work

Consultation and collaboration with teachers, administrators and other school staff
Development of programs and activities to involve parents
Collaboration with community agencies

Collection and analysis of data through follow-up studies to determine program
effectiveness
-5-
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As Chapters 12 and 339 demonstrate, the Commonwealth’s School Board clearly envisions school counseling program services as a critical component of the foundation upon which
Pennsylvania’s PreK-12 public school system is built.

Governor’s Commission on College and Career Readiness
Governor Rendell formed the Governor’s Commission of College and Career Success in
2005. This group of legislators, educators, business representatives, and educational advocates
was charged with developing a set of recommendations designed to ensure that Commonwealth
high school graduates are prepared to meet the economic demands required of Pennsylvania’s
citizens and workers. Published in late 2006, the Commission’s report consists of 12 recommendations. These recommendations have come to define the vision of college and career readiness in Pennsylvania, and as such have prompted the development of numerous commonwealth
initiatives, including those listed below under Pennsylvania Department of Education Initiatives.
Each of the recommendations has at least some impact upon the role of school counselors
in ensuring college and career readiness for all Commonwealth students. While a synopsis of the
recommendations and implications for school counselors is provided below, it is strongly recommended that all school counselors read the Commission’s report. The report may be downloaded
from http://www.education.state.pa.us/portal/server.pt/community/master_plan_for_higher_
education/8855. In this synopsis below, the recommendations have been loosely grouped by
area of focus.
One important note: When people talk about college and career readiness, they assume
that the issues apply simply to high school. Nothing could be further from the truth. College
and career readiness starts the moment a child walks through the pre-kindergarten door. School
counselors are the only education professionals specifically trained to understand the child’s
needs in academic, career, and personal/social development.
Recommendation 1: Require all Pennsylvania high school students to demonstrate proficiency on Pennsylvania’s academic standards to graduate. Students can demonstrate proficiency
by scoring proficient or advanced on the 11th grade PSSA or by passing a series of state-developed Graduation Competency Assessments.

Recommendation 3: Accept the definitions of college and career ready in mathematics,
English, and science developed by the Commission for use in the review of standards, development of assessments, and development of curriculum.
Recommendation 4: Expand the definition of college and career ready content areas to
include social studies and develop model curricula and Graduation Competency Assessments in
this area in addition to the standards, curriculum, and evaluations that support math, science,
and language arts.

Recommendation 5: Develop preK-12 model curricula, including inquiry-based pedagogy, through which students can achieve academic standards and proceed on track to demonstrate proficiency on PSSA and Graduation Competency Assessments.
-6-
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While it may seem unlikely that school counselors would be involved in the work of these
recommendations, their efforts here are very important. As schools work to increase the rigor
for all students, school counselor input will be critical to ensure that support is provided to those
students who need extra time and/or extra help to successfully master the college and career
ready standards.
As of spring 2010, Keystone exams are currently being developed, and a timeline for piloting and implementing the exams in subject areas has been created. While it is important that
school counselors should NOT be test coordinators, they should be involved in the development
of appropriate teaching, academic support, and testing policies and practices that ensure students successfully master the competencies being tested.
Recommendation 2: Require all school districts to record PSSA scores and Graduation
Competency Assessments on all student transcripts, and further recommends that postsecondary institutions and employers in the commonwealth be encouraged to use this information for
admission, placement, and employment.

Recommendation 6: Develop and implement a preK-16 student information system that
is designed to collect information on student performance.
Since most schools house student transcripts within the school counseling office suite,
school counselors will be involved in complying with assessment scores’ inclusion on student
transcripts. More importantly, school counselors should take an active role in helping community, business, and higher education representatives understand how the college and career readiness curriculum aligns with the skills needed for successful transition to both post secondary
education opportunities and careers.
School counselors are the hub for information on student performance. Once again, their
presence throughout the PreK-16 education process makes school counselors important members of teams designing student data collection and management systems.
Recommendation 7: Identify early those students in danger of falling behind in their
achievement of academic standards. Provide additional instruction and support services to put
those students back on track for success. This early warning system should begin no later than
the sixth grade.
School counselors—more than anyone else in the building—are aware of whether students are behind, on-track, or ahead to graduate college and career ready. While this “on-trackness” is a new concept, it is critical to constantly monitor this variable of student achievement.
Schools must learn how to provide “just in time” academic support and interventions. The school
counselor’s role is important in the development and implementation of early warning systems
to ensure that students receive help when they need it. Waiting for a student to fail before intervening is simply too late.

Recommendation 8: Take all necessary action and expend adequate resources to redefine
the role of guidance counselors and student service coordinators as school-wide facilitators of
student advising to ensure that all high school students are well advised in school concerning
post-graduation expectations and how to transition successfully into both college and career.
The only education professional that is specifically mentioned in the Commission’s report is the
school counselor. The Commission clearly recognized the crucial role school counselors play in college
and career readiness. Commonwealth school counselors must step up to the plate as the leaders and
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advocates who ensure that every single student receives the rigorous instruction and support needed
to graduate from high school ready for success in both college and career. To do this, each PreK-12
school counselor must first understand the scope of this role. Every school counseling related activity must be developed and evaluated based upon its ability to either help students master college and
career readiness standards or help the school better meet students’ learning needs.

Recommendation 9: Establish new regional alliances of business, high schools, and higher
education institutions where necessary and more fully utilize existing alliances to address specific challenges in preparing students to be college and career ready. These challenges, perhaps
unique to specific regions, will be overcome most effectively with local stakeholders working in
concert with statewide efforts to achieve college and career readiness.
Recommendation 11: Facilitate the coordination of existing, and the development of new,
programs designed to encourage economically and educationally disadvantaged students to attend, be retained and complete their postsecondary education programs.

Recommendation 12: Build systematic approaches to re-engage and re-enroll former
dropouts in high-quality programming that yields a high school diploma and leads to college and
career success. The Pennsylvania Department of Education should lead this statewide effort in
cooperation with other relevant commonwealth agencies.
While these three recommendations may not appear similar, the scope of knowledge and
skills needed to implement these recommendations successfully are the same. School counselors are natural liaisons to the community. They know how to bring together a wide range of
stakeholders and create effective task groups. They understand the characteristics of successful
interventions and programs. While school counselors should not be the sole leaders of this work,
their contributions to these efforts will help to ensure success.
Recommendation 10: Increase and enhance the number of educational options available
to high school students to achieve high standards with particular attention to career and technical education.
The school counselor’s voice is critical in the development of a wide array of educational
options for students. All students need career and technical education as part of a comprehensive college and career readiness program. School counselors must help guarantee that all career and technical education courses meet rigorous standards.

Pennsylvania Department of Education Initiatives
PDE Vision: Every child by name, reaching core academic proficiency in core academic
disciplines regardless of zip code, economic status, race, ethnicity or disability.
			
– Dr. Gerald L. Zahorchak, Pennsylvania Secretary of Education

Standards Aligned System (SAS)
As a result of the report issued by the Governor’s Commission on College and Career
Readiness the Pennsylvania Department of Education (PDE) developed a cutting-edge model for
achieving consistent, standards-based, sustainable educational improvement across the Com-8-
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monwealth of Pennsylvania’s public education system. The goal of the Standards Aligned System
(SAS) is to provide both the structure and support needed by educators in order to ensure that
every Commonwealth student graduates from high school ready for success in both college and
career. This structure is the foundation upon which all future school improvement efforts will
be built.

The Pennsylvania SAS (http://www.pdesas.org/ ) is a collaborative product of research
and good practice that identifies six distinct elements that, when utilized together, provide
schools and districts a common framework for continuous school and district enhancement and
improvement. Much research has been conducted regarding what makes a great school. While
there are many best practices, research supports the notion that great schools and school systems tend to have six common elements that ensure Student Achievement.
It is important to note that school counselors play two important roles in the SAS at the
local level. First and most importantly, school counselors are integral to the implementation
and integration of each of the 6 components of the Standards Aligned System. Examples of the
contributions school counselors should bring to each of the SAS components are shared below.
Secondly, Commonwealth school counselors are responsible for student mastery of two
sets of student standards within the SAS: the Pennsylvania Career Education and Work (CEW)
standards and the American School Counselor Association’s Academic, Career, and Personal/Social Development student standards. Thus, not only are school counselors integral resources and
facilitators of the school’s effort to ensure mastery of rigorous core subject content standards,
they are also responsible for student mastery of school counseling related standards.
SAS and its associated initiatives, discussed below, fundamentally change the way Commonwealth Schools think about teaching and learning. It is therefore critical for school counselors to be well versed in the SAS and related efforts in order to collaborate effectively and closely
with principals and teachers in the strategic creation and implementation of these initiatives.
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Clear Standards encompass Pennsylvania’s academic standards, assessment anchors,
and eligible content components. School Counselors must consider what ASCA National Standards and PA Academic Standards they are addressing in their program delivery.

Fair Assessments include the PSSA and a variety of assessment systems and tools such
as 4Sight along with diagnostic and formative assessment models. School Counselors must use
this data to inform their decision making. They must also use fair assessments to evaluate program effectiveness.

Effective, Engaging Instruction focuses on active engagement, variety in instructional
techniques, high-level instructional feedback, differentiated instruction, and ongoing formative
checkpoints to ensure student understanding coupled with alignment of instruction to standards
and curricula. School Counselors must be knowledgeable in effective instruction practices. School
counselors’ participation in best instructional practices professional development is essential.

Comprehensive Instructional Resources include development and deployment of engaging materials and programs, evaluation of effectiveness against a control group, research of
the impact across multiple schools and multiple groups, and validation through peer review.
School Counselors must develop a comprehensive developmental school counseling program
that helps students achieve academic success.
Targeted and Proactive Interventions involve standards-based instruction, scheduling
to meet student needs, program flexibility, instructional effectiveness, data-driven instructional
decision making, tutoring, and tracking intervention responses. School Counselors must evaluate their programs using targeted and proactive interventions.
Strong Curriculum Framework recognizes Pennsylvania’s locally controlled curriculum
model and integrates it with the SAS Big Idea focus areas in mathematics and other content areas.
The goal of the curriculum framework is to provide Big Ideas, Concepts, and Competencies that
are clearly defined for each subject area and grade level. Pennsylvania School Counselors will
find the ASCA National Standards added to the SAS. . All program activities should be standardbased using appropriate ASCA National Standards and the PA Standards. PA School Counselors
are contributing standards-based lessons that are found on the SAS. The SAS is an invaluable
tool to help school counselors build strong comprehensive school counseling programs. It is essential that school counselors seek training on how to implement a standards-based program
and use the SAS.

The Resiliency/Wellness Approach
The designers of the SAS knew that learning does not occur in a sterile vacuum, devoid of
variables that may influence the learning process. Thus, they developed the Resiliency/Wellness
Approach to learning, along with School Climate and Interpersonal Skills Standards. These three
programs provide educators with a clear picture of the environmental and institutional context
that must be present for learning to occur. School counselors are the building experts in each of
these domains and as such are invaluable to students, teachers, parents, and community members as everyone works together to ensure that students are successful learners.
- 10 -
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The Resiliency/Wellness Approach is based upon six key environmental protective factors that are important to consider in the development of a positive, supportive learning environment. When all six domains, as illustrated above, are implemented effectively in the school,
they come together to promote positive social/emotional development and support student academic achievement in the Standards Aligned System. The Resiliency/Wellness Approach emphasizes the strengthening of individual personal protective factors such as self-motivation, humor,
flexibility, creativity, perseverance, and love of learning.

PA School Climate and Interpersonal Skills Standards
In order to achieve the goal of graduating every student ready for success in both college
and career, the entire school community must establish a learning environment where each student has access to high academic expectations and supportive, effective interventions that will
ensure successful mastery of rigorous college and career readiness standards. This can only
happen when children have a school climate in which they feel safe, accepted, and connected to
caring adults and peers. School counselors are the most logical facilitators of these efforts.
The proposed School Climate Standards and Student Interpersonal Skills Standards are
designed to make sure that school is a positive, safe, and successful place for every student. The
first set is focused at the local education agency and school-community level. The second set details key student-focused interpersonal skills that all youth need in order to become successful
learners and contributing citizens.
School Climate Standards
1.

The education community has a shared vision and coordinated plan for promoting,
enhancing and sustaining a positive school climate. All members understand their
- 11 -
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2.
3.
4.
5.

individual role while applying a systemic approach to developing a positive school
climate.

The education community provides a safe and secure learning environment that promotes health and wellness.
The education community promotes an environment that recognizes and understands diversity and builds positive citizenship where all members are welcomed,
safe, engaged, and supported.
The education community meaningfully and proactively engages its larger community to create and sustain positive school climate.

The education community and its partners provide a nurturing learning environment
that specifically promotes the acquisition of social, emotional, behavioral, civic, ethical, and academic competencies.

Student Interpersonal Skills Standards
1.
2.
3.

Develop self-awareness and self-management skills to achieve school life and life successes.

Use social-awareness and interpersonal skills to establish and maintain positive relationships and respect for cultural diversity.

Demonstrate decision-making skills and responsible behavior in individual, family,
school, and community contexts.

Commonwealth School Counselors: Keystones to College
and Career Readiness for Every Student
From the focus and clear direction of all of the reviewed regulations and initiatives, it is
clear the Commonwealth—particularly the Governor’s Office and the Pennsylvania Department
of Education—is committed to the goals of knowing all children by name, ensuring that all children graduate from high school ready for post-secondary education or the workforce, and supporting all children to become productive citizens and life-long learners. In Pennsylvania, school
counselors are the only educators trained to bring all of these elements together. Pennsylvania
school counselors are the local champions who understand the needs of students and how to
meet those needs. Pennsylvania school counselors are the best catalysts to bring together all facets of the community to make sure that schools are designed to be student-centered, not adultcentered. Pennsylvania school counselors are the guardians of the bright future in the heart and
dreams of every Commonwealth student.
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School Counselor Roles as Leader, Advocate,
Collaborator, and Agent of Systemic Change

S

Leadership
Advocacy
Collaboration
Systemic Change
School Counselors and Closing the Achievement Gap

chool counselors, as educational specialists, have the unique opportunity to become directly involved with student achievement through data collection, documentation, and action planning. School counselors believe that all students have the capacity for high academic
achievement and career success. School counselors facilitate school improvement efforts and
align their programs with the academic missions of their individual schools. School Counselors
provide a balance of academic, career, and personal/social programming for all students.

School counselors are leaders, advocates, and
collaborators who impact systemic change.
Leadership
The school counselor as a leader effectively manages and implements a comprehensive
developmental school counseling program.
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Leading Students to Success

Leading the School Counseling Program

In addition, the school counselor
• engages educational community
stakeholders in helping the school
with its academic mission,
• develops a system-wide advisory
system to help all stakeholders
understand and respond to the
developmental needs of all children,
• asks hard questions that challenge the
status quo and influence system-wide
change leading to school reform,
• uses data to promote and evaluate
the school counseling program,
• uses Pennsylvania specific data analysis
systems to determine program needs
(e.g., SAS, Emetrics, PVASS), and
• develops and manages the school
counseling program budget.

The leader of the school counseling program
• is responsible for the development, delivery
and evaluation of a comprehensive school
counseling program for all students;
• uses data to identify and remove
barriers to student learning;
• promotes student success by participating
in efforts to close existing achievement gaps
among underrepresented populations;
• serves on school-based leadership/
school improvement teams related
to the welfare of students;
• serves on district level curriculum teams; and
• supports the school as a safe and
welcoming learning community.

Advocacy
School counselors advocate for students, for the counseling profession, and for systemic
change. School counselors as advocates can impact attitudes, policies, or practices to reduce or
eliminate barriers so that students can be successful in school and careers. Advocating for the
academic success of every student is a key role of school counselors. Brown and Trusty (2005)
note that counselors may advocate for students on three levels: individual students, groups of
students, and the entire school population.
Advocating for Students
The counselor works to
• ensure access to and success in a rigorous
academic curriculum for every student;
• remove barriers that prevent student learning;
• provide strategies for closing the equity
achievement gaps among students;
• develop programs of counseling and
advising that ensure every student has an
ongoing connection with a caring adult;
• create opportunities to support
student learning for all;
• ensure the academic, personal/social, and
career development of all students; and
• ensure equitable access to
educational and career exploration
opportunities for all students.

Advocating for the Counseling Program
The counselor works to
• establish and protect a school environment that
supports rigor, relevance, and relationships;
• eliminate policies and practices that
inhibit student opportunity;
• promote systemic change in schools
to ensure academic success;
• collaborate with others within and outside the
school to help meet all student needs; and
• ensure that all three domains and
corresponding standards (NationalASCA Standards and PennsylvaniaCEW Standards) are addressed and
central to the mission of the school.
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Collaboration

The professional school counselor as a collaborator teams with all members of the
educational community to create an environment that promotes student achievement of goals,
benchmarks, standards, and outcomes.
Collaborator for the Student and the Counseling Program
The school counselor as a collaborator
• promotes commitment to the mission of the school;
• teams with staff to provide professional development that enhances student success;
• establishes a comprehensive school counseling program that engages the educational
community to ensure that all students benefit from the program;
• offers parent/guardian information and training in the community to enhance
the educational opportunities for students and their families;
• maintains an open communication style to foster an effective teaming
culture and a sense of community for the school system;
• serves actively on school leadership teams;
• uses skills in networking, problem solving, and mediation in the educational community; and
• embraces feedback that supports continual program improvement.

Systemic Change
With the expectation to serve the needs of every student, school counselors are uniquely
positioned to assess their school for systemic barriers to academic success. School counselors
know the policies, practices, guidelines and attitudes that hinder subgroups of students.
As leaders and advocates, it is their responsibility to help the school change to better meet
student needs. An integral part of an effective school counseling program is the work school
counselors do to help remove institutional barriers to academic achievement and implement
the support interventions needed to ensure that all students graduate ready for success in
both college and career.
Counselors as Agents of Systemic Change
The school counselor
• employs data to identify and challenge policies and practices which may hinder student achievement,
• enlists the support of influential people and policy makers,
• establishes opportunities for collaboration to address problems,
• gathers data to support the need for change,
• identifies realistic goals and creates action plans,
• develops intervention strategies for challenging resistance, and
• embraces the ethical obligation to ask hard questions to challenge the status quo.
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School Counselors and Closing the Achievement Gap

Through the analysis of disaggregated data, school counselors discover which groups
of students need additional help and design interventions specifically targeted to meet these
students’ needs. School counselors know that not all students come to school with equal academic
and personal/social resources. Analyzing disaggregated data may uncover equity and access
issues. Once the problem areas are brought to light, it is important to thoughtfully consider those
factors that are creating barriers in those particular areas. School counselors then strategically
design programs or activities to help lessen those barriers and begin to close the gap. The results
of these interventions can be documented with student achievement and achievement-related
data. These types of results can move school counseling from the periphery of a school’s mission
into a position where the educational community views it as critical to student success.

The Professional School Counselor
Pennsylvania school counselors are certified professionals whose education provides them
with unique qualifications to address the academic, career and personal/social developmental
needs of Pennsylvania students. The professional school counselor is a leader, advocate,
collaborator and systemic change agent. As a professional, the Pennsylvania school counselor
must abide by the Ethical Standards for School Counselors (2010) as advocated by the American
School Counselor Association and the Pennsylvania School Counselors Association. The ASCA
Ethical Standards for School Counselors are located in the toolbox for this chapter.
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SCHOOL COUNSELING ROLES RESOURCES
1. Center for School Counseling Outcome Research: www.umass.edu/schoolcounseling
The Center for School Counseling Outcome Research (CSCOR) is dedicated to improving
the practice of school counseling by developing the research base that is necessary
for responsible and effective practice. CSCOR provides national leadership in the
measurement and evaluation of the outcomes of school counseling interventions and
programs. In the Commonwealth of Massachusetts, CSCOR helps K-12 leaders and
practitioners improve school counseling practice by using research findings and
methods to improve school counseling practice by enabling them to set standards,
establish benchmarks, implement evidence-based interventions, measure student
learning outcomes, and evaluate program effectiveness.

2. The College Board: www.collegeboard.com The College Board is a not-for-profit
membership association whose mission is to connect students to college success and
opportunity. Founded in 1900, the College Board is composed of more than 5,700 schools,
colleges, universities and other educational organizations. Each year, the College Board
serves seven million students and their parents, 23,000 high schools, and 3,800 colleges
through major programs and services in college readiness, college admission, guidance,
assessment, financial aid, enrollment, and teaching and learning. Among its best-known
programs are the SAT®, the PSAT/NMSQT® and the Advanced Placement Program®
(AP®). The College Board is committed to the principles of excellence and equity, and
that commitment is embodied in all of its programs, services, activities and concerns.
3. The Education Trust: www.edtrust.org The Education Trust promotes high academic
achievement for all students at all levels—pre-kindergarten through college. Their
goal is to close the gaps in opportunity and achievement that consign far too many
young people—especially students of color or low-income students —to lives on
the margins of the American mainstream. They work alongside educators, parents,
students, policymakers, and civic and business leaders in communities across the
country, providing practical assistance in their efforts to transform schools and colleges
into institutions that serve all students well. They analyze local, state, and national
data and use what they learn to help build broader understanding of achievement and
opportunity gaps and the actions necessary to close them. They participate actively
in national and state policy debates, bringing lessons learned from on-the-ground
work and from unflinching data analyses to build the case for policies that will help all
students and schools reach high levels of achievement.
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4. International Center for Leadership in Education: www.leadered.com Founded in
1991, the International Center for Leadership in Education has a wealth of experience
in assisting schools and districts in implementing organizational changes that translate
into world-class curriculum, instruction, and assessment systems. The International
Center has developed an extraordinary reservoir of resources and relationships to
advance school improvement. Their Rigor/Relevance Framework is used in schools
across the country and around the world to make instruction and assessment more
rigorous and more relevant for all students. Their Learning Criteria to Support 21st
Century Learners can help a school better define how well it is meeting the needs of
all learners by looking at the whole school and the whole student. Their publications
enable districts and schools to identify specific learning goals and focus on priority
standards. Each one can be used to make data-driven decisions regarding curriculum,
assessment, and learning. These resources provide greater standardization of language
and accountability but do not limit innovation in determining how to create higher
levels of student achievement. Visit their website to learn more.
5. National Center for Transforming School Counseling: www.edtrust.org A division
of The Education Trust, The National Center for Transforming School Counseling
(TSC) works with a network of organizations, state departments of education, school
counselor professional associations, higher education institutions and school districts
dedicated to transforming school counselors into powerful leaders, advocates and
agents of change in their schools and in the lives of students.

6. National Office for School Counseling Advocacy: http://professionals.collegeboard.
com/policy-advocacy/educators/nosca The College Board’s National Office for School
Counselor Advocacy (NOSCA) promotes the value of school counselors as leaders in
advancing school reform and student achievement. NOSCA operates out of the College
Board’s Washington, DC office.
7. Pennsylvania Academic Standard: http://www.pdesas.org/Standard/StandardsDownloads
You can view or download the PA Academic Standards.

8. Pennsylvania’s Standards Aligned System: http://www.pdesas.org The Pennsylvania
Standards Aligned System is a comprehensive approach to support student achievement
across the Commonwealth. Pennsylvania’s Standards-Aligned System, often referred
to as SAS, is a collaborative product of research and good practice that identifies
six distinct elements: clear standards, fair assessments, curriculum framework,
instruction , materials and resources, and interventions, which, when utilized together,
will provide schools and districts a common framework for continuous school and
district enhancement and improvement. This framework design can be utilized across
all levels: school building, district, Intermediate Unit (IU), and state. This common
set of “organizers” ensures state-wide consistency and coherence in the design and
implementation of programs, tools, technical assistance, and targeted supports.
9. Southern Poverty Law Center: http://www.splcenter.org The Southern Poverty
Law Center is dedicated to fighting hate and bigotry, and to seeking justice for the
most vulnerable members of our society. Using litigation, education and other forms of
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advocacy, we work toward the day when the ideals of equal justice and equal opportunity
will be a reality.

10. Teaching Tolerance: http://www.splcenter.org/what-we-do/teaching-tolerance A program of
the Southern Poverty Law Center, the Teaching Tolerance program is working to foster
school environments that are inclusive and nurturing— classrooms where equality and
justice are not just taught, but lived. The program points to the future, helping teachers
prepare a new generation to live in a diverse world.
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SCHOOL COUNSELING ROLES TOOLBOX
1. School Counselor Competencies: These are the ASCA school counselor competencies that
all school counselors should possess to implement a successful comprehensive school
counseling program.
2. The ASCA Ethical Standard for School Counselors

3. The Role of the Professional School Counselor: ASCA adopted role statement.

4. Appropriate and Inappropriate Activities for School Counselors: Table from the
ASCA National Model for School Counseling Programs outlining the appropriate and
inappropriate activities for school counselors.
5. Sample Advocacy/Closing the Gap Project

6. A Worksheet for a Closing the Gap Project
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SCHOOL COUNSELOR COMPETENCIES, DEVELOPED BY THE
AMERICAN SCHOOL COUNSELOR ASSOCIATION
The American School Counselor Association (ASCA) supports school counselors’ efforts
to help students focus on academic, personal/social, and career development so they achieve
success in school and are prepared to lead fulfilling lives as responsible members of society. In
recent years, the ASCA leadership has recognized the need for a more unified vision of the school
counseling profession. “The ASCA National Model: A Framework for School Counseling Programs” (ASCA, 2005) was a landmark document that provided a mechanism with which school
counselors and school counseling teams could design, coordinate, implement, manage, and enhance their programs for students’ success. The ASCA National Model® (ASCA, 2005) provides a
framework for the program components, the school counselor’s role in implementation and the
underlying philosophies of leadership, advocacy, collaboration, and systemic change.
The School Counselor Competencies continue the effort for a unified vision by outlining
the knowledge, attitudes, and skills that ensure school counselors are equipped to meet the rigorous demands of our profession and the needs of our PreK-12 students. These competencies are
necessary to better ensure that our future school counselor workforce will be able to continue to
make a positive difference in the lives of students.1

Applications
ASCA views these competencies as being applicable along a continuum of areas. For
instance, school counselor education programs may use the competencies as benchmarks for
ensuring students graduate with the knowledge, skills and dispositions needed for developing
comprehensive school counseling programs. Professional school counselors could use the School
Counselor Competencies as a checklist to self-evaluate their own competencies and, as a result,
formulate an appropriate professional development plan. School administrators may find these
competencies useful as a guide for seeking and hiring highly competent school counselors and
for developing meaningful school counselor performance evaluations. Also, the School Counselor Competencies include the necessary technological competencies needed for performing
effectively and efficiently in the 21st century.
I. School Counseling Programs
School counselors should possess the knowledge, abilities, skills and attitudes necessary
to plan, organize, implement and evaluate a comprehensive, developmental, results-based school
counseling program that aligns with the ASCA National Model. (www.schoolcounselor.org)

I-A: Knowledge
ASCA’s position statement, The Professional School Counselor and School Counseling Preparation Programs, states that school counselors should articulate and demonstrate an understanding of:
I-A-1 The organizational structure and governance of the American educational system
as well as cultural, political and social influences on current educational practices
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I-A-2. The organizational structure and qualities of an effective school counseling program that aligns with the ASCA National Model
I-A-3. Impediments to student learning and use of advocacy and data-driven school counseling practices to act effectively in closing the achievement/opportunity gap
I-A-4. Leadership principles and theories
I-A-5. Individual counseling, group counseling and classroom guidance programs ensuring equitable access to resources that promote academic achievement; personal, social
and emotional development; and career development including the identification of appropriate post-secondary education for every student
I-A-6. Collaborations with stakeholders such as parents and guardians, teachers, administrators and community leaders to create learning environments that promote educational equity and success for every student
I-A-7. Legal, ethical and professional issues in Pre-K-12 schools
I-A-8. Developmental theory, learning theories, social justice theory, multiculturalism,
counseling theories and career counseling theories
I-A-9. The continuum of mental health services, including prevention and intervention
strategies to enhance student success
I-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating
the following abilities and skills.

I-B-1. Plans, organizes, implements and evaluates a school counseling program aligning
with the ASCA National Model
I-B-1a. Creates a vision statement examining the professional and personal competencies
and qualities a school counselor should possess;
I-B-1b. Describes the rationale for a comprehensive school counseling program
I-B-1c. Articulates the school counseling themes of advocacy, leadership, collaboration
and systemic change, which are critical to a successful school counseling program.
I-B-1d. Describes, defines and identifies the qualities of an effective school counseling
program
I-B-1e. Describes the benefits of a comprehensive school counseling program for all
stakeholders, including students, parents, teachers, administrators, school boards, department of education, school counselors, counselor educators, community stakeholders
and business leaders
I-B-1f. Describes the history of school counseling to create a context for the current state
of the profession and comprehensive school counseling programs
I-B-1g. Uses technology effectively and efficiently to plan, organize, implement and evaluate the comprehensive school counseling program
I-B-1h. Demonstrates multicultural, ethical and professional competencies in planning,
organizing, implementing and evaluating the comprehensive school counseling program
I-B-2. Serves as a leader in the school and community to promote and support student success
I-B-2a. Understands and defines leadership and its role in comprehensive school counseling programs
I-B-2b. Identifies and applies a model of leadership to a comprehensive school counseling
program
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I-B-2c. Identifies and demonstrates professional and personal qualities and skills of effective leaders
I-B-2d. Identifies and applies components of the ASCA National Model requiring leadership, such as an advisory council, management system and accountability
I-B-2e. Creates a plan to challenge the non-counseling tasks that are assigned to school
counselors
I-B-3. Advocates for student success
I-B-3a. Understands and defines advocacy and its role in comprehensive school counseling programs
I-B-3b. Identifies and demonstrates benefits of advocacy with school and community
stakeholders
I-B-3c. Describes school counselor advocacy competencies, which include dispositions,
knowledge and skills
I-B-3d. Reviews advocacy models and develops a personal advocacy plan
I-B-3e. Understands the process for AMERICAN SCHOOL COUNSELOR ASSOCIATION development of policy and procedures at the building, district, state and national levels
I-B-4. Collaborates with parents, teachers, administrators, community leaders and other
stakeholders to promote and support student success
I-B-4a. Defines collaboration and its role in comprehensive school counseling programs
I-B-4b. Identifies and applies models of collaboration for effective use in a school counseling program and understands the similarities and differences between consultation,
collaboration and counseling and coordination strategies.
I-B-4c. Creates statements or other documents delineating the various roles of student
service providers, such as school social worker, school psychologist, school nurse, and
identifies best practices for collaborating to affect student success
I-B-4d. Understands and knows how to apply a consensus-building process to foster
agreement in a group
I-B-4e. Understands how to facilitate group meetings to effectively and efficiently meet
group goals
I-B-5. Acts as a systems change agent to create an environment promoting and supporting student success
I-B-5a. Defines and understands system change and its role in comprehensive school
counseling programs
I-B-5b. Develops a plan to deal with personal (emotional and cognitive) and institutional
resistance impeding the change process
I-B-5c. Understands the impact of school, district and state educational policies, procedures and practices supporting and/or impeding student success
I-C: Attitudes
School counselors believe:
I-C-1. Every student can learn, and every student can succeed
I-C-2. Every student should have access to and opportunity for a high-quality education
1-C-3. Every student should graduate from high school and be prepared for employment
or college and other postsecondary education
I-C-4. Every student should have access to a school counseling program
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I-C-5. Effective school counseling is a collaborative process involving school counselors,
students, parents, teachers, administrators, community leaders and other stakeholders
I-C-6. School counselors can and should be leaders in the school and district
I-C-7. The effectiveness of school counseling programs should be measurable using process, perception and results data

II: Foundations
School counselors should possess the knowledge, abilities, skills and attitudes necessary to
establish the foundations of a school counseling program aligning with the ASCA National
Model.
II-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
II-A-1 Beliefs and philosophy of the school counseling program that align with current
school improvement and student success initiatives at the school, district and state level
II-A-2 Educational systems, philosophies and theories and current trends in education,
including federal and state legislation
II-A-3 Learning theories
II-A-4 History and purpose of school counseling, including traditional and transformed
roles of school counselors
II-A-5 Human development theories and developmental issues affecting student success
II-A-6 District, state and national student standards and competencies, including ASCA
Student Competencies
II-A-7 Legal and ethical standards and principles of the school counseling profession and
educational systems, including district and building policies
II-A-8 Three domains of academic achievement, career planning, and personal and social
development
II-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the
following abilities and skills.
II-B-1. Develops the beliefs and philosophy of the school counseling program that align
with current school improvement and student success initiatives at the school, district
and state level
II-B-1a. Examines personal, district and state beliefs, assumptions and philosophies
about student success, specifically what they should know and be able to do
II-B-1b. Demonstrates knowledge of a school’s particular educational philosophy and mission
II-B-1c. Conceptualizes and writes a personal philosophy about students, families, teachers, school counseling programs and the educational process consistent with the school’s
educational philosophy and mission
II-B-2. Develops a school counseling mission statement aligning with the school, district
and state mission.
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II-B-2a. Critiques a school district mission statement and identifies or writes a mission
statement aligning with beliefs
II-B-2b.Writes a school counseling mission statement that is specific, concise, clear and
comprehensive, describing a school counseling program’s purpose and a vision of the
program’s benefits every student
II-B-2c. Communicates the philosophy and mission of the school counseling program to
all appropriate stakeholders
II-B-3. Uses student standards, such as ASCA Student Competencies, and district or state
standards, to drive the implementation of a comprehensive school counseling program
II-B-3a. Crosswalks the ASCA Student Competencies with other appropriate standards
II-B-3b. Prioritizes student standards that align with the school’s goals
II-B-4. Applies the ethical standards and principles of the school counseling profession
and adheres to the legal aspects of the role of the school counselor
II-B-4a. Practices ethical principles of the school counseling profession in accordance
with the ASCA Ethical Standards for School Counselors
II-B-4b. Understands the legal and ethical nature of working in a pluralistic, multicultural, and technological society.
II-B-4c. Understands and practices in accordance with school district policy and local,
state and federal statutory requirements.
II-B-4d. Understands the unique legal and ethical nature of working with minor students
in a school setting.
II-B-4e. Advocates responsibly for school board policy, local, state and federal statutory
requirements that are in the best interests of students
II-B-4f. Resolves ethical dilemmas by employing an ethical decision making model appropriate to work in schools.
II-B-4g. Models ethical behavior
II-B-4h. Continuously engages in professional development and uses resources to inform
and guide ethical and legal work
II-B-4i. Practices within the ethical and statutory limits of confidentiality
II-B-4j. Continually seeks consultation and supervision to guide legal and ethical decision
making and to recognize and resolve ethical dilemmas
II-B-4k. Understands and applies an ethical and legal obligation not only to students but
to parents, administration and teachers as well
II-C: Attitudes
School counselors believe:
II-C-1. School counseling is an organized program for every student and not a series of
services provided only to students in need
II-C-2. School counseling programs should be an integral component of student success
and the overall mission of schools and school districts
II-C-3. School counseling programs promote and support academic achievement, personal and social development and career planning for every student
II-C-4. School counselors operate within a framework of school and district policies, state
laws and regulations and professional ethics standards
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III: Delivery
School counselors should possess the knowledge, abilities, skills and attitudes necessary
to deliver a school counseling program aligning with the ASCA National Model.
III-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
III-A-1. The concept of a guidance curriculum
III-A-2. Counseling theories and techniques that work in school, such as solution focused
brief counseling, reality therapy, cognitive-behavioral therapy
III-A-3. Counseling theories and techniques in different settings, such as individual planning, group counseling and classroom guidance
III-A-4. Classroom management
III-A-5. Principles of career planning and college admissions, including financial aid and
athletic eligibility
III-A-6. Principles of working with various student populations based on ethnic and racial
background, English language proficiency, special needs, religion, gender and income
III-A-7. Responsive services
III-A-8. Crisis counseling, including grief and bereavement
III-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the
following abilities and skills.
III-B-1. Implements the school guidance curriculum
III-B-1a. Crosswalks ASCA Student Competencies with appropriate guidance curriculum
III-B-1b. Develops and presents a developmental guidance curriculum addressing all students’ needs, including closing-the-gap activities
III-B-1c. Demonstrates classroom management and instructional skills
III-B-1d. Develops materials and instructional strategies to meet student needs and
school goals
III-B-1e. Encourages staff involvement to ensure the effective implementation of the
school guidance curriculum
III-B-1f. Knows, understands and uses a variety of technology in the delivery of guidance
curriculum activities
III-B-1g. Understands multicultural and pluralistic trends when developing and choosing
guidance curriculum facilitation
III-B-3c. Compiles resources to utilize with students, staff and families to effectively address issues through responsive services
III-B-3d. Understands appropriate individual and small-group counseling theories and
techniques such as rational emotive behavior therapy, reality therapy, cognitive-behavioral therapy, Adlerian, solution-focused brief counseling, person-centered counseling,
and family systems
III-B-3e. Demonstrates an ability to provide counseling for students during times of transition, separation, heightened stress and critical change
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III-B-3f. Understands what defines a crisis, the appropriate response and a variety of
intervention strategies to meet the needs of the individual, group, or school community
before, during, and after crisis response
III-B-3g. Provides team leadership to the school and community in a crisis
III-B-3h. Involves appropriate school and community professionals as well as the family
in a crisis situation
III-B-3i. Develops a database of community agencies and service providers for student
referrals
III-B-3j. Applies appropriate counseling approaches to promoting change among consultees within a consultation approach
III-B-3k. Understands and is able to build effective and high quality peer helper programs
III-B-3l. Understands the nature of academic, career and personal/social counseling in
schools and the similarities and differences among school counseling and other types of
counseling, such as mental health, marriage and family,
III-B-1h. Understands the resources available for students with special needs;
III-B-2. Facilitates individual student planning;
III-B-2a. Understands individual student planning as a component of a comprehensive
program;
III-B-2b. Develops strategies to implement individual student planning, such as strategies for appraisal, advisement, goal setting, decision-making, social skills, transition or
postsecondary planning;
III-B-2c. Helps students establish goals, and develops and uses planning skills in collaboration with parents or guardians and school personnel;
III-B-2d. Understands career opportunities, labor market trends, and global economics,
and uses various career assessment techniques to assist students in understanding their
abilities and career interests
III-B-2e. Helps students learn the importance of college and other post-secondary education and helps students navigate the college admissions process;
III-B-2f. Understands the relationship of academic performance to the world of work,
family life and community service;
III-B-2g. Understands methods for helping students monitor and direct their own learning and personal/social and career development;
III-B-3. Provides responsive services;
III-B-3a. Understands how to make referrals to appropriate professionals when necessary
III-B-3b. Lists and describes interventions used in responsive services, such as consultation, individual and small-group counseling, crisis counseling, referrals and peer and
substance abuse counseling, within a continuum of care
III-B-3m. Understands the role of the school counselor and the school counseling program in the school crisis plan
III-B-4 Implements system support activities for the comprehensive school counseling
program
III-B-4a. Creates a system support planning document addressing school counselor’s responsibilities for professional development, consultation and collaboration and program
management
III-B-4b. Coordinates activities that establish, maintain and enhance the school counseling program as well as other educational programs
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III-B-4c. Conducts in-service training for other stakeholders to share school counseling
expertise
III-B-4d. Understands and knows how to provide supervision for school counseling interns consistent with the principles of the ASCA National Model
III-C: Attitudes
School counselors believe:

III-C-1 School counseling is one component in the continuum of care that should be available to all students
III-C-2 School counselors coordinate and facilitate counseling and other services to ensure all students receive the care they need, even though school counselors may not personally provide the care themselves
III-C-3 School counselors engage in developmental counseling and short-term responsive counseling
III-C-4 School counselors should refer students to district or community resources to
meet more extensive needs such as long-term therapy or diagnoses of disorders
IV: Management
School counselors should possess the knowledge, abilities, skills and attitudes necessary
to manage a school counseling program aligning with the ASCA National Model.
IV-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
IV-A-1. Leadership principles, including sources of power and authority, and formal and
informal leadership
IV-A-2. Organization theory to facilitate advocacy, collaboration and systemic change
IV-A-3. Presentation skills for programs such as teacher in-services and results reports
to school boards
IV-A-4. Time management, including long- and short-term management using tools such
as schedules and calendars
IV-A-5. Data-driven decision making
IV-A-6. Current and emerging technologies such as use of the Internet, Web-based resources and management information systems
IV-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the
following abilities and skills.
IV-B-1. Negotiates with the administrator to define the management system for the comprehensive school counseling program
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IV-B-1a. Discusses and develops the components of the school counselor management
system with the other members of the counseling staff
IV-B-1b. Presents the school counseling management system to the principal, and finalizes an annual school counseling management agreement
IV-B-1c. Discusses the anticipated program results when implementing the action plans
for the school year
IV-B-1d. Participates in professional organizations
IV-B-1e. Develops a yearly professional development plan demonstrating how the school
counselor advances relevant knowledge, skills and dispositions
IVB-1f. Communicates effective goals and benchmarks for meeting and exceeding expectations consistent with the administrator-counselor agreement and district performance
appraisals
IV-B-1g. Uses personal reflection, consultation and supervision to promote professional
growth and development
IV-B-2. Establishes and convenes an advisory council for the comprehensive school counseling program
IV-B-2a. Uses leadership skills to facilitate vision and positive change for the comprehensive school counseling program
IV-B-2b. Determines appropriate education stakeholders who should be represented on
the advisory council
IV-B-2c. Develops meeting agendas
IV-B-2d. Reviews school data, school counseling program audit and school counseling
program goals with the council
IV-B-2e. Records meeting notes and distributes as appropriate
IV-B-2f. Analyzes and incorporates feedback from advisory council related to school
counseling program goals as appropriate
IV-B-3. Collects, analyzes and interprets relevant data, including process, perception and
results data, to monitor and improve student behavior and achievement
IV-B-3a. Analyzes, synthesizes and disaggregates data to examine student outcomes and
to identify and implement interventions as needed
IV-B-3b. Uses data to identify policies, practices and procedures leading to successes,
systemic barriers and areas of weakness
IV-B-3c.Uses student data to demonstrate a need for systemic change in areas such as
course enrollment patterns; equity and access; and the achievement, opportunity and
information gap
IV-B-3d. Understands and uses data to establish goals and activities to close the achievement, opportunity and information gap
IV-B-3e. Knows how to use and analyze data to evaluate the school counseling program, research activity outcomes and identify gaps between and among different groups of students
IV-B-3f. Uses school data to identify and assist individual students who do not perform at
grade level and do not have opportunities and resources to be successful in school
IV-B-3g. Knows and understands theoretical and historical bases for assessment techniques
IV-B-4. Organizes and manages time to implement an effective school counseling program
IV-B-4a. Identifies appropriate distribution of school counselor’s time based on delivery
system and school’s data
IV-B-4b. Creates a rationale for school counselor’s time to focus on the goals of the comprehensive school counseling program
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IV-B-4c. Identifies and evaluates fair share responsibilities, which articulate appropriate
and inappropriate counseling and non-counseling activities
IV-B-4d. Creates a rationale for the school counselor’s total time spent in each component
of the school counseling program
IV-B-5. Develops calendars to ensure the effective implementation of the school counseling program
IV-B-5a. Creates annual, monthly and weekly calendars to plan activities to reflect school goals
IV-B-5b. Demonstrates time management skills including scheduling, publicizing and prioritizing time and task
IV-B-6. Designs and implements action plans aligning with school and school counseling
program goals
IV-B-6a. Uses appropriate academic and behavioral data to develop guidance curriculum
and closing-the-gap action plan and determines appropriate students for the target group
or interventions
IV-B-6b. Identifies ASCA domains, standards and competencies being addressed by the plan
IV-B-6c.Determines the intended impact on academics and behavior
IV-B-6d. Identifies appropriate activities to accomplish objectives
IV-B-6e. Identifies appropriate resources needed
IV-B-6f. Identifies data-collection strategies to gather process, perception and results data
IV-B-6g. Shares results of action plans with staff, parents and community.
IV-C: Attitudes
School counselors believe:
IV-C-1. A school counseling program and guidance department must be managed like
other programs and departments in a school
IV-C-2. One of the critical responsibilities of a school counselor is to plan, organize, implement and evaluate a school counseling program
IV-C-3. Management of a school counseling program must be done in collaboration with
administrators.
V: Accountability
School counselors should possess the knowledge, abilities, skills and attitudes necessary
to monitor and evaluate the processes and results of a school counseling program aligning with the ASCA National Model.
V-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
V-A-1. Basic concept of results-based school counseling and accountability issues
V-A-2. Basic research and statistical concepts to read and conduct research
V-A-3. Use of data to evaluate program effectiveness and to determine program needs
V-A-4. Program audits and results reports
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V-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the
following abilities and skills.
V-B-1. Uses data from results reports to evaluate program effectiveness and to determine
program needs
V-B-1a. Uses formal and informal methods of program evaluation to design and modify
comprehensive school counseling programs
V-B-1b. Uses student data to support decision making in designing effective school counseling programs and interventions
V-B-1c. Measures results attained from school guidance curriculum and closing-the-gap
activities
V-B-1d. Works with members of the school counseling team and with the administration
to decide how school counseling programs are evaluated and how results are shared
V-B-1e. Collects process, perception and results data
V-B-1f. Uses technology in conducting research and program evaluation
V-B-1g. Reports program results to professional school counseling community
V-B-1h. Uses data to demonstrate the value the school counseling program adds to student achievement
V-B-1i. Uses results obtained for program improvement
V-B-2. Understands and advocates for appropriate school counselor performance appraisal process based on school counselors competencies and completion of the guidance
curriculum and agreed-upon action plans
V-B-2a. Conducts self-appraisal related to school counseling skills and performance
V-B-2b. Identifies how school counseling activities fit within categories of performance
appraisal instrument
V-B-2c. Encourages administrators to use performance appraisal instrument reflecting
appropriate responsibilities for school counselors
V-B-3. Conducts a program audit
V-B-3a. Completes a program audit to compare current school counseling program implementation with the ASCA National Model
V-B-3b. Shares the results of the program audit with administrators, the advisory council
and other appropriate stakeholders
V-B-3c. Identifies areas for improvement for the school counseling program
V-C: Attitudes
School counselors believe:
V-C-1. School counseling programs should achieve demonstrable results
V-C-2. School counselors should be accountable for the results of the school counseling
program
V-C-3. School counselors should use quantitative and qualitative data to evaluate their
school counseling program and to demonstrate program results
V-C-4. The results of the school counseling program should be analyzed and presented in
the context of the overall school and district performance
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The Role of the Professional School Counselor
Professional school counselors are certified/licensed educators with a minimum of a
master’s degree in school counseling making them uniquely qualified to address all students’
academic, personal/social and career development needs by designing, implementing, evaluating and enhancing a comprehensive school counseling program that promotes and enhances
student success. Professional school counselors are employed in elementary, middle/junior high
and high schools; in district supervisory positions; and counselor education positions.2
Professional school counselors serve a vital role in maximizing student success (Lapan,
Gysbers, & Kayson, 2007; Stone & Dahir, 2006). Through leadership, advocacy and collaboration,
professional school counselors promote equity and access to rigorous educational experiences
for all students. Professional school counselors support a safe learning environment and work
to safeguard the human rights of all members of the school community (Sandhu, 2000), and address the needs of all students through culturally relevant prevention and intervention programs
that are a part of a comprehensive school counseling program (Lee, 2001). The American School
Counselor Association recommends a counselor-to-student ratio of 1:250.

The Professional School Counselor’s Role
Professional school counselors have a minimum of a master’s degree in school counseling, meet the state certification/licensure standards, and abide by the laws of the states in which
they are employed. They uphold the ethical and professional standards of ASCA and other applicable professional counseling associations, and promote the development of the school counseling program based on the following areas of the ASCA National Model: foundation, delivery,
management and accountability.

Foundation
Professional school counselors identify a philosophy based on school counseling theory and research/evidence-based practice that recognizes the need for all students to benefit
from the school counseling program. Professional school counselors act on these philosophies to guide the development, implementation and evaluation of a culturally relevant and
comprehensive school counseling programs. Professional school counselors create a mission statement supporting the school’s mission and collaborate with other individuals and
organizations to promote all students’ academic, career and personal/social development.
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Delivery

Professional school counselors provide culturally competent services to students, parents/guardians, school staff and the community in the following areas:
•

•

•

School Guidance Curriculum – This curriculum consists of structured lessons designed to help students achieve the desired competencies and to provide all students with the knowledge and skills appropriate for their developmental level. The
school guidance curriculum is delivered throughout the school’s overall curriculum and is systematically presented by professional school counselors in collaboration with other professional educators in K-12 classroom and group activities.
Individual Student Planning – Professional school counselors coordinate ongoing
systemic activities designed to help students establish personal goals and develop
future plans.
Responsive Services – Responsive services consist of prevention and/or intervention activities to meet students’ immediate and future needs. These needs can be
necessitated by events and conditions in students’ lives and the school climate and
culture, and may require any of the following:
°° individual or group counseling

°° consultation with parents, teachers and other educators

°° referrals to other school support services or community resources
°° peer helping

°° psycho-education

°° intervention and advocacy at the systemic level
Professional school counselors develop confidential relationships with students to help
them resolve and/or cope with problems and developmental concerns.
•

System Support – System support consists of management activities establishing,
maintaining, and enhancing the total school counseling program. These activities
include professional development, consultation, collaboration, supervision, program management and operations. Professional school counselors are committed
to continual personal and professional development and are proactively involved
in professional organizations promoting school counseling at the local, state and
national levels.
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Management

Professional school counselors incorporate organizational processes and tools that are
concrete, clearly delineated, and reflective of the school’s needs. Processes and tools include:
•

•

•

•

•

•

agreements developed with and approved by administrators for each school year
addressing how the school counseling program is organized and what goals will
be accomplished

advisory councils include: students, parents/guardians, teachers, counselors, administrators and community members to review school counseling program goals
and results and to make recommendations
the use of student data to effect systemic change within the school system so every
student receives the benefit of the school counseling program

action plans for prevention and intervention services defining the desired student
competencies and achievement results
allotment of the professional school counselor’s time in direct service with students as recommended in the ASCA National Model

the use of annual and weekly calendars to keep students, parents/guardians,
teachers, administrators, and community stakeholders informed and to encourage active participation in the school counseling program.

Accountability
Professional school counselors develop and implement data/needs-driven, standardsbased and research-supported programs, and engage in continuous program evaluation activities. They also create results reports that demonstrate immediate, intermediate, and long-range
effectiveness of comprehensive school counseling programs. Professional school counselors
analyze outcome data to guide future action and improve future results for all students. The
performance of the professional school counselor is evaluated using an instrument based on
the School Counselor Performance Standards found in the ASCA National Model, and the ASCA
School Counselor Competencies. These standards of practice are expected of professional school
counselors when implementing a school counseling program.

Summary
Professional school counselors are certified/licensed educators with the minimum of a
master’s degree in school counseling and are uniquely qualified to address the developmental
needs of all students through a comprehensive school counseling program addressing the academic, career and personal/social development of all students.
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Appropriate and Inappropriate
Activities for School Counselors
The ASCA National Model (2005) recommends that about 80% of counseling time be spent
on delivering guidance curriculum and working directly with students. Non-counseling activities
(duty periods, test proctoring, etc.) need to be reassigned whenever possible. A list of appropriate
system support activities are assigned while limiting the amount of non-counseling tasks.3
Appropriate Activities for School Counselors
•
•
•
•
•
•
•
•
•

•
•
•
•
•

Inappropriate Activities for School Counselors

Individual student academic program planning

•

Counseling students who are tardy,
absent, or have disciplinary problems

•

Interpreting student records

•

Interpreting cognitive, aptitude,
and achievement tests

Collaborating with teachers to present
guidance curriculum lessons

•

•

Collaborating with teachers regarding
management of study halls

•

Ensuring that student records are maintained
as per state and federal regulations

•

Working with students to provide individual
and small/large-group counseling services

•

Disaggregated data analysis

•

Counseling students as to
appropriate dress code

•

•

Advocating for students at individual
education plan meetings, student study
teams, and school attendance review boards
Counseling students who have
discipline problems

•

Analyzing grade-point averages in
relationship to achievement

•

Assisting the school principal with identifying and
resolving student issues, needs, and problems
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•

Registration and scheduling of all new students
Administering cognitive, aptitude,
and achievement tests

Responsibility for signing excuses for
students who are tardy or absent

Teaching classes when teachers are absent
Maintaining student records
Supervising study halls
Clerical record keeping

Work with one student at a time in
a therapeutic, clinical mode

Preparation of individual education
plans, student study teams and school
attendance review boards
Data entry

Performing disciplinary actions

Sending students home who are
not appropriately dressed

Computing grade-point averages

Assisting with duties in the principal’s office

Closing the Gap Project
A Closing the Gap project can be focused in one of two directions. The first direction is to
directly help students be successful in school.

The second focus is to help make changes in policy and practice in order to help the school
change to better meet student needs. These are projects where the school counselor is actually
helping to change the system. Thus, you will notice that the “Goal Data” step changes to “Systems
Change” for this project.
School counselors advocating for student success. School disaggregated data source
is always the basis for selection of a “Closing the Gap” project. One idea might be for school
counselors to select a quarterly “Closing the Gap” project and rotate to a different group of
students each quarter. These projects will be specific to each school site. Some projects may
take longer to implement than others.
An example of a “Closing the Gap” student project could be an attendance issue.

Target Issue: Attendance records (data) indicate that 10 students in third grade had
more than 20 absences during the 1st quarter.

Goal Data: No more than 3 absences each during 3rd quarter Improved attendance will
raise the students’ academic scores as measured on a (DIBELS) reading assessment. Reading
scores should go up as the students’ attendance improves.
Resources: School counselor will work with parents, attendance clerk, nurse, teacher,
and principal to encourage better attendance.

Action plan: School counselor will meet with the group of 10 students once a week
for nine weeks. During the 20-minute group meeting, students will look at charts indicating
their past attendance and will discuss the goal of improving their attendance. Every week each
student will update their own attendance chart and watch their progress. Every morning the
student will stop by the counselor’s office on their way to class and put a sticker on a group
chart showing daily attendance. If a student is absent from school, their teacher will notify the
counselor, nurse, or attendance clerk to look into the absence.
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Measurable indicator: Attendance data from before the group started will be compared
with attendance data after the group has met for nine weeks. School counselor will also look at
the daily check-in chart to see a daily and weekly measurable indicator.
School counselors as advocates for changing policy and practice. The second way
school counselors can use the Closing the Gap Worksheet is for an advocacy project intended
to change policies and practices. Advocacy is one of the four leadership skills that all school
counselors use in their daily work. An example would be:

Target Issue: High school only offers six Advanced Placement classes. Currently we only
offer two senior English, two American History, one Calculus, and one American Government.
Each year the teachers decide how many sections of each class they want to offer. For the coming
school year, there are enough interested students to offer three sections of senior English, and
two of American Government. The teachers don’t want to have additional Advanced Placement
classes, and there isn’t another qualified teacher to teach the Advanced Placement classes. Thirty
students will not be able to enter senior English and American Government because there isn’t a
teacher available. What can counselors do?
Systems change: Have additional teachers teach AP classes for interested students.
Offer enough AP sections to meet student requests. Work with teacher attitudes to help them
understand the importance of AP enrollment and success to post secondary access, retention
and persistence.

Resources: Students, parents, counselor, teachers, College Board, ACT, College admission
representatives.

Action Plan: Meet with the principal and the assistant principal to discuss the need
for additional AP sections. Use researched-based data provided by the College Board and
ACT that would be relevant to the decision. Provide in-service to teachers on post-secondary
access, retention and persistence and correlation with AP enrollment and success. Present on
the importance of students having a rigorous and relevant curriculum in preparation for postsecondary options to parents and students.
Measurable indicator: The number of students enrolled in Advanced Placement classes
compared with the number enrolled the previous years, as well as number of students taking AP
exam and the scores. Longitudinal data would be compared over the last five years.

- 46 -

A WORKSHEET FOR CLOSING THE GAP
Goal: To develop a data-driven Closing the Gap advocacy plan.

Target Issue (What have you observed? Who can validate? Is there existing data? What other
data needs to be collected?)
Resources (Who are the other stakeholders? Who else has a vital interest? Who can enrich
discussions, goal-setting, problem-solving?)
Goal Data/Systems Change (What is the change you are looking for?)
Action Plan (What will you do to effect systems change with your target issue? Who will do
what? What is your timeline?)
Measurable Indicators
(What are the measurable indicators of success? How will you measure? Who will collect the
data?)
Adapted from DeVoss, J & Andrews, M. (2006). School counselors as educational leaders. Boston:
Houghton Mifflin.

(Endnotes)
1 American School Counselor Association, www.schoolcounselor.org. Reprinted with permission.
2 From the American School Counselor Association, www.schoolcounselor.org. Reprinted with permission.
3 From the American School Counselor Association (found in the ASCA National
Model), www.schoolcounselor.org. Adapted with permission.
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T

he Foundation is the keystone of the school counseling program and the basis upon which
the program is structured. The Foundation of a school counseling program incorporates
the beliefs, philosophy, and mission of the school district. The Foundation is built upon the
ASCA National Student Competencies (Campbell & Dahir, 1997) and the Pennsylvania Academic
Standards (PDE) and strategically prioritizes student standards across the academic, career, and
personal/social domains.

Core Beliefs
Core Beliefs reflect the school counselor’s values regarding student learning, equity, and
the importance of education. Beliefs have no right or wrong answers. They are derived from
our life experiences. Beliefs are what drive us to advocate for students. Beliefs are personal and
should be examined early in the process of developing an effective school counseling program
that ensures access and success for all students. It is critical for school counselors to discuss their
core beliefs with their school counseling team, colleagues, and the Advisory Council to develop a
set up assumptions upon which the program’s philosophy is based.
School counselors’ core beliefs influence how they
•
•
•
•

work with students;

develop, implement, and manage the school counseling program;
act as systemic change agents;

devote time to their own professional growth;
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•
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demonstrate ethical practice as defined by the ASCA Ethical Standards for School
Counselors (American School Counselor Association [ASCA], 2010); and
establish the philosophy of the school counseling program.

School counselors believe the following about their students and their programs:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Every student can learn, and every student can succeed.

The school counseling program should be designed to lessen barriers and close
the achievement gap.
Every student has worth and the right to be respected and treated with dignity.

The school counseling program should use data to drive program development
and evaluation.

Every student should have access to a comprehensive school counseling program.

The school counseling program should address specific goals and developmental
student competencies.

Every student has the right to receive the preparation necessary to be college and
career ready and ultimately become a contributing member of the Commonwealth.
The school counseling program should be planned and coordinated with the entire educational community, utilizing the combined resources of that community.
Every student has a right to an ongoing connection with a caring adult.

The school counseling program should be measured using process, perception,
and results data.
Every student has the right to feel safe and welcomed in the school environment.

The school counseling program results should be analyzed and presented in the
context of the overall school and district performance.
Every student has the right to have access to a full time, state certified, master’s
level school counselor.

The school counseling program should abide by the ASCA Ethical Standards for
School Counselors (ASCA, 2010).
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Philosophy

The philosophy is an agreed-upon set of guiding principles that individuals follow when
developing and implementing the school counseling program (ASCA, 2005). The school counseling
program philosophy incorporates core beliefs that frame the school counseling program and
guide the work of the school counselor and/or school counseling team. The philosophy drives the
program design, implementation, and evaluation. A consensus process with the entire educational
community is used to develop a statement of philosophy for the school counseling program.
Sample philosophy statements:

The school counselors at ABC Middle School believe
•
•
•
•
•

all of our students have dignity, worth, and deserve mutual respect;

all of our students deserve equal access to the school counseling program;

all of our students deserve a school counselor who will advocate, support and protect students’ best interest against any infringement of their educational program;
our school counseling curriculum considers the special needs and all ethnic, racial,
sexual, and gender differences of our students; and

all students in grades 6-8 should have access to a full-time, state certified, master’s-degree-level school counselor to deliver the school counseling curriculum.

The comprehensive school counseling program at ABC Middle School will
•
•
•
•
•

be based on specified goals and developmental student competencies for grades 6-8;

be planned and coordinated by school counseling staff with input from other
school, parent, and community representatives;
utilize the many community resources to deliver programs;

use data to drive program development and evaluation; and

actively involve counseling representatives to monitor students’ outcomes and
progress.

ABC Middle School will maintain a strong ethical foundation that protects our
students and their families by
•

abiding by the professional school counseling ethics as advocated by the American
School Counselor Association and
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participating in professional development activities essential to maintain a quality
school counseling program.

Mission Statement
The mission statement relates to the school counseling program’s purpose and gives it
overall direction and vision. It should align with the mission of the school and the school district.
The mission statement should be clear, concise, and specific to the program’s intent. To ensure
support, all stakeholders, including educators, parents, students, and community members,
should contribute to the development of the mission statement.
The mission statement articulates the intention of the school counseling programs. It
represents the immediate and long-term desired impact for every student into the future. The
mission statement is the vehicle with which to make clear the relationship between the educational
system, school improvement, and the school counseling program. A mission statement must
•
•
•
•
•

be written with the student as the primary client,
be written for all students,

indicate the content to be learned

be integral to the vision, goals, and mission of the state and local school district,
and
indicate the long-term results expected for all schools.

Sample mission statement:
The mission of Sample High School’s counseling program is to provide a comprehensive
developmental counseling program addressing the academic, career, and personal/social
development of all students. Sample High School’s counselors are professional school advocates
who provide support to maximize student potential and academic achievement. In partnership
with other educators, partners and the community, Sample High School’s counselors facilitate the
support systems to ensure all students have access to and are prepared with the knowledge and
skills to contribute at the highest level as productive members of society. (ASCA National Model)

Domains, Standards, and Competencies—Indicators
Domains
As described in the ASCA National Standards (Campbell & Dahir, 1997), school counselors
address three domains or broad development areas that promote or enhance learning for all students:
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Academic – The Academic Development Domain addresses skills for learning, skills for
school success, and skills for life success.

Career – The Career Development Domain addresses the investigation of careers,
strategies for career success and the relationship between personal qualities, education, and
work. Pennsylvania has developed and adopted the PA Academic Standards for Career Education
and Work, which define career development by addressing career awareness and planning, job
acquisition, job retention, and entrepreneurship.
Personal/Social – The Personal/Social Developmental Domain addresses respect for self
and others, goal setting and attainment skills, and survival and safety skills. Pennsylvania has
drafted a proposal for PA Student Interpersonal Skills Standards that focus on the development
of self-awareness and self-management skills to achieve school and life success; the use of social
awareness and interpersonal skills to establish and maintain positive relationships and respect
for cultural diversity; and the advancement of decision-making skills and responsible behavior
in individual, family, school, and community contexts.

Standards
Standards provide guidance for the work of school counselors. Standards are those
statements that provide a description of what students should know and be able to do at the
highest level of expectation (ASCA, 2005). Standards specify the level or rate of performance the
student will achieve against a particular competency or set of indicators. Pennsylvania school
counselors use the ASCA National Standards and the PA Academic Standards to create criterionbased lessons and programs for all students.

Competencies
Competencies are specific expectations that students achieve in the content standard
areas within the academic, career and personal/social development domains (ASCA, 2005). Both
the ASCA National Standards and the PA Academic Standards list specific competencies, which
define the specific knowledge, attitudes, and skills students, need to obtain.

Indicators
Indicators describe the specific knowledge, skills, or abilities that individuals demonstrate
to meet a specific competency (ASCA, 2005). Indicators are also included for the ASCA Standards
for Student Competencies and the PA Academic Standards.
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Example of an ASCA Career Development Standard:

Domain

C

Career Development

Standard

C:B

Students will employ strategies to achieve future

Competency

C:B2

Identify career goals

Indicator

career goals with success and satisfaction

C:B2.5

Maintain a career planning portfolio

Selecting Standards, Competencies, and Indicators
for a School Counseling Program
The activities and programs of a comprehensive school counseling program must be
aligned with the ASCA National Standards for Students and the PA Academic Standards, specifically those that address career, interpersonal skills, and school climate. The Pennsylvania
Standards Aligned System (SAS) provides school counselors with a comprehensive approach to
ensure their programs support student college and career readiness (Government Commission
on College and Career Success). All PA Academic Standards and the ASCA National Standards for
Students are located on the Pennsylvania Standards Aligned System (SAS) website (www.pdesas.org). Pennsylvania School Counselors must seek professional development opportunities to
become comfortable with using the SAS system.
Example of a Pennsylvania Academic Standard

The following diagram will help demonstrate the numbering of the PA Academic Standards.
This sample used is a standard located under Health, Safety, and Physical Education 10.2.6.D.
Subject Area

10

Health, Safety, and Physical Education

Standard Area

10:2

Healthful Living

10.2.6.D

Describe and apply the steps of a decision-

Grade Level
Standard

6th Grade

10.2.6

making process to health and safety issues.
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Foundation Resources
1. American School Counselor Association: www.schoolcounselor.org
association for school counselors.

National

2. Pennsylvania School Counselors Association: www.psca-web.org Pennsylvania
association for school counselors.

3. Pennsylvania Department of Education: www.pde.state.pa.us Website for the PA
Department of Education.

4. PA Standards for Career Education and Work: http://pacareerstandards.com Link
to the PA Standards for Career Education and Work.

5. The Education Trust: www.edtrust.org An organization promoting equity and access
for all students. The National Center for Transforming School Counseling can be found
at this website.

6. Teaching Tolerance: www.tolerance.org An organization the promotes diversity, equal
opportunity and respect for differences in schools

7. RTII - Response to Instruction and Intervention - Elementary (PA): http://www.
pattan.net/teachlead/ResponsetoIntervention.aspx This is a toolkit for elementary
RTII.

8. RTII - Response to Instruction and Intervention – Secondary (PA): http://www.
pattan.net/teachlead/PA-RtISecondaryToolkit.aspx This is a toolkit for secondary RTII.
9. SAP - Student Assistant Program: http://www.sap.state.pa.us Information on the PA
SAP program.
10. EASP – Elementary Student Assistant Program:
Information on the Elementary SAP program.

http://www.sap.state.pa.us

11. Schoolwide Positive Behavior Supports (SWPBS -PA): http://www.pattan.net/
teachlead/SpecialProjects1.aspx Information on the PA Schoolwide Positive Behavior
Supports System.
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12. Pennsylvania Positive Behavior Support: http://papbs.org/Home.aspx?PageID=68a5038d36df-414f-8e1f-a78737463ace Provides training and technical assistance through the PA Positive
Behavior Support Network.

13. SAS – PA Standards Aligned System: www.pdesas.org Site to access the PA Standards
Aligned System.
14. Chapter 12: Student and Student Services Guidance and Toolkit for Program
Design and Structure:
http://www.psca-web.org/documents/PDE%20Ch%20
12%20Guidance%20Toolkit.pdf Site to access the complete document and toolkit.
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FOUNDATION TOOLBOX
1. Pennsylvania’s Standards Aligned System Diagram: The diagram used by the PDE
for the Pennsylvania Standards Aligned Systems (SAS)
2. PA Career Education and Work Standards

3. ASCA National Standards for Students Crosswalked with PA Career Education and
Work Standards
4. ASCA Diamond
5. ASCA National Standards for Students
6. Are You Ready for the ASCA National Model Tool
7. Resiliency Wellness Approach of the PDE
8. Counselor Self-Assessment Tool

Note:
An additional resource to help in designing your school counseling program’s philosophy
and mission statements may be found in Chapter 4 Delivery System under “Pennsylvania
School Counseling Program Design Tool.”
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Pennsylvania’s Standards Aligned System
SAS 6 Circles - Explained
Clear Standards
Fair
Assessments
Curriculum
Framework
Instruction
Materials and
Resources
Interventions

Clear, high standards that establish what all students need to know and be able to accomplish.
Fair assessments aligned to the standards.

A framework specifying Big Ideas, Concepts, and Competencies
in each subject area and at each grade level.

Aligned instruction—aligning instruction with standards involves identifying
strategies that are best suited to help students achieve the expected performance.
Materials that address the standards.

A safety net/intervention system that insures all students meet standards.
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A complete version of the PA Academic Standards for Career Education and Work is available at ww.pdesas.org.
The ASCA National Standards for Students are available at http://ascamodel.timberlakepublishing.com/files/NationalStandards.pdf

This crosswalk integrates the applicable ASCA Standards for Students, with Pennsylvania Academic Standards for Career Education and Work. In the Crosswalk, the PA Academic Standards for Career Education and Work are listed first with the related ASCA
Standards following in the shaded areas. ASCA Standards beginning with C: reflect the career domain, beginning with A: reflect the
academic domain and those beginning with a PS: are from the personnel/social domain.

PA Academic Standards for Career Education and Work
and the
ASCA National Standards for Students

CROSSWALK
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ASCA National Model for School Counseling Program Diagram

(From the American School Counselor Association,
www.schoolcounselor.org. Reprinted with permission.)
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ASCA National Standards for Students
(Competencies and Indicators)
ACADEMIC DEVELOPMENT
Standard A: Students will acquire the attitudes, knowledge, and skills that contribute to
effective learning in school and across the life span.
A:A1 Improve Academic Self-Concept
A:A1.1		 Articulate feelings of competence and confidence as learners
A:A1.2		 Display a positive interest in learning
A:A1.3		 Take pride in work and in achievement
A:A1.4		 Accept mistakes as essential to the learning process
A:A1.5		 Identify attitudes and behaviors which lead to successful learning
A:A2 Acquire Skills for Improving Learning
A:A2.1		 Apply time management and task management skills
A:A2.2		 Demonstrate how effort and persistence positively effect learning
A:A2.3		 Use communication skills to know when and how to ask for help when
			needed
A:A2.4		 Apply knowledge of learning styles to positively influence school 		
			performance
A:A3 Achieve School Success
A:A3.1		 Take responsibility for their actions
A:A3.2		 Demonstrate the ability to work independently as well as the ability to
			 work cooperatively with other students
A:A3.3		 Develop a broad range of interests and abilities
A:A3.4		 Demonstrate dependability, productivity, and initiative
A:A3.5		 Share knowledge

Standard B: Students will complete school with the academic preparation essential to
choose from a wide range of substantial postsecondary options, including
college.
A:B1 Improve Learning
A:B1.1		 Demonstrate the motivation to achieve individual potential
A:B1.2		 Learn and apply critical thinking skills
A:B1.3		 Apply the study skills necessary for academic success at each level
A:B1.4		 Seek information and support from faculty, staff, family, and peers
A:B1.5		 Organize and apply academic information from a variety of sources
A:B1.6		 Use knowledge of learning styles to positively influence school performance
A:B1.7		 Become self-directed and independent learners
A:B2 Plan to Achieve Goals
A:B2.1		 Establish challenging academic goals in elementary, middle/junior 		
			 high, and high school
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A:B2.2		 Use assessment results in educational planning
A:B2.3		 Develop and implement an annual plan of study to maximize academic
			ability and achievement
A:B2.4		 Apply knowledge of aptitudes and interests to goal setting
A:B2.5		 Use problem‑solving and decision‑making skills to assess progress to
			wards educational goals
A:B2.6		 Understand the relationship between classroom performance and 		
			success in school
A:B2.7		 Identify postsecondary options consistent with interests, achievement,
			aptitude, and abilities

Standard C: Students will understand the relationship of academics to the world of
				 work, and to life at home and in the community.
A:C1 Relate School to Life Experiences
A:C1.1		 Demonstrate the ability to balance school, studies, extracurricular 		
			 activities, leisure time, and family life
A:C1.2		 Seek co-curricular and community experiences to enhance the school
			experience
A:C1.3		 Understand the relationship between learning and work
A:C1.4		 Demonstrate an understanding of the value of lifelong learning as 		
			 essential to seeking, obtaining, and maintaining life goals
A:C1.5		 Understand that school success is the preparation to make the 			
			 transition from student to community member
A:C1.6		 Understand how school success and academic achievement enhance
			 future career and vocational opportunities
CAREER DEVELOPMENT

Standard A: Students will acquire the skills to investigate the world of work in relation to
knowledge of self and to make informed career decisions.
C:A1 Develop Career Awareness
C:A1.1		 Develop skills to locate, evaluate, and interpret career information
C:A1.2		 Learn about the variety of traditional and nontraditional occupations
C:A1.3		 Develop an awareness of personal abilities, skills, interests, and motivations
C:A1.4		 Learn how to interact and work cooperatively in teams
C:A1.5		 Learn to make decisions
C:A1.6		 Learn how to set goals
C:A1.7		 Understand the importance of planning
C:A1.8		 Pursue and develop competency in areas of interest
C:A1.9		 Develop a vocational interests
C:A1.10 Learn to balance work and leisure time
C:A2 Develop Employment Readiness
C:A2.1		 Acquire employability skills such as working on a team, problem solving,
			and organizational skills
C:A2.2		 Apply job readiness skills to seek employment opportunities
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C:A2.3		
C:A2.4		
C:A2.5		
C:A2.6		
C:A2.7		
C:A2.8		
			
C:A2.9		

Demonstrate knowledge about the changing workplace
Learn about the rights and responsibilities of employers and employees
Learn to respect individual uniqueness in the workplace
Learn how to write a resume
Develop a positive attitude toward work and learning
Understand the importance of responsibility, dependability, punctuality,
integrity, and effort in the workplace
Utilize time and task management skills

Standard B: Students will employ strategies to achieve future career success and
satisfaction.

C:B1 Acquire Career Information
C:B1.1		 Apply decision-making skills to career planning, course selection, and
			career transitions
C:B1.2		 Identify personal skills, interests, and abilities and relate them to
			current career choices
C:B1.3		 Demonstrate knowledge of the career planning process
C:B1.4		 Know the various ways which occupations can be classified
C:B1.5		 Use research and information resources to obtain career information
C:B1.6		 Learn to use the Internet to access career planning information
C:B1.7		 Describe traditional and nontraditional occupations and how these
			 relate to career choice
C:B1.8		 Understand how changing economic and societal needs influence
			 employment trends and future training
C:B2 Identify Career Goals
C:B2.1		 Demonstrate awareness of the education and training needed to achieve
			career goals
C:B2.2		 Assess and modify their educational plan to support career goals
C:B2.3		 Use employability and job readiness skills in internship, mentoring,
			 shadowing, and/or other world of work experiences
C:B2.4		 Select coursework that is related to career interests
C:B2.5		 Maintain a career planning portfolio
Standard C: Students will understand the relationship among personal qualities, education
and training, and the world of work.

C:C1 Acquire Knowledge to Achieve Career Goals
C:C1.1		 Understand the relationship between educational achievement and
			career success
C:C1.2		 Explain how work can help to achieve personal success and satisfaction
C:C1.3		 Identify personal preferences and interests that influence career choices
			and success
C:C1.4		 Understand that the changing workplace requires lifelong learning and
			 acquiring new skills
C:C1.5		 Describe the effect of work on lifestyles
C:C1.6		 Understand the importance of equity and access in career choice
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C:C1.7		 Understand that work is an important and satisfying means of personal
			expression
C:C2 Apply Skill~ to Achieve Career Goals
C:C2.1		 Demonstrate how interests, abilities, and achievement relate to
			 achieving personal, social, educational, and career goals
C:C2.2		 Learn how to use conflict management skills with peers and adults
C:C2.3		 Learn to work cooperatively with others as a team member
C:C2.4		 Apply academic and employment readiness skills in work‑based
			 learning situations such as internships, shadowing, and mentoring
			experiences
PERSONAL/SOCIAL

Standard A: Students will acquire the attitudes, knowledge, and interpersonal skills to
help them understand and respect self and others.
PS:A1 Acquire Self‑Knowledge
PS:A1.1		 Develop a positive attitude toward self as a unique and worthy person
PS:A1.2		 Identify personal values, attitudes, and beliefs
PS:A1.3		 Learn the goal setting process
PS:A1.4		 Understand change as a part of growth
PS:A1.5		 Identify and express feelings
PS:A1.6		 Distinguish between appropriate and inappropriate behaviors
PS:A1.7		 Recognize personal boundaries, rights, and privacy needs
PS:A1.8		 Understand the need for self‑control and how to practice it
PS:A1.9		 Demonstrate cooperative behavior in groups
PS:A1.10		 Identify personal strengths and assets
PS:A1.11		 Identify and discuss changing personal and social roles
PS:A1.12		 Identify and recognize changing family roles
PS:A2 Acquire Interpersonal Skills
PS:A2.1		 Recognize that everyone has rights and responsibilities, including
				family and friends
PS:A2.2		 Respect alternative points of view
PS:A2.3		 Recognize, accept, respect, and appreciate individual differences
PS:A2.4		 Recognize, accept, and appreciate ethnic and cultural diversity
PS:A2.5		 Recognize and respect differences in various family configurations
PS:A2.6		 Use effective communication skills
PS:A2.7		 Know that communication involves speaking, listening, and
				nonverbal behavior
PS:A2.8		 Learn how to communicate effectively with family
PS:A2.9		 Learn how to make and keep friends

Standard B: Students will make decisions, set goals, and take necessary action to achieve
goals.
PS:B1 Self‑Knowledge Applications
PS:B1.1		 Use a decision-making and a problem‑solving model
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PS:B1.2		 Understand consequences of decisions and choices
PS:B1.3		 Identify alternative solutions to a problem
PS:B1.4		 Develop effective coping skills for dealing with problems
PS:B1.5		 Demonstrate when, where, and how to seek help for solving prob				lems and making decisions
PS:B1.6		 Know how to apply conflict resolution skills
PS:B1.7		 Demonstrate a respect and appreciation for individual and cultural
				differences
PS:B1.8		 Know when peer pressure is influencing a decision
PS:B1.9		 Identify long‑ and short‑term goals
PS:B1.10		 Identify alternative ways of achieving goals
PS:B1.11		 Use persistence and perseverance in acquiring knowledge and skills
PS:B1.12		 Develop an action plan to set and achieve realistic goals

Standard C: Students will understand safety and survival skills.

PS:C1 Acquire Personal Safe, Skills
PS:C1.1		 Demonstrate knowledge of personal information (e.g., telephone
				 number, home address, emergency contact)
PS:C1.2		 Learn about the relationship between rules, laws, safety, and the
				 protection of an Individual’s rights
PS:C1.3		 Learn the difference between appropriate and inappropriate physical
				contact
PS:C1.4		 Demonstrate the ability to assert boundaries, rights, and personal
				privacy
PS:C1.5		 Differentiate between situations requiring peer support and
				 situations requiring adult professional help
PS:C1.6		 Identify resource people in the school and community and know
				 how to seek their help
PS:C1.7		 Apply effective problem‑solving and decision-making skills to
				 make safe and healthy choices
PS:C1.8		 Learn about the emotional and physical dangers of substance use
				and abuse
PS:C1.9		 Learn how to cope with peer pressure
PS:C1.10		 Learn techniques for managing stress and conflict
PS:C1.11		 Learn coping skills for managing life events

Adapted from Campbell, C. A., & Dahir, C.A. (1997). Sharing the vision: National standards for
school counseling programs. Alexandria, VA: American School Counselor Association.
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Are You Ready for the ASCA National Model?
This tool is designed to help you assess your district’s readiness to implement the ASCA National Model and to
determine what you will need to achieve successful implementation.1

Components:

Like My
District

A. Community Support
1. The school board recognizes that school counseling is

an important component of all students’ public education.
2. The school board believes school counselors can play
an influential role in closing the achievement gap.
3. Parents understand the intended benefits
of the school counseling program.

4. Parents support the school counseling program.
5. Students believe the school counseling
program is an important resource.

6. Teachers at all levels appreciate the importance

of the school counseling program.

7. Teachers at all levels collaborate with school counselors

in meeting school counseling program goals and objectives.
8. School counselors are recognized by

teachers for their expertise in issues that have
an impact on learning and teaching.

9. Parents from all racial/ethnic and socioeconomic

backgrounds believe school counseling can be an
important source of help for to all students.

10. Influential business and community leaders are

familiar with and support the school counseling program.
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Somewhat
Not
Like My
Like My
District
District

Possible
Interventions
if Not Like
My District
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11. Community leaders would be eager to be active

participants on a school counseling advisory board.
B. Leadership

1. The superintendent believes the school

counseling program is an essential component
of the district’s educational mission.

2. The superintendent believes the school counseling

program can help support students’ academic achievement.
3. The school counseling program has a full-

time, district-level leader who is respected by the

superintendent, principals and school counselors.

4. The superintendent commits resources to support

school counseling program development.

5. The district’s school counseling leader knows

the principals of standards-based reform and can
communicate the relationships between school

counseling activities and student learning outcomes.
6. The district’s school counseling leader

knows how to initiate and coordinate systemic
change in the school counseling program.
7. The majority of principals believe

school counselors ought to be engaged in
developmental and preventive activities.

8. The majority of principals believe school

counselors ought to be involved in helping
students achieve academically.

9. The majority of principals would be receptive

to redefining school counselor activities.

10. The majority of principals would be receptive

to creating yearly plans with school counselors.
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11. The majority of principals would be willing to

commit resources to alleviate school counselors
from routine clerical/administrative duties so

they can devote at least 80 percent of their time
to activities directly benefiting students.
C. Guidance Curriculum

1. The school counseling program operates

from a set of student learning objectives that
have measurable student outcomes.

2. The school counseling program operates

from a set of student learning objectives that
are grouped by grade or grade cluster.

3. The school counseling program operates from a

set of student learning objectives grounded in both
the ASCA National Standards and local norms.

4. The school counseling program operates from

a set of student learning objectives connected
to the district’s academic curricula.
D. Staffing/Time Use

1. School counselor workload is consistent with

needs of a National Model program (e.g. 300

students/elementary counselor; 200 students/
middle school-high school counselor).

2. School counselors spend at least 80 percent of their

time in activities that directly benefit students.

3. School counselors spend at least 25 percent of

their time in educational activities that promote
student development and prevent problems.

4. School counselors spend less than 30 percent

of their time responding to crises, emergencies
and delivering mental health counseling,

5. School counselors do not spend an inordinate

amount of time on routine clerical tasks.
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E. School Counselors’ Beliefs and Attitudes
1. In general, school counselors are open to change.
2. In general, school counselors believe it is

important to adopt the ASCA National Model.

3. In general, school counselors believe they should be

responsible for helping all students achieve academically.
4. In general, school counselors believe it is

important to demonstrate how students are different
as a consequence of guidance interventions.
5. In general, school counselors believe it

is important collect outcome data in order
to be able to modify interventions.

6. In general, school counselors agree on a

mission statement that establishes the school

counseling program as an essential educational
program that is designed to serve all students.
7. In general, school counselors are willing

to devote the time to learn new skills.

8. In general, school counselors believe it is important

that they serve as advocates for underserved students.
F. School Counselors’ Skills

1. School counselors are competent in a wide

range of interventions (whole school, classroom

guidance, small group and individual counseling).

2. School counselors understand the individual and

systemic factors associated with poor academic
achievement and the achievement gap.

3. School counselors are familiar with the

principles of standards-based educational reform

and can identify the relationships between school
counseling activities and student performance.
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4. School counselors can identify evidence-based

interventions that enhance academic achievement,

career development and personal/social development.
5. School counselors know how to be effective

advocates for underserved students.

6. School counselors can measure how students are

different as a consequence their interventions.

7. School counselors can use institutional data (e.g.

achievement, attendance, school climate surveys)
to describe current problems and set goals.

8. School counselors use technology effectively

to access needed student data.

9. School counselors use technology effectively to

accomplish routine clerical tasks efficiently.

10. School counselors use technology effectively to

communicate with students, parents and colleagues.
11. School counselors are recognized

as leaders in their schools.

12. School counselors can establish goals and

benchmarks for school counseling in their own schools.
13. School counselors can document their

impact on students for principals, school
committees and the community.
G. District Resources

1. The district’s school counseling program has

developed or adopted a set of instruments, referenced
to the student learning objectives, to measure

student change in academic development, career
development and personal/social domains.

2. The district provides school counselors with

regular institutional data reports (disaggregated

student achievement, attendance and school climate
data) in user-friendly form in order to facilitate
monitoring students and defining problems.
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3. The district has a school counselor performance

evaluation system that evaluates counselor effectiveness

in a broad range of activities (e.g. whole school, classroom
guidance, small group and individual counseling).
4. The district has a school counselor

performance evaluation system based upon
professional performance standards.

5. The district has a school counselor

performance evaluation system connected to
meaningful professional development.

6. The district has a system for ensuring all

school counselors have access to developmental
supervision to improve practice.

7. The district is committed to providing

professional development to help school

counselors develop skills necessary for the

implementation of the ASCA National Model.

8. The district school counseling leader has implemented

a system for monitoring the ongoing outcomes and
continuously improving programs in each school.
9. The district school counseling leader has

implemented a system for periodic program evaluation
for the entire school counseling program.

10. The district school counseling leader has

implemented a system for coordinating school

counseling program activities (e.g. a master calendar).

11. The district school counseling leader has implemented

a system ensuring good communication and information
sharing across the school counseling program.
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The Pennsylvania Resiliency
Wellness Approach
•
•
•
•

Strengths-Based Perspective

Protective Factors (Personal and Environmental)
Positive Human Development

Holistic (Social/Emotional/Academic/Physical)

PDE information webpage for The Resiliency Wellness Approach:
http://www.portal.state.pa.us/portal/server.pt/community/resiliency_wellness_approach/7496
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School Counselor Self-Assessment
Take time to reflect and answer in writing the following:2
Beliefs
1.

What do you believe about achievement for every student?

3.

Do you believe there are differences in learning styles for students and that children
respond differently? How do you react to those responses?

2.

4.
5.
6.
7.

Do you believe all students can achieve given proper support?

What do you believe about the school counseling program’s ability to provide academic, career, and personal/social development for every student?
When you look at the school’s mission of academic achievement, what responsibility
does the school counseling program have to support this mission?
What do you believe about educational reform and the school counselor’s role in it?

What do you believe about the role of parents or guardians, staff, and community
members within the school counseling program?

Philosophy
1.

What beliefs impact your school counseling program?

3.

What professional principals impact your school counseling program?

2.
4.
5.
6.

What values impact your school counseling program?

How do ethical standards impact your school counseling program?

How does continued professional growth impact your school counseling program?
Who will impact your school counseling program?
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Mission
1.

Whom does the school counseling department serve?

3.

Do you have an understanding of the PA Academic Standards and the ASCA national
Standards for Students?

2.

4.
5.

Can you advocate for equity, access, and success for all students?

Do you know your school district/building mission statement?

Do you know the long-range plan for your district/building? What are your longrange plans for you school counseling department?

(Endnotes)
1 ASCA National Model Workbook, 2004. Reprinted with permission.
2 From ASCA National Model for School Counseling Programs. Adapted with permission.
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The Delivery System

O

Supporting all Students to Success
Data Informed Delivery Systems
The Guidance Curriculum
Individual Planning
Prevention, Intervention, and Responsive Services
Use of Resources
		
Developing a School Counseling Department Budget
		
Effective Use of Personnel
Resources and Toolbox

riginating from a comprehensive program model developed by Gysbers and Henderson
(2000), the Delivery System defines the components of a comprehensive school counseling
program and indicates how the program will enable school counselors to address the needs of
all students to become college and career ready.
The Delivery System delineates the activities, services, and methods for delivering a comprehensive school counseling program. The four areas in this section emphasize a collaborative
and teaming approach to engage all school personnel in a school-wide effort that supports effective
education and student growth in academic, career, and personal/social development. Three of the
four delivery system components directly connect with students. The delivery system is the “how”
of the model, which implements the “what” of the school counseling program foundation.
The Delivery System includes four components:
•
•

•

•

School Counseling Curriculum - The school counselor facilitates the school counseling program through classroom guidance curriculum and school-wide activities.

Individual Planning - Through advisement, school counselors assist students in
self-appraisal, including academic and career decision making. Additionally, school
counselors aid in transitioning from school-to-work placement and follow-up.  
Prevention, Intervention, and Responsive Services - This category is where immediate concerns are met through personal counseling and crisis counseling, both
individually and in groups. The school counselor consults with parents, teachers,
and community agencies, making referrals as needed.

System Support – Direct student contact does not occur in this component; rather
the school counselor concentrates on professional development of self and others,
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including research and development. Program management, community outreach
and public relations, and serving on committees and advisory boards complete the
school counselor’s responsibilities.

Supporting All Students to Success
A comprehensive school counseling delivery system supports the school’s academic mission. The delivery system affords every student multiple opportunities to master competencies
in three domains: academic, career, and personal/social. A comprehensive school counseling
delivery system is designed to reach every student (Grades PreK-12) in the school district and is
administered by certified school counselors.
The school counselor must make certain that the program focuses on the academic mission of the school. Activities and programs of a comprehensive school counseling program should
be based upon student standards. A number of standards at the state and national levels define
essential student competencies that are specific to school counseling programs:
•

PA Academic Standards, including:

°° Standards for Career Education and Work

•

°° Proposed PA Student Interpersonal Skills Standards

ASCA National Standards for Students

Pennsylvania Academic Standards, along with the ASCA National Standards, drive the
delivery system of Comprehensive School Counseling Programs in Pennsylvania. A crosswalk
between the Pa Career Education and Work Standards and the ASCA Standards for Students can
be found in the Foundation chapter toolbox.
Pennsylvania has developed several programs targeted to help students meet academic
success. More extensive information on these programs can be found on the Pennsylvania Department of Education website (www.eduction.state.pa.us). Due to the school counselors unique
skills their leadership and involvement in the following programs is of great importance.
•
•
•
•
•
•

The Resiliency/Wellness Approach
Standards Aligned System
Pre-K Counts

Dual Enrollment

Alternative Education for Disruptive Youth

Response to Instruction and Intervention (RTII)
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•
•

Student Assistance Program

Positive Behavior Support Program

Time in Direct Service with Students
In order to implement a comprehensive School Counseling program, counselors need to
spend the majority of their time providing direct service to students. Counselors need time for
leadership, advocacy, evaluating data, and connecting and collaborating with school staff, family,
and the community. Non-counseling activities need to be reassigned as much as possible (e.g.,
coordination, LEA assignments, PIMS coordination, clerical record keeping).

Recommended Distribution of School Counselor Time
(Based on ASCA’s recommended counselor to student ratio 1:250 maximum)

Delivery System
Component

Elementary School
% of Time

Middle School
% of Time

High School
% of Time

Guidance Curriculum

35% - 45%

25% - 35%

15% - 25%

Prevention, Intervention
and Responsive Services

30% - 40%

Individual Student Planning

System Support

5% - 10%

15% - 25%

30% - 40%

10% - 15%

10% - 15%

(American School Counselor Association [ASCA], 2005)

25% - 35%

25% - 35%

15% - 20%

Data Informed Delivery Systems
Recognizing that school counseling programs are data-driven, action research and program evaluation must be done regularly through program audits and review of performance
standards for counselors. Action research is a method of inquiry that emphasizes action on the
part of the school counselor to initiate change through the use of rigorous reflection on practice
and careful gathering and analysis of data (Rowell, 2006). Since the Delivery System is written to impact student progress in the three domains of academic, career, and personal/social
competencies, the measurement of student outcomes and the evaluation of program objectives,
student outcomes, and counselor performance standards must be ongoing. Data informed delivery systems require a commitment to collecting data and keeping records to confirm progress
or establish the need to re-evaluate the needs of students and other stakeholders. The delivery
system must change as times and needs change; interventions must be matched accordingly.

The Guidance Curriculum
The guidance curriculum is a comprehensive, developmental written instructional program consisting of structured learning activities that are presented systematically and sequen- 108 -
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tially. The goal of the guidance curriculum is to assist students in achieving the school counseling
program Standards and Competencies as well as the state and school district academic standards. The function of the guidance curriculum is to provide all students with the knowledge
and skills appropriate for their developmental level in the academic, career, and personal/social
domains. The guidance curriculum must include a clear explanation of the scope and sequence
of the instructional units and must address the academic, career, and personal/social domains.
By design, the guidance curriculum should address assessed student needs, should be both
preventive and proactive, and should be presented to all students systematically through classroom
and/or group activities. The guidance curriculum, while designed to be coordinated by the school
counselor, is most effectively delivered by a variety of faculty and community representatives.
Through the guidance curriculum students receive instruction on topics such as, but not limited to,
setting short- and long-term goals, social skills, study skills, organizational skills, problem-solving
skills and decision-making skills, and self-awareness and career awareness and development.
The school counselor is responsible for facilitating or coordinating the designing, planning, implementing, and evaluation of the guidance curriculum. Evaluation and revision of the
guidance curriculum are ongoing. Periodic needs assessments of students, staff, and parents
provide input for curriculum changes. The school counselor is responsible for collaborating with
the other educators in the system to align goals and themes assuring the integration of the guidance curriculum into the core curriculum.
The guidance curriculum is delivered through a variety of strategies:
•
•
•
•
•
•

classroom instruction,

interdisciplinary curriculum development,
small and large group activities,
assemblies,

special programs, and
parent seminars.

The guidance curriculum may be delivered by
•
•
•
•

the school counselor,

the school counselor as part of a teaching team,

teachers who have worked with the school counselor to develop an understanding
of, and a commitment to, the guidance curriculum, and
community resource persons.
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The guidance curriculum is three-tiered. The first tier is what is delivered to all students,
while the second tier includes activities delivered to small groups of students or targeted groups
of students, and the third tier consists of counseling activities delivered to individual students.
The triangle below illustrates these tiers. The arrows represent that the guidance curriculum
is fluid. As curriculum is developed for all students, data and evaluation of the curriculum components may find the school counselor adjusting the curriculum delivered to all students, which
could then affect the curriculum delivered to small groups and individuals. This system, similar
in design to RTII, is data-driven and affords access and equity for all students.

Tier III - Individual

Tier II - Small Groups
				
Tier I - All Students

Student mastery of the guidance curriculum competencies is assessed using tools such as
pre- and post-testing, product creation, or activity completion.

Individual Planning
The Individual Planning component of the Delivery System requires school counselors to
coordinate ongoing activities designed to assist all students in their healthy academic, career, and
personal/social development. Individual planning provides opportunities for school counselors
and students to work together to plan, monitor, and evaluate personal progress. Individual planning is an important tool to help students as they move toward college and career readiness.
Individual planning is not the same thing as individual counseling. Student planning helps
focus students’ academic and career goals. Through individual planning, school counselors and
students (with family involvement) regularly monitor progress through
•
•
•

analyzing, interpreting, and evaluating student achievement;

identifying academic strengths and weaknesses and working to establish goals for
success;
documenting career interests and activities;
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linking career interests and learning styles with academic goals and course selection; and

reviewing and reevaluating courses, goals, and career and academic plans, beginning in elementary school and continuing through the middle and high school years.

School counselors as coordinators work with a community of individuals, including but
not limited to teachers, parents, and mentors from the business world/community, to help all
students plan and manage their own learning and gain competencies in the academic, career, and
personal/ social domains.
Individual planning affords students opportunities to develop and monitor progress of
their personalized plans with caring, informed adults.
By law, the Pennsylvania Standards for Career Education and Work require that every student has an individual educational/career plan no later than the eighth grade. School counselors,
by virtue of their training, are positioned to be leaders in this process.

Prevention, Intervention, and Responsive Services
School counselors deliver prevention, intervention, and responsive services to meet the
immediate issues affecting students. These services are available for all students and address a
full spectrum of issues such as peer pressure, resolving conflict, family relationships, personal
identity, substance abuse, stress, motivation, and achievement. Prevention and intervention
services can be delivered in a direct setting (individual or group), as a workshop or structured
curriculum (classroom setting), or in an indirect manner (consultation or outside referral). Responsive services are generally delivered to individuals and small groups of students. Prevention, intervention, and responsive services support each student’s growth and development in
the academic, career, and personal/social domains.
School Counselors become aware of student- and school-based issues, concerns, needs,
and problems in several ways, including
•
•
•

data from surveys,

student self-referral, and

referrals from teachers, family members, friends, or community agencies.
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Examples of Prevention, Intervention, and Responsive Services

Definition

Prevention

Intervention

Responsive Services

Ensure all students

Safety net that

Well focused plan that meets the

meet standards

Students Served
Delivery Setting

Academic Domain
Examples

All students
Classroom

Large Group

Examples

Personal/Social
Domain

Examples

students meet
standards

Referred Students
Small Group
Individual

immediate needs of the student

Students in crisis
Small Group
Individual

Classroom

Consultation

Consultation

Elementary:

E:Homework

E:RTII Plan

Middle Level:

M: Tutoring Groups

M: Test Accommodations

High School:

H: CTC Group

H: Credit Recovery

E: Career Awareness

E: Career Café

E: Career Mentor

Workshop

Study Skills Program
Test Taking Strategies

Career Domain

ensures all

Course Selection Process
Program

M: Portfolio Development

Group

Advising

by Interest

M: Small group

H: Individual Career Plan

career exploration

E:Friendship Program

E: Social Skills

M: Bullying Prevention
Program

H: Resiliency Program

H: Focused Career
Assessments
Group

M: Peer Mediation
H: Support Groups

Referral

M: Career Mentor
H: Career Mentor

E: ESAP Referral

M: Positive Behavior Plan
H: SAP Referral

Prevention, intervention, and responsive services include, but are not limited to
•
•
•

classroom activities,

individual counseling,
group counseling,
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participation on SAP (Student Assistance Program) and RTII Teams,
participation on the crisis/safety team,

management of a conflict resolution program within the school,
initiation of referrals to other professionals,
consultation,

dissemination of information,
providing workshops,
referrals, and

crisis intervention and short-term crisis counseling.

School counselors as leaders and advocates address barriers that prevent students from
achieving academic, career, and personal/social success.
Students are best served when school counselors consult with administration, faculty,
staff, families, and community partners in delivering appropriate prevention, intervention, and
responsive services. The school community that collaborates and works as a team produces
students who are college and career ready.

Advisory
What is an Advisory? An Advisory is a supportive and stable peer group that meets regularly with an advisor. The most effective advisory programs are those that are designed by and
receive significant input from the school counselor. A school counselor should not serve as an
advisor, but as a key reference and support for the program. An Advisory is an organizational
structure in which one small group of students identifies with and meets regularly with an adult
who nurtures and advocates for the individuals in the group. The Advisory provides a caring
environment for academic guidance and support, everyday administrative details, recognition,
and activities to promote citizenship.
The purpose of the advisory program is to make a large school smaller by allowing a small
group of students to have the opportunity to interact regularly with an adult on an individual
and/or small group level throughout their high school experience.
Five Key Dimensions of Successful Advisory Programs:
1.
2.

A stated purpose

Thoughtful organization
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3.

Relevant advisory program content

5.

Strong leadership

4.

Ongoing assessment

What an Advisory is NOT:
•
•
•

Substitute for School Counselor
Mental Health Therapist
Homeroom Monitor

Clarification of Advisor’s Role
Level I – Advisor works with student directly to address the following:
•
•
•

Academic concerns

Problem with a teacher

Post-Secondary planning

Level II – Advisor refers the following issues to others:
•
•
•

Depression

Suspicion of abuse or neglect
Suicidal ideation

Evidence of Success in Advisories
The following results have occurred in schools where Advisories have been implemented:
•
•
•
•

Improved academic achievement
Reduction in failing grades

Improvement in test scores

Increased rate of taking college entrance exams
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Significant increase in student attendance
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Reduction of dropouts

Please refer to Recipe for Successful Advisory Programs in the toolbox for help in designing
advisories.

Use of Resources
Developing a School Counseling Department Budget
School Counselors are responsible to advocate for and develop a budget that will allow
them to effectively provide a school counseling program that promotes academic success for all
students. School Counselors work closely with their direct supervisors and/or building principals when developing their budgets. Currently, school budgets for a given academic year are
developed sometime between November and February of the previous year. School Counselors
must have a vision and a written program in order to know what must be included in the budget
for the following year.

				

Effective Use of Personnel
Looping: Many schools are assigning classroom teachers to loop with students for two
or more years. School Counselors often “loop” with classes. This allows the school counselor to
know their students’ academic, career, and personal/social needs and develop programs to meet
these needs. Looping is effective at all academic levels.

				

Volunteers/Parents/Retirees: Volunteers and parents can be effective supports for
school counseling programs. School Counselors should discuss the use of volunteers and parents with building administration. School policies and procedures need to be considered along
with confidentiality concerns. Depending on the degree of direct involvement with students, volunteers and parents may need some training and clearances to work with students. Volunteers
and parents can support school counseling programs in the following roles:
•
•
•
•
•
•

Career Center Aides

Lead Coordinator for specific events (e.g., Career Fairs, Academic Awards Banquets)
Big Brothers/Big Sisters
Academic Tutors

Chaperones for School Counseling Department Trips

Helping to maintain the school counseling department library
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•
•

Guiding students in the use of Computer Programs (e.g., Career Search, Interest
Inventory)
Participating on the Advisory Council

School Counseling Interns: A School Counselor should consider accepting a school
counseling student intern when they feel very comfortable with the delivery of their school
counseling program. Practicing School Counselors are one of the most important resources for
a graduate student. A significant responsibility of the practicing school counselor is to help the
graduate student gain the skills to be an effective educational specialist, to help the intern understand that the school counselor’s role is to help all students achieve high academic success
by recognizing and removing—or advocating to remove—barriers that prevent student success.
An internship experience that culminates in an intern’s understanding of an effective school
counseling program—one that utilizes data to develop programs to assure students’ success—is
priceless to the school counseling profession.
Student Aides: The use of student aides needs to be carefully designed. Student confidentiality in a school counseling office is paramount. Student aides must only be used for activities that will not violate student, faculty, and staff confidentiality.
Community Partnerships: A successful school counseling program involves partnerships. It requires government, education, industry, and the school community working in collaboration with professional school counselors.
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DELIVERY RESOURCES
ACADEMIC DOMAIN
1. SAS – PA Standards Aligned System: www.pdesas.org This invaluable tool for
educators from PDE helps educators align curriculum to standards. Educators can find
exemplary lesson plans and create their own account to create and store documents.
2. RTII - Response to Instruction and Intervention - Elementary (PA): http://www.
pattan.net/teachlead/ResponsetoIntervention.aspx This is a toolkit for elementary
RTII.
3. RTII - Response to Instruction and Intervention – Secondary (PA): http://www.
pattan.net/teachlead/PA-RtISecondaryToolkit.aspx This is a toolkit for secondary
RTII.
4. National Center for Learning Disabilities: http://ncld.org Provides information on
working with students with learning disabilities.
CAREER DOMAIN
1. PA Career Toolkit: www.pacareerstandards.org Includes helpful ideas to implement
the PA Standards for Career Education and Work.
2. PA Career Zone: www.pacareerzone.org PA Department of Education career interest
exploration site.
3. Education Planner: www.educationplanner.org PHEAA sponsored site to help
student explore interests, careers, majors and schools.
4. College Board: www.collegeboard.com Provides a variety of information regarding
college planning for students and school counselors. Complete SAT information and
registration.
5. ACT: www.actstudent.org Provides a variety of information regarding college planning
for students and school counselors. Complete ACT information and registration.
6. careerclusters.com: www.careerclusters.com Career search site.
7. ASVAB: www.asvabprogram.com ASVAB Career Exploration Program for students to
explore interests and careers.
8. Occupational Outlook Handbook: www.bls.gov/OCO Search for job descriptions
and employment outlooks. Provided by the US Department of Labor, Bureau of Labor
Statistics.
9. ONET: http://online.onetcenter.org Tool for career exploration and job analysis.
10. Junior Achievement: www.ja.org Home website for the Junior Achievement program.
11. 4-H Programs: http://4-h.org 4-H has programs that can be used in schools.
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12. National Career Development Association (NCDA): http://associationdatabase.
com/aws/NCDA/pt/sp/home_page Provides information and support for career
development.
13. Explore Your Future: http://www.exploreyourfuture.org/discover.html Career
exploration website.
14. PACareerLink: https://www.cwds.state.pa.us CareerLinks provide job search tools.
They are located in each PA county.
15. PA Career Guide: http://www.paworkstats.state.pa.us/gsipub/index.asp?docid=405
Produces by the PA Department of Education Bureau of Career and Technical Education.
16. PA Department of Labor and Industry: http://www.dli.state.pa.us/portal/server.
pt/community/l_i_home/5278 Provides information on job outlook for the state of
Pennsylvania.
17. Berks Career Pathways: http://www.berkscareerpathways.com/educators_guide.
asp Tools for parents, students, business/industry.
18. The Fun Works: http://thefunworks.edc.org Career exploration site.
19. Career Portfolios and Graduation Projects: http://www.pacareerstandards.
com/career-portfolio.php Information on PA requirements for career portfolios and
graduation project.

Commercial Career Exploration Products
20. Career Cruising: www.careercruising.com
21. Bridges: http://www.bridges.com/us/prodnserv/choicesplanner_hs/index.html
22. Chronicle Guidance Publications: http://www.chronicleguidance.com
23. EdITS: http://edits.net
24. Keys to Work – http://www.keys2work.org

PERSONAL/SOCIAL DOMAIN
1. PA Resiliency/Wellness Approach: www.portal.state.pa.us/portal/server.pt/
community/resiliency_wellness_approach/7496 PA site for information on the PA
Resiliency/Wellness Approach.
2. Mandated Report Information: www.pa-fsa.org
a. Mandated Report Training
b. CYS – 47 Form (under mandated reporter – additional resources)
3. Family Support Alliance: www.pa-fsa.org Information on child abuse services
4. SAP – Elementary and Secondary: http://www.sap.state.pa.us Information on the
PA SAP program.
5. Schoolwide Positive Behavior Supports (PA): http://www.pattan.net/teachlead/
SpecialProjects1.aspx Information on the PA Schoolwide Positive Behavior Supports
System.
6. Pennsylvania Positive Behavior Support: http://papbs.org/Home.
aspx?PageID=68a5038d-36df-414f-8e1f-a78737463ace Provides training and
technical assistance through the PA Positive Behavior Support Network.
7. Threat Assessment in Schools – Sites to access support.
a. US Secret Service: http://www.secretservice.gov/ntac.shtml
b. Booklet: http://www.secretservice.gov/ntac/ssi_guide.pdf
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c. West Chester University of PA: http://www.wcupa.
edu/dps/emergency/ThreatAssessment.asp
8. Olweus Bullying Prevention Program: www.olweus.org A research-based
commercial bully prevention program.
9. Don’t Laugh: www.operationrespect.org A bully prevention program
10. Character Counts: www.charactercounts.org A commercial character education
program
11. Crisis Management Institute – Cheri Louvre: http://www.cmionline.org/home/
cmi/index2.html Provides information on crisis management and training.
12. goodcharacter.com: www.goodcharacter.com Free resources, materials and lesson
plans.
13. Youth Light, Inc.: http://youthlightbooks.com Company provides commercial
products.
GENERAL
1. Chapter 12 Student Services: http://www.portal.state.pa.us/portal/server.pt/
community/chapter_12___students_and_student_services/11220 Link to the entire
Chapter 12 Student Services document.
2. Chapter 12 Student Services Toolkit: http://www.pachapter12toolkit.info Toolkit
to help a district develop a Student Services plan.
3. Guidance Plan – Chapter 339 Vocational Education Code: http://www.pacode.
com/secure/data/022/chapter339/chap339toc.html Link to the complete Chapter
339 document.
4. MARCO: www.marcoproducts.com Company provides commercial products.
5. Woodburn Press: http://woodburnpress.
com Company provides commercial products.
6. EZ Analyze: www.ezanalyze.com Excel based data analysis tool for educators.
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DELIVERY TOOLBOX
1. ASCA National Standards Crosswalking Tool
2. SAS Lesson Plan
3. Classroom Developmental Guidance Lesson Plan
4. Pennsylvania School Counseling Program Design Tool
5. Sample of Completed Pennsylvania School Counseling Program Design Tool
6. Skills That Help Our Students Learn—Long Version: This checklist can be used
individually, with the school counseling department or entire school. The purpose is
for the individual/group to reflect on what they feel are the most important academic,
career, and personal/social development student competencies/indicators that help
students meet the school’s academic achievement goals.
7. Skills That Help Our Students Learn—Short Version: This checklist is a shorter
version of the one above. The primary difference is that the Domains and Competencies
are not indicated.
8. Comprehensive School Counseling Program Delivery System Template
9. Student/Family Conference Form
10. Parent/Teacher Conference Form
11. Topics for Workshops
12. Recipe for Successful Advisory Programs
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Sample Lesson Plan
(source: PDE SAS)

School Counselors can build and save lesson plans on the SAS website: www.pdesas.org
There, counselors can also find Blue Ribbon lesson plans.

Objectives
What will the students learn, understand, discuss, collect, measure, or develop from participation in this lesson/activity?

Essential Questions

These are questions connected to the SAS framework and are specifically linked to the Big
Ideas. They should frame student inquiry, promote critical thinking, and assist in learning
transfer.

Vocabulary

What new vocabulary will be introduced in this lesson/activity?

Duration

What is the length of time needed for this lesson/activity?

Materials

What materials will be needed for this lesson/activity?

Related Materials & Resources

List the related materials and resources you used to develop this lesson/activity.
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Classroom Developmental Guidance Lesson Plan2
Unit Title:

PA or ASCA Standard or
Indicator:

(What standard do you

want students to master
in this guidance unit?)

Lesson Objective:

(What concepts do you

want students to master

in this guidance lesson?)

# of Lessons in Unit:
Grade Level:

Lesson Title:

Lesson Number:
Time Required:

Grade Level:

Materials Needed:
Procedures:

Evaluation:

(How will you know that

the students learned

what you wanted them

to learn in this lesson?)

Lesson Source:

(If you used a resource

to develop this lesson
or unit, note it here.)
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Unit Data:
(complete on first unit lesson plan only and add post unit data after unit is completed)
Process Data:
(how many lessons provided
to how many students):
Perception Data:
(what do students or
adults think that students
know, believe or can do)
Results Data
(student achievement or
student choice/behavior)

Questions or Demonstration
Achievement or Related
Data Element
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Date

Date

Pre

Pre

# or %

# or %

Date

Date

Post

Post

# or %

# or %

Principal:
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B. Philosophy
Reflect on your beliefs statements. Write a philosophy statement for your school counseling program.

1. Establish Your Foundation (Foundation):
A. Beliefs
Write a summary of your beliefs about your school counseling program and how it fits in with the beliefs of your school and
			 district.

School:
School
Counselor(s):

Pennsylvania School Counseling Program Design Tool3

College and Career Readiness for Every Commonwealth Student
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A. School Faculty:
Talk with your administrator about how to best engage the faculty in this process. Will you use time scheduled for school
			
improvement planning? Regular faculty meetings? Email? A combination of methods? Use this tool to brainstorm how you
might work with the faculty.  You can then use these ideas in a discussion with your administrator.

2. Collaborate with School Faculty, Students, and Advisory Council (Management):
Designing the school counseling program with the guidance and direction of an Advisory Council, the school’s faculty, and
			
student body will build ownership and energy for program implementation. In addition it will promote an understanding
and valuing of the school counseling program’s contribution to the mission of the school.

C. Mission Statement Draft
Write the first draft of a mission statement for your school counseling program. (You will share this with your faculty, students,
			
and Advisory Council for their input later.)

Name

Stakeholder Group
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Contact Information

Person Responsible
for Contact

C. Advisory Council:
Choose the members strategically. Who has the power to create change or delegate resources? Who has the ear of various
groups within the community? Be sure to include representatives from groups that are usually under-represented in the
school’s decision-making process. Clergy, community group advocates, local business representatives, and community college
representative are often good members.  You may use an existing group (e.g., Community School Improvement Council), but
make sure that it truly mirrors the complex make-up of your school community.  (This is not a group for educators.)

B. Students:
What is the best way to share information, ask questions and gain input (that leads to ownership) from your students?  
Could you use homeroom time? Advisor/advisee? English classes? Student council? Regular developmental guidance time?
Use this tool to brainstorm how you might work with the students.  You can then use these ideas in a discussion with your
administrator.
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4. Review Data (Management):
Review Disaggregated student achievement and related data such as test scores, attendance, discipline referrals, tardies, etc.
Looks for patterns and gaps. Do groups of students score better or worse than other groups of students? Do some students
miss school more than others?   Do students from one or two teachers’ classes tend to always miss first period? Identify

3. School Counseling Program Mission Statement (Foundation):
Meet with the Faculty, Student Body, and Advisory Council to create a mission statement for the School Counseling Program
that supports the school’s mission statement and focuses upon the success of every student served by the school.  This
statement sets the direction and purpose of the School Counseling Program.

Use this area to plan your first Advisory Council meeting.  Who will personally contact people to invite them to attend?  How
will you engage them in the discussion about the mission of the program?  How will you share school achievement data
with the group and engage them in a discussion around the role of the counseling program in helping all students reach
proficiency?  In the Toolbox there is a survey to prioritize student standards. Will you give the Council this survey?  What
other ways do you want the Council to help you to advocate for the school counseling program?

How Are Data Related to Local
School Improvement Plan

What School-Related Factors
Could be Influencing the Data?
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5. Align and Prioritize Student Standards with the School’s Academic Goals (Management):
The Mission provides the direction for the School Counseling Program. The data provide snapshots of the current situation
and help to focus the school counseling program.  Now it’s time to begin to align program activities with the school’s academic
goals. Meet with the faculty and students and Advisory Council to introduce the PA Career Education and Work Standards
and the ASCA National Student Standards. Also provide copies of your school’s report card and school improvement plan or
academic achievement goals.  Have the groups review these materials to answer the question: What are the most important
competencies for our students to master to help us move toward our student achievement goals? The groups should feel

Disaggregated Data
(provide specific data)

data that concern you.  How are these data related to student achievement?  What policies, practices, and/or attitudes may
have influenced these data?   What teacher beliefs or attitudes of educators may be influencing this problem?  What support
interventions, or lack of interventions, may be influencing this problem?

Related School Improvement Plan Goal
or Student Achievement Goal
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Describe the process used to prioritize the student standards and indicators.  Who was involved?  Describe the degree of
buy-in/ownership felt by the students, teachers, and community council in this process.

Priority Student Counseling Standard

free to create their own competencies if needed. Be sure that all the indicators are specific and measurable.  List the prioritized
student indicators and the related student achievement goal below. Which student standards are the most important standards
for your students to master through school counseling program activities in order to help the school reach academic achievement
goals?  (See long and short Prioritize Standards Surveys in PA Companion Guide Chapter 4 Toolbox.)

_____ Other: ____________________

___________________________________________
for ___________________________________________
(description of what you want to change) 		 (description or characteristic of the students)

_____ Career _____ Personal/Social

_____ Personal/Social _____ Other: ____________________

___________________________________________
for ___________________________________________
(description of what you want to change) 		 (description or characteristic of the students)

_____ Career

Data Source:
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from_____________				in_____________				to_____________					in_____________
(number or percentage)		 (baseline timeframe)
(number or percentage)		 (ending timeframe)

________________________
(increase or decrease		

Program Goal 2: Domain - _____ Academic

Data Source:

from_____________				in_____________				to_____________					in_____________
(number or percentage)		 (baseline timeframe)
(number or percentage)		 (ending timeframe)

________________________
(increase or decrease		

Program Goal 1: Domain - _____ Academic

6. Set School Counseling Program Goals – (Management/Delivery System):
Talk with your principal about the input from your Advisory Council, teachers and students.   In collaboration with your
principal set school counseling program goals focused upon helping students master the prioritized competencies.  Use the
template below to create 3 realistic student focused goals for your program.
Examples: increase attendance for low income students from 80% in 2006-2007 to 85% in 2007-2008
decrease discipline referrals for boys from 320 referrals in 2006-2007 to 200 referrals in 2007-2008
				 increase homework completion rate for math for 4th grade students from 75%  in September to 95%  in December		

_____ Personal/Social _____ Other: ____________________

___________________________________________
for ___________________________________________
(description of what you want to change) 		 (description or characteristic of the students)

_____ Career
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(Print out as many Action Plan charts as needed.) (Rewrite goal so you know which goal goes with this plan.)

7. Action Planning (Delivery System, Management, Accountability)
Take each of your goals. Think about your prioritized competencies.  Which ones fit with this goal?  Now you will design
an action plan that will help the students who are the focus of your goal. It is important to create a continuum of school
counseling program activities. This means that just going in and doing one four lesson unit on problem solving is not enough
to teach third graders how to really solve problems.  Brainstorm with the Advisory Council, faculty, and students to gain their
ideas concerning the activities needed to help all students master the prioritized competencies.  Use one action planning
chart per goal. Take these ideas and create a continuum of school counseling activities that are designed to make sure that
every student masters the competencies.
Evaluation of program activities helps inform the Advisory Council, faculty, and students of the School Counseling
Program’s contribution to the academic achievement goals of the school and provides vital information for the program’s
continuous improvement efforts. The ASCA National Model delineates the importance of three types of program data. Process
data count program activities, students served, etc.  Perception data reflect what adults or students believe that students
know, believe, and/or are able to do.  These data are often collected through pre/post surveys, tests, or skill demonstrations
such as role-plays or presentations. Results data answer the “so what” question.  These data measure how student behavior
actually changes as a result of the activity.
These activities may be implemented by school counselors, teachers, or appropriate community members.  Make sure
that the activities are designed to reach ALL intended students (or parents if they are the intended audience).  Remember,
just creating a three-lesson unit will not be enough to ensure mastery of the indicator by all students.

Data Source:

from_____________				in_____________				to_____________					in_____________
(number or percentage)		 (baseline timeframe)
(number or percentage)		 (ending timeframe)

________________________
(increase or decrease		

Program Goal 3: Domain - _____ Academic

_____ Personal/Social		

Student

Com-petency

Activity

R: Referral

I: Individual

S: Small Group

C: Classroom

Activity Type:

for Activity

what you do)

Process
Data: (count

Date(s)

Person
Responsible
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students to learn

of what you want the

Questions or demonstration

Date

Pre

Perception Data

%

or

#
Date

Post

%

or

#

What student

want to change?

behavior do you
Date

Pre

Results Data

%

or

#

Post

Date

___________________________________________
for ___________________________________________
(description of what you want to change) 		 (description or characteristic of the students)

_____ Career		

from_____________				in_____________				to_____________					in_____________
(number or percentage)		 (baseline timeframe)
(number or percentage)		 (ending timeframe)

________________________
(increase or decrease		

Program Goal: Domain _____ Academic		

%

or

#

Who or what groups of people
may resist the change?

What might trigger
this resistance?
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What strategies will you use
to lessen the resistance?

Who will
implement?

By When?

8. Identify Possible Challenges or Resistance:
Spend some time thinking about the types of challenges that you may run into while working to create this change. Will
different approaches to problem solving create communication challenges? If so, how can you addresses this type of challenge?  
Will there be resistance?  Is so, what might be behind the resistant behavior, i.e. what’s triggering the resistance?  Remember,
look behind the behavior to what’s causing the concern.  Then develop strategies to reduce those concerns.
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9. Evaluation of Process and Implementation (Accountability):
Reflect upon the process used to develop your goals as well as the process and resulting data from the implementation of your
action plan. What did you learn from this work and how should this learning influence future practice?

Principal:

see final draft below
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C. Mission Statement Draft
Write the first draft of a mission statement for your school counseling program. (You will share this with your faculty, students,
and Advisory Council for their input later.)

We believe that all students have dignity and worth and that they have the right to participate in a school counseling program that ensures
they have the academic, career and personal/social knowledge and skills to succeed in a rigorous educational program that will ready them for
success in both college and careers.
To accomplish this, our program must be data-driven, accountable, aligned with the academic mission of the school, based upon specified
goals and developmental student competencies, and, planned and coordinated by certified school counselors in collaboration with educators,
parents, students and community members.
We pledge, as professional school counselors, to abide by the ethical standards of the American School Counselor Association which
includes on-going professional development so that we may continually better serve our students, families, teachers, and community.

B. Philosophy
Reflect on your beliefs statements. Write a philosophy statement for your school counseling program.

I believe that students deserve: respect, dignity, rigorous curriculum, someone who believes in them and won’t give up on them, someplace
where it’s safe to make mistakes, someone who challenges them yet understands that everyone learns differently, respect and encouragement in
the diversity of beliefs and ideas, a safe place,

A. Beliefs
Write a summary of your beliefs about your school counseling program and how it fits in with the beliefs of your school and
district.

1. Establish Your Foundation (Foundation):

School:
School
Counselor(s):

Pennsylvania School Counseling Program Design Tool4

College and Career Readiness for Every Commonwealth Student

Talk with key teacher leaders during prep time or take them out for coffee

Meet with teachers by department

Conduct surveys over the school’s intranet

Use high school mentors to work with middle school students in teams
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Assign football team members to advisories to survey students and discuss goals

Have math classes do statistical analysis on surveys 		

Create special student ambassadors to talk with students about issues raised in this project.

B. Students:
What is the best way to share information, ask questions and gain input (that leads to ownership) from your students?  
Could you use homeroom time? Advisor/advisee? English classes? Student council? Regular developmental guidance time?
Use this tool to brainstorm how you might work with the students.  You can then use these ideas in a discussion with your
administrator.
Be sure to include students from all achievement levels so ambassadors reflect the student body

Post survey online via Survey Monkey					

Talk to teachers during department meeting time		

Use faculty meeting time

A. School Faculty:
Talk with your administrator about how to best engage the faculty in this process. Will you use time scheduled for school
improvement planning? Regular faculty meetings? Email? A combination of methods? Use this tool to brainstorm how
you might work with the faculty.  You can then use these ideas in a discussion with your administrator.

2. Collaborate with School Faculty, Students, and Advisory Council (Management):
Designing the school counseling program with the guidance and direction of an Advisory Council, the school’s faculty, and
student body will build ownership and energy for program implementation. In addition it will promote an understanding
and valuing of the school counseling program’s contribution to the mission of the school.

Emma

Ashlyn

School Board Member
Gifted & Talented parent

Joshua Ashland

Anita Zimmer

Betty Jackson

community center director
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African-American Community Group leader

parent of free/reduced lunch student

Karen Crews

Lisa Roberts

Carver Career Tech Center

Carpenter apprenticeship program

State College 4 yr college rep

Minister

Judge

Jennifer Michaels

Peggy Christian

David Warren

Gary LaTurno

Sarah Louis

Emma

Abigial

Emma

Ashlyn

Abigail

Ashlyn

Ashlyn

Ashlyn

Emma

Abigail

Local Business Owner

parent representing Hispanic community

Abigail

Robin Lanham

Anita Thomas

Removed from this sample

Ivy State College 2 yr college

Matthew Edwards

Person Responsible
for Contact

Stakeholder Group

Name

Contact Information

C. Advisory Council:
Choose the members strategically. Who has the power to create change or delegate resources? Who has the ear of various
groups within the community? Be sure to include representatives from groups that are usually under-represented in the
school’s decision-making process. Clergy, community group advocates, local business representatives, and community college
representative are often good members.  You may use an existing group (e.g., Community School Improvement Council), but
make sure that it truly mirrors the complex make-up of your school community.  (This is not a group for educators.)

parent representing Amish community

parent of Special Education student
Emma

Emma
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Use this area to plan your first Advisory Council meeting.  Who will personally contact people to invite them to attend?  How
will you engage them in the discussion about the mission of the program?  How will you share school achievement data
with the group and engage them in a discussion around the role of the counseling program in helping all students reach
proficiency?  In the Toolbox there is a survey to prioritize student standards. Will you give the Council this survey?  What
other ways do you want the Council to help you to advocate for the school counseling program?

Sue Miller

Makensie Jared

Students of poverty are not achieving at the same
rate as our more advantaged students. Raising our
state test math scores is one of our SIP goals.

Students referred to office miss class.
SIP goal #3: The school creates a
safe learning environment

65% of students in the 8th grade were at or above
proficiency in Math on the PSSA
48% of free/reduced lunch students we at or above
proficiency in Math on PSSA

342 playground referrals in 06-07
75% of referrals due to interpersonal
arguments/fights
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How Are Data Related to Local
School Improvement Plan

Disaggregated Data
(provide specific data)

Lack of student skill in solving
interpersonal problems
Lack of school-wide discipline model

No tutoring programs
May need more instructional time
Students don’t complete homework
Lack of transportation home for students who
stay for after school programs
Belief of some teachers that poor kids can’t learn
as well as other kids

What School-Related Factors Could
be Influencing the Data?

4. Review Data (Management):
Review Disaggregated student achievement and related data such as test scores, attendance, discipline referrals, tardies, etc.
Looks for patterns and gaps. Do groups of students score better or worse than other groups of students? Do some students
miss school more than others?   Do students from one or two teachers’ classes tend to always miss first period? Identify
data that concern you.  How are these data related to student achievement?  What policies, practices, and/or attitudes may
have influenced these data?   What teacher beliefs or attitudes of educators may be influencing this problem?  What support
interventions, or lack of interventions, may be influencing this problem?

The mission of the All Students College and Career Ready Middle School’s Counseling Program is to provide a comprehensive,
developmental counseling program addressing the academic, career and personal/social development of all students.  
School counselors are professional leaders and advocates who provide support to maximize student potential and academic
achievement. In partnership with other educators, parents and the community, school counselors facilitate the support
system to ensure all students in Success for All School District have access to and are prepared with the knowledge and
skills to contribute at the highest level as productive members of society.

3. School Counseling Program Mission Statement (Foundation):
Meet with the Faculty, Student Body, and Advisory Council to create a mission statement for the School Counseling Program
that supports the school’s mission statement and focuses upon the success of every student served by the school.  This
statement sets the direction and purpose of the School Counseling Program.

SIP goal #1: 68% of students will
score Advanced or Proficient on Math
section of state achievement test

How Are Data Related to Local
School Improvement Plan
Students with deficiencies in this
area are not identified.
Lack of individual instruction or
support for those students who do
not understand problem solving.
Lack of tutoring programs, sufficient time
to spend on problem solving skills, lack
of school wide problem solving model.

What School-Related Factors Could
be Influencing the Data?

PS:B1.1 Use a decision-making and problem-solving model
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A:B2.5 Use problem-solving and decision making skills to assess progress toward
educational goals

A:B1.3 Apply the study skills necessary for academic success at each level

A:B1.2 Learn and apply critical thinking skills

Priority Student Counseling Standard

SIP goal #3: The school creates a safe learning environment

SIP goal #1: 70% of students will score Advanced or Proficient on Math
section of state achievement test

SIP goal #1: 70% of students will score Advanced or Proficient on Math
section of state achievement test

SIP goal #1: 70% of students will score Advanced or Proficient on Math
section of state achievement test

Related School Improvement Plan Goal
or Student Achievement Goal

5. Align and Prioritize Student Standards with the School’s Academic Goals (Management):
The Mission provides the direction for the School Counseling Program. The data provide snapshots of the current situation
and help to focus the school counseling program.  Now it’s time to begin to align program activities with the school’s academic
goals. Meet with the faculty and students and Advisory Council to introduce the PA Career Education and Work Standards
and the ASCA National Student Standards. Also provide copies of your school’s report card and school improvement plan or
academic achievement goals.  Have the groups review these materials to answer the question: What are the most important
competencies for our students to master to help us move toward our student achievement goals? The groups should
feel free to create their own competencies if needed. Be sure that all the indicators are specific and measurable.   List the
prioritized student indicators and the related student achievement goal below. Which student standards are the most important
standards for your students to master through school counseling program activities in order to help the school reach academic
achievement goals?  (See long and short Prioritize Standards Surveys in PA Companion Guide Chapter 4 Toolbox.)

Only 34% of students pass math
problem solving questions PSSA

Disaggregated Data
(provide specific data)
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So student council representative went to advisories and administered the surveys to the students.  The 7th grade math teachers
then had the students tally and average the responses. The counselors then made some slides of the some of the more interesting
differences between student and teacher responses and presented those to the faculty at a faculty meeting.

An Advisory Council members put the survey on Survey Monkey for us and the teachers took the survey online. The math department
thought the survey would be a good math lesson for the 7th grade.

Describe the process used to prioritize the student standards and indicators.  Who was involved?  Describe the degree of
buy-in/ownership felt by the students, teachers, and community council in this process.

___X__ Personal/Social		

_____ Other: ____________________

_____ Career		

_____ Personal/Social		

_____ Other: _______________________

in _2006-2007_____		 to _______70%____________ in 2007-2008______
(baseline timeframe) (number or percentage)		 (ending timeframe)
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7. Action Planning (Delivery System, Management, Accountability)
Take each of your goals. Think about your prioritized competencies.  Which ones fit with this goal?  Now you will design
an action plan that will help the students who are the focus of your goal. It is important to create a continuum of school
counseling program activities. This means that just going in and doing one four lesson unit on problem solving is not enough
to teach third graders how to really solve problems.  Brainstorm with the Advisory Council, faculty, and students to gain their
ideas concerning the activities needed to help all students master the prioritized competencies.  Use one action planning
chart per goal. Take these ideas and create a continuum of school counseling activities that are designed to make sure that
every student masters the competencies.
Evaluation of program activities helps inform the Advisory Council, faculty, and students of the School Counseling
Program’s contribution to the academic achievement goals of the school and provides vital information for the program’s
continuous improvement efforts. The ASCA National Model delineates the importance of three types of program data. Process
data count program activities, students served, etc.  Perception data reflect what adults or students believe that students
know, believe, and/or are able to do.  These data are often collected through pre/post surveys, tests, or skill demonstrations

from _______65%______ 		
(number or percentage)		

________increase__ ___% of students scoring meeting proficiency on the state math test _____ for _______all 8th grade students____________
(increase or decrease)
(description of what you want to change) 					
(description or characteristic of the students)

Program Goal 2: Domain - ___X_ Academic		

from ___372__________		 in ___2006-2007___		 to _______225_____________ in __2007-2008
(number or percentage)		 (baseline timeframe)		 (number or percentage)			 (ending timeframe)

___decrease_________		 ___________discipline referrals______________________ for _____all 8th grade students_____________________
(increase or decrease) (description of what you want to change) 				
(description or characteristic of the students)

Program Goal 1: Domain - _____ Academic _____ Career		

6. Set School Counseling Program Goals – (Management/Delivery System):

unit on

solving

making skills

solving model

problem-

making and

a decision-

PS:B1.1 Use

goals

educational

toward

progress

to assess

decision

problems

math word

model to

solving

the problem

applying

unit on

classroom

2 session

C

counselors
teachers

and math

10/30/04

10/7/04 –

Questions or

examples of

receiving

the unit

receiving

# of students

presentations

classroom

# of
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word problems?

follow to solve math

solving model.
#1: List the steps you

use this problem

when you could

#2: Identify four

solving model.

in a problem

#1: List the steps

students to learn

what you want the

demonstration of

presentations

# of

classroom

the unit

10/4/04

9/1-04 –

model
School

Ashlyn & Abi

you do)

(count what

for Activity

Process Data
Date(s)

Person
Responsible

# of students

C

R: Referral

I: Individual

Group

S: Small

C: Classroom

problem-

classroom

solving and

problem-

4 session

Activity

A:B2.5 Use

Competency

Student

Type:

Activity

10/7

9/1

9/1

Date

Pre

%

or

#

Perception Data

10/30

10/4

10/4

Date

Post

%

or

#

What student

problems test

state Math word

or Advanced on

scoring Proficient

% of students

problems correctly

state test word

answering math

% students

word problem test

% students scoring

85 or above on math

Bus referrals

Playground referrals

want to change?

behavior do you

04

03-

04

03-

10/7

04

03-

04

03-

%

# or

Pre

34

27

167

342

Date

Results Data

04-05

04-05

1/30

10/30

04-05

04-05

%

# or

Post

Date

such as role-plays or presentations. Results data answer the “so what” question.  These data measure how student behavior
actually changes as a result of the activity.
These activities may be implemented by school counselors, teachers, or appropriate community members.  Make
sure that the activities are designed to reach ALL intended students (or parents if they are the intended audience).  Remember,
just creating a three-lesson unit will not be enough to ensure mastery of the indicator by all students.

discipline

Individual

students

at Basic or

on Math test

solving mode

A:B2.5 Use

solving and

making skills to

toward

goals

educational

assess progress

decision

problem-

problem-

Below Basic

still scoring

tutoring for

referrals

still receiving

for students

making and

a decision-

Individual

Counseling

application

model and

solving

problem

group on

8 week small

Activity

solving model
PS:B1.1 Use

problem-

making and

a decision-

PS:B1.1 Use

goals

educational

toward

progress

to assess

making skills

decision

solving and

problem-

A:B2.5 Use

Competency

Student

I

I

S

R: Referral

I: Individual

Group

S: Small

C: Classroom

Type:

Activity

teachers

Math

Ashlyn &

Abi & Emma

Emma

early Jan

Start

early Jan

Start

Nov.

Start early

Questions or

sessions

# of tutoring

tutoring

receiving

# of students

solving model.

# of sessions
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word problems?

follow to solve math

#3: List the steps you

solving model.

this problem

you could use

examples of  when

#2: Identify four

#1: List the steps
in a problem

word problems?

follow to solve math

#3: List the steps you

solving model.

this problem

you could use

examples of  when

# of students
counseled

held

# of sessions
#2: Identify four

solving model.

# of groups
formed

#1: List the steps
in a problem

students to learn

what you want the

demonstration of

# of students
participating

you do)

(count what

for Activity

Process Data
Date(s)

Person
Responsible

1/4

1/4

1/4

11/4

11/4

11/4

Date

Pre

%

or

#

Perception Data

?

?

?

Jan

Early

Jan

Early

Jan

Early

Date

Post

%

or

#

What student

word problem test

85 or above on math

participants scoring

% tutoring

counselees

for individual

Bus referrals

1/4

Jan

to

Aug

Jan
counselees

to

Aug
Playground referrals
for individual

word problem test

11/4

Nov
% students scoring

85 or above on math

Aug
to

Nov.

to

Aug.

%

# or

group participants

Bus referrals for

participants

referrals for group

Playground

want to change?

behavior do you

Pre

Date

Results Data

May

Mar

May

Jan to

May

Jan to

3/4

1/4

to May

Nov.

May

Nov to

%

# or

Post

Date

tutoring to St.

School Tutoring

progress toward

John’s After-

behavioral

R

R

R

R: Referral

I: Individual

Group

S: Small

C: Classroom

Ashlyn

and Ashlyn

Math teachers

and Ashlyn

Math teachers

TBD

TBD

TBD

referred

# of students

referred

# of students

referred

# of students

you do)

(count what

for Activity

Process Data
Date(s)

Person
Responsible

Questions or
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students to learn

what you want the

demonstration of
Date

Pre

%

or

#

Perception Data

Date

Post

%

or

#

What student

%

# or

individual counselees

Bus referrals for

individual counselees

Playground referrals for TBD

math word problem test

scoring 85 or above on

% tutoring participants TBD

math word problem test

% tutoring participants TBD

scoring 85 or above on

want to change?

behavior do you

Pre

Date

Results Data

TBD

TBD

TBD

%

# or

Post

Date

Spend some time thinking about the types of challenges that you may run into while working to create this change. Will different
approaches to problem solving create communication challenges? If so, how can you addresses this type of challenge?  Will there be
resistance?  Is so, what might be behind the resistant behavior, i.e. what’s triggering the resistance?  Remember, look behind the behavior
to what’s causing the concern.  Then develop strategies to reduce those concerns.

8. Identify Possible Challenges or Resistance:

health center

issues to mental

severe

solving mode

and problem-

still having

Refer students

decision-making

PS:B1.1 Use a

program

student tutoring

to college

as appropriate

educational goals Program
Refer students

to assess

additional

making skills

and decision

needing

Refer students

Activity

problem-solving

A:B2.5 Use

Competency

Student

Type:

Activity

This is a different way
for us to work.

Concern that they will lose
control of their class time,
curriculum and lesson plans

What might trigger
this resistance?

We’ll need to have weekly meetings to
make sure that we stay up on the data
collection and support each other.

Share project status information
everyone every other week
with faculty through email

Put key teachers on steering team

Involve teachers in all phases of
project – communication is key
Talk with teachers to gain input
throughout the project

What strategies will you use
to lessen the resistance?

All year

All year
All of us

Emma

Sept

All year

All year

By
When?

Emma

Abi

Ashlyn

Who will
implement?
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We will review this project weekly at our department meetings. Emma will also attend the beginning of math department meetings which is
when that department will review this project.
The counseling department and math department will hold a joint meeting each quarter to review.  At that meeting the administration will
also attend and we will present updated data at that time.
At the end of the year we will present our data more formally to the faculty and superintendent, and perhaps to the school board.
At the end of the project, we will reflect upon each of our strategies and decide whether or not those strategies should be continued, modified
or discontinued.

9. Evaluation of Process and Implementation (Accountability):
Reflect upon the process used to develop your goals as well as the process and resulting data from the implementation of your
action plan. What did you learn from this work and how should this learning influence future practice?

Counselors

Teachers

Who or what groups of people
may resist the change?
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Competency A1: Improve Academic Self-Concept
A:A1.1  articulate feelings of competence and confidence as learners
A:A1.2 display a positive interest in learning
A:A1.3 take pride in work and achievement
A:A1.4 accept mistakes as essential to the learning process
A:A1.5 identify attitudes and behaviors which lead to successful learning
Competency A2: Acquire Skills for Improving Learning
A:A2.1 apply time management and task management skills
A:A2.2 demonstrate how effort and persistence positively affect learning
A:A2.3 use communications skills to know when and how to ask for help when needed
A:A2.4  apply knowledge and learning styles to positively influence school performance
Competency A3: Achieve School Success
A:A3.1 take responsibility for their actions
A:A3.2  demonstrate the ability to work independently, as well as the ability to work cooperatively with other students
A:A3.3 develop a broad range of interest and abilities
A:A3.4  demonstrate dependability, productivity, and initiative
A:A3.5 share knowledge
Competency B1: Improve Learning
A:B1.1 demonstrate the motivation to achieve individual potential
A:B1.2 learn and apply critical thinking skills
A:B1.3 apply the study skills necessary for academic success at each level
A:B1.4  seek information and support from faculty, staff, family, and peers

ACADEMIC DEVELOPMENT DOMAIN

Student Competency/Indicator

Review the American School Counselor Association’s academic, career, and personal/social development student competencies/
indicators below. Place a check mark () in front of the 10 most important indicators that would help students meet our school’s academic achievement goals.  (Do not place checks in shaded boxes.)  You may add additional indicators that you believe are important for
students to master in our efforts to raise achievement. Please only check the 10 most important student indicators.5

Skills That Help Our Students Learn—Long Version
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A:B1.5  organize and apply academic information from a variety of sources
A:B1.6  use knowledge of learning styles to positively influence school performance
A:B1.7  become a self-directed and independent learner
Competency B2: Plan to Achieve Goals
A:B2.1  establish challenging academic goals in elementary, middle/junior high, and high school
A:B2.2 use assessment results in educational planning
A:B2.3  develop and implement an annual plan of study to maximize academic ability and achievement
A:B2.4 apply knowledge of aptitudes and interests to goal setting
A:B2.5 use problem-solving and decision-making skills to assess progress toward educational goals
A:B2.6  understand the relationship between classroom performance and success in school
A:B2.7  identify post-secondary options consistent with interests, achievement, aptitude, and abilities
Competency C1: Relate School to Life Experience
A:C1.1  demonstrate the ability to balance school, studies, extracurricular activities, leisure time, and family life
A:C1.2  seek co-curricular and community experiences to enhance the school experience
A:C1.3 understand the relationship between learning and work
A:C1.4  demonstrate an understanding of the value of lifelong learning as essential to seeking, obtaining, and maintaining life goals
A:C1.5 understand that school success is the preparation to make the transition from student to community member
A:C1.6  understand how school success and academic achievement enhance future career and vocational opportunities
CAREER DEVELOPMENT DOMAIN
Competency A:1: Develop Career Awareness
C:A1.1  develop skills to locate, evaluate, and interpret career information
C:A1.2 learn about the variety of traditional and nontraditional occupations
C:A1.3  develop an awareness of personal abilities, skills, interests, and motivations
C:A1.4 learn how to interact and work cooperatively in teams
C:A1.5 learn to make decisions
C:A1.6  learn how to set goals
C:A1.7  understand the importance of planning
C:A1.8  pursue and develop competency in areas of interest
C:A1.9 develop hobbies and vocational interests
C:A1.10 balance between work and leisure time
Competency A:2: Develop Employment Readiness
C:A2.1  acquire employability skills such as working on a team, problem-solving, and organizational skills
C:A2.2 apply job readiness skills to seek employment opportunities
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C:A2.3 demonstrate knowledge about the changing workplace
C:A2.4 learn about the rights and responsibilities of employers and employees
C:A2.5  learn to respect individual uniqueness in the workplace
C:A2.6  learn how to write a resume
C:A2.7  develop a positive attitude toward work and learning
C:A2.8  understand the importance of responsibility, dependability, punctuality, integrity, and effort in the workplace
C:A2.9  utilize time- and task-management skills
Competency B:1: Acquire Career Information
C:B1.1  apply decision-making skills to career planning, course selection, and career transition
C:B1.2  identify personal skills, interests, and abilities and relate them to current career choice
C:B1.3 demonstrate knowledge of the career planning process
C:B1.4  know the various ways in which occupations can be classified
C:B1.5 use research and information resources to obtain career information
C:B1.6  learn to use the internet to access career planning information
C:B1.7  describe traditional and non-traditional occupations and how these relate to career choice
C:B1.8  understand how changing economic and societal needs influence employment trends and future training
Competency B:2: Identify Career Goals
C:B2.1 demonstrate awareness of the education and training needed to achieve career goals
C:B2.2 assess and modify their educational plan to support career goals
C:B2.3  use employability and job readiness skills in internship, mentoring, shadowing, and/or other work experience
C:B2.4 select course work that is related to career interests
C:B2.5 maintain a career planning portfolio
Competency C:1: Acquire Knowledge to Achieve Career Goals
C:C1.1 understand the relationship between educational achievement and career success
C:C1.2  explain how work can help to achieve personal success and satisfaction
C:C1.3  identify personal preferences and interests that influence career choice and success
C:C1.4  understand that the changing workplace requires lifelong learning and acquiring new skills
C:C1.5 describe the effect of work on lifestyle
C:C1.6  understand the importance of equity and access in career choice
C:C1.7  understand that work is an important and satisfying means of personal expression
Competency C2: Apply Skills to Achieve Career Goals
C:C2.1  demonstrate how interests, abilities and achievement relate to achieving personal, social, educational, and career goals
C:C2.2  learn how to use conflict management skills with peers and adults
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C:C2.3 learn to work cooperatively with others as a team member
C:C2.4   apply academic and employment readiness skills in work-based learning situations such as internships, shadowing, and/or mentoring
experiences
PERSONAL/SOCIAL DOMAIN
Competency A1: Acquire Self-Knowledge
PS:A1.1  develop positive attitudes toward self as a unique and worthy person
PS:A1.2  identify values, attitudes, and beliefs
PS:A1.3 learn the goal-setting process
PS:A1.4 understand change is a part of growth
PS:A1.5  identify and express feelings
PS:A1.6  distinguish between appropriate and inappropriate behavior
PS:A1.7  recognize personal boundaries, rights, and privacy needs
PS:A1.8  understand the need for self-control and how to practice it
PS:A1.9 demonstrate cooperative behavior in groups
PS:A1.10 identify personal strengths and assets
PS:A1.11 identify and discuss changing personal and social roles
PS:A1.12 identify and recognize changing family roles
Competency A2: Acquire Interpersonal Skills
PS:A2.1  recognize that everyone has rights and responsibilities
PS:A2.2 respect alternative points of view
PS:A2.3  recognize, accept, respect, and appreciate individual differences
PS:A2.4  recognize, accept, and appreciate ethnic and cultural diversity
PS:A2.5  recognize and respect differences in various family configurations
PS:A2.6  use effective communications skills
PS:A2.7  know that communication involves speaking, listening, and nonverbal behavior
PS:A2.8  learn how to make and keep friends
Competency B1: Self-Knowledge Application
PS:B1.1 use a decision-making and problem-solving model
PS:B1.2  understand consequences of decisions and choices
PS:B1.3 identify alternative solutions to a problem
PS:B1.4 develop effective coping skills for dealing with problems
PS:B1.5  demonstrate when, where, and how to seek help for solving problems and making decisions
PS:B1.6  know how to apply conflict resolution skills

Additional competencies/indicators
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PS:B1.7  demonstrate a respect and appreciation for individual and cultural differences
PS:B1.8  know when peer pressure is influencing a decision
PS:B1.9 identify long- and short-term goals
PS:B1.10 identify alternative ways of achieving goals
PS:B1.11 use persistence and perseverance in acquiring knowledge and skills
PS:B1.12 develop an action plan to set and achieve realistic goals
Competency C1: Acquire Personal Safety Skills
PS:C1.1  demonstrate knowledge of personal information (i.e. telephone number, home address, emergency contact)
PS:C1.2  learn about the relationship between rules, laws, safety, and the protection of rights of the individual rights
PS:C1.4  demonstrate the ability to set boundaries, rights, and personal privacy
PS:C1.5  differentiate between situations requiring peer support and situations requiring adult professional help
PS:C1.6  identify resource people in the school and community, and know how to seek their help
PS:C1.7  apply effective problem-solving and decision-making skills to make safe and healthy choices
PS:C1.8  learn about the emotional and physical dangers of substance use and abuse
PS:C1.9 learn how to cope with peer pressure
PS:C1.10  learn techniques for managing stress and conflict
PS:C1.11 learn coping skills for managing life events



Understand the relationship between learning and work
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Demonstrate the ability to balance school, studies, extracurricular activities, leisure time, and family life

Identify post-secondary options consistent with interests, achievement, aptitude, and abilities

Understand the relationship between classroom performance and success in school

Use problem-solving and decision-making skills to assess progress toward educational goals

Develop and implement an annual plan of study to maximize academic ability and achievement

Use assessment results in educational planning

Establish challenging academic goals

Use knowledge of learning styles to positively influence school performance

Organize and apply academic information from a variety of sources

Apply the study skills necessary for academic success

Learn and apply critical thinking skills

Demonstrate dependability, productivity, and initiative

Demonstrate the ability to work independently, as well as the ability to work cooperatively with other students

Use communications skills to know when and how to ask for help when needed

Demonstrate how effort and persistence positively affect learning

Accept mistakes as essential to the learning process

Display a positive interest in learning

Student Competency/Indicator

Review the academic, career, and personal/social development student competencies/indicators below.   Place a check mark
() in front of the 5 most important indicators that would help students meet our school’s academic achievement goals.  You may add
additional indicators that you believe are important for students to master in our efforts to raise achievement. Please only check the 5
most important student indicators.6

Skills That Help Our Students Learn—Short Version

Identify personal strengths and assets

Understand the need for self-control and how to practice it

Distinguish between appropriate and inappropriate behavior
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Apply academic and employment readiness skills in work-based learning situations such as internships, shadowing, and/or mentoring experiences

Learn to work cooperatively with others as a team member

Learn how to use conflict management skills with peers and adults

Understand the importance of equity and access in career choice

Describe the effect of work on lifestyle

Understand that the changing workplace requires lifelong learning and acquiring new skills

Identify personal preferences and interests that influence career choice and success

Understand the relationship between educational achievement and career success

Select course work that is related to career interests

Assess and modify their educational plan to support career goals

Demonstrate awareness of the education and training needed to achieve career goals

Understand how changing economic and societal needs influence employment trends and future training

Demonstrate knowledge of the career planning process

Identify personal skills, interests, and abilities and relate them to current career choice

Apply decision-making skills to career planning, course selection, and career transition

Utilize time- and task-management skills

Understand the importance of responsibility, dependability, punctuality, integrity, and effort in the workplace

Learn how to write a resume

Demonstrate knowledge about the changing workplace

Acquire employability skills such as working on a team, problem solving, and organizational skills

Develop skills to locate, evaluate, and interpret career information

Demonstrate an understanding of the value of lifelong learning as essential to seeking, obtaining, and maintaining life goals
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(The above competencies/indicators are adapted from the American School Counselor Association’s
national student academic, career, and personal/social development standards.)

Additional competencies/indicators

Learn techniques for managing stress and conflict

Learn about the emotional and physical dangers of substance use and abuse

Apply effective problem-solving and decision-making skills to make safe and healthy choices

Identify resource people in the school and community, and know how to seek their help

Demonstrate the ability to set personal boundaries, rights and personal privacy

Learn about the relationship between rules, laws, safety, and the protection of rights of the individual rights

Develop an action plan to set and achieve realistic goals, including alternative ways of achieving goals

Use persistence and perseverance in acquiring knowledge and skills

Identify long- and short-term goals

Know when peer pressure is influencing a decision and how to cope with peer pressure

Know how to apply conflict resolution skills

Demonstrate when, where, and how to seek help for solving problems and making decisions

Develop effective coping skills for dealing with problems

Understand consequences of decisions and choices

Use a decision-making and problem-solving model, including identifying alternative solutions to a problem

Use effective communications skills

Recognize, accept, and appreciate ethnic and cultural diversity, individual differences, and alternative points of view

Identify and discuss changing personal and social roles

Academic

Career

Career

Academic

Purpose
Prevention, Intervention
and Responsive services to
groups and/or individuals

Prevention,
Intervention and
Responsive Services
Addresses school
and student needs

Purpose
Student awareness,
skill development and
application of skills needed
to achieve academically
and be career and college
ready by graduation

Guidance
Curriculum
Provide developmental,
comprehensive guidance
program content in a
systematic way to all
students PreK-12

Career

Academic
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Purpose
Individual student
academic and occupational
planning, decision making,
goal setting and preparing
for academic transitions.

Individual
Student Planning
Assists students and
parents in development of
academic and career plans

Career

Academic

Purpose
Program delivery and support

System
Support
Includes program, staff and school
support activities and services

(This form can be used at the district, school or individual counselor level)7

COMPREHENSIVE SCHOOL COUNSELING PROGRAM DELIVERY SYSTEM

Personal/Social

Counselor Role

Percentage of Time

Personal/Social

Counselor Role

Percentage of Time
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Percentage of Time

Counselor Role

Personal/Social

Percentage of Time

Counselor Role

Personal/Social

pennsylvania companion guide

Student/Family Conference Form
Student Name:______________________
Date:___________________
Those Present:
			 1.
			 2.
			 3.
			 4.
			 5.

Teacher Concerns:

6.
7.
8.
9.
10.

Family Concerns:

Plan of Action:
1.
2.
3.
4.

Next Meeting Date: ____________________________________

Student Signature X_____________________			Family Signature X__________________ ---____
Teacher Signature X_____________________			 Principal’s Signature X_____________________
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the delivery system

Parent/Teacher Conference Form
School Name: _______________________________________		

Date: _________________

Student: ____________________________________________		

Grade: ________________

Parent/Caregiver: ____________________________________

Language: ______________

Parent Contact Information (telephone #): _____________________________________________
Teacher(s) participating in conference (name and subject taught):
1) ________________________________________________________________________________
2) _______________________________________________________________________________
3) _______________________________________________________________________________

Strengths

Concerns
Student needs to:








 Other: _____________________

_____________________
_____________________







 Other: _____________________

_____________________
_____________________

Ideas for parent/student







 Other: ___________________

___________________
___________________

Comments/Notes/Next Meeting Date

Signatures
Parent/Caregiver: __________________________

Teacher(s): ____________________________

Student: __________________________________

Date: ___________________________________
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SAMPLE TOPICS FOR SCHOOL COUNSELING WORKSHOPS
ELEMENTARY
Academic
Homework
Study Pals
Problem Solving

Career
Careers on Wheels
Career Story Time

Personal/Social
Friendship
Grief
About Feelings

MIDDLE
Academic
Study Skills
Transition Planning

Career
Career Day
Career Interest Inventory

Personal/Social
Building Relationships
Grief

SECONDARY
Academic
Time Management
Course Selection
Organization Skills

Career
Career Fair
EDUCATIONPLANNER.org
PSAT Preparation
College 101
Financial Aid Night
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Personal/Social
Dating
Grief
Safe Social Networking
Building Relationships
Anger Management
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RECIPE FOR SUCCESSFUL ADVISORY PROGRAMS
START WITH A DEVELOPMENT STRUCTURE

Advisory Task Force-strategically choose members.8
Advisory Council – Strategically choose members. Mirror the community. Hear all the voices.
Consider social and/or political power.
All faculty should be involved.
The entire student body should be included.

FOLD IN A FIRM FOUNDATION FOR EACH GRADE LEVEL

Create a vision/commitment.
Review school data.
Develop measurable goals/outcomes aligned with student achievement goals.
Delineate student standards and indicators.
Develop data-based curriculum and activities.
How often?

DEVELOP THE PROGRAM STRUCTURE
How long?

When?

What spaces will be used?

ADD THE PERSONNNEL

				Establish Advisor-Advisee Ratio.				Identify the Coordinator.
				
Identify the advisors.						
Establish who will not be advisors
How will advisors and advisees be matched?
Establish clear expectations and evaluation criteria.
						
Provide professional development/training for advisors.

FLAVOR WITH PROFESSIONAL DEVELOPMENT

                               Expectations                                  Curriculum                               Mentoring Skills                                                                  
Mentoring vs. Counseling
Referrals
Working with Parents
			
Classroom Management

DEVELOP THE NUTRITION FACTS – DATA FOR THE PROGRAM
Process Data: what was done, and for whom
Perception Data: what students think, know, or demonstrate
Results Data: how student behavior has changed

GETTING COMMENTS FROM THE BUFFET LINE
Data from strategies
Survey faculty, students, parents, etc.
Outside advisory audit/review process

AVOIDING POTENTIAL PITFALLS

Ensure that the curriculum is prescribed
Establish the time as “sacred”
Address union issues – “another prep?”
Deal with resistance at the outset
Establish a process for mid-course corrections
Be sure to use evaluation to reflect upon and use as a guide for future practice

RECIPE FOR FAILURE

						

Top-down Initiative

No clear goals

							

Disjointed curriculum

No evaluation

							

Little/no clear goals

Random placement of students
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(Endnotes)
1 American School Counselor Association, www.schoolcounselor.org. Reprinted with permission.
2 From the Education Trust National Center for Transforming School Counseling,
http://www.edtrust.org/dc/tsc. Reprinted with permission.
3 From the Education Trust National Center for Transforming School Counseling,  
http://www.edtrust.org/dc/tsc. Reprinted with permission.
4 From the Education Trust National Center for Transforming School Counseling,  
http://www.edtrust.org/dc/tsc. Reprinted with permission.
5 From the Education Trust National Center for Transforming School Counseling,
http://www.edtrust.org/dc/tsc. Reprinted with permission.
6 From the Education Trust National Center for Transforming School Counseling,
http://www.edtrust.org/dc/tsc. Reprinted with permission.
7 From ASCA Workbook, p.59. Reprinted with permission.
8 From the Education Trust National Center for Transforming School Counseling,
http://www.edtrust.org/dc/tsc. Reprinted with permission.
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The Management System

T

Use of Data
Advisory Council
Action Plans
Use of Time
Calendars
Support to the Educational System
Support for the School Counseling Program
Resources and Toolbox

he management system provides school counselors with processes and tools to ensure the
school’s counseling program is organized, concrete, clearly delineated, and reflective of the
school’s needs. Although a relatively new concept, it is imperative that school counselors serve
as managers of their schools’ counseling programs (22 Pa Code, § 339.31).
The strategies available for school counselors to organize their program are
•
•
•
•
•
•

using data to (a) set goals, (b) address equity and access, and(c) promote school
counseling as a central resource into the academic setting of the school;
establishing an Advisory Council;

developing Management Agreements;
creating Action Plans;

strategizing the use of counselor time and resources in direct service to students;
and
using calendars to organize and promote the activities of the school counseling
program.

Use of Data
A comprehensive school counseling program must be data driven. School counselors must
embrace data as a powerful tool for improving our practice and promoting our vital contribution
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to student success. School counselors must show that each activity implemented is based on a
careful analysis of students’ needs, achievement, and related data.
Data is necessary to determine where the school counseling program is now, where it
should be, and where it is going. Data creates a picture of student needs and provides an accountable way to align a school counseling program with the mission of its school. Data must be
used to evaluate interventions and programs, measure outcomes, and monitor student progress.
School counselors review three types of data to determine how students are different as
a result of their participation in the school counseling program.
Types of Data

Process Data
Perception Data
Results Data

Answers the Question

What services are actually provided?

What do people think they know, believe, or can do?
So what? What is the program’s impact?

The review data supports the management system to help school counselors to
•
•
•
•

make informed decisions,
identify areas of need,

target interventions, and

assess cost-effectiveness.

It is important to disaggregate data by variables, such as gender, ethnicity, or socio-economic status. Disaggregation involves separating data into component parts, so that achievement gaps can be more readily identified. As pieces of data are analyzed, academic barriers are
recognized and interventions are developed to eliminate them.
When determining interventions, school counselors, working within the PA Standards
Aligned System (SAS), use fair assessments as another avenue to collect data. The PA Department
of Education defines fair assessment as the process used by teachers and students before, during,
and after instruction to provide feedback and adjust ongoing teaching and learning to improve
student achievement. In Pennsylvania the four types of assessments are summative (e.g., PSSA),
formative (e.g., classroom tests and observations), benchmark (e.g., 4-Sight), and diagnostic (e.g.,
running records).
Data provides objective snapshots of the students, school, and community and provides
evidence of access or equity issues. Data creates energy for change and provides direction for
the school counseling program. Analysis of data can be used to challenge existing behavior, funding patterns, programs, and policies. The result of thoughtful data analysis is that every student
receives the benefits of the school counseling program (22 Pa Code, §12.41; Recommendation 6
of the PA Governor’s Commission on College and Career Success).
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Advisory Council

A comprehensive K-12 school counseling program needs the involvement of a district
advisory council in order to make a measurable impact on student success. The Advisory Council should be comprised of 8 to 15 people who have a vested interest in the school counseling
program. The Advisory Council should meet a minimum of twice per year. Districts should also
establish advisory councils representing elementary, middle, and high school level programs.
Communication between these groups will strengthen the comprehensiveness of the K-12 school
counseling program.
The Advisory Council is a link between the school counseling program and the various
groups to be served. Representatives of the advisory councils should reflect the diversity of the
school/community and should include the following five stakeholder groups:
1.

Students

3.

Educators/Administrators

2.
4.
5.

Parents/Guardians

Business/Community

Post-Secondary Institutions

Recommendation 9 of the PA Governor’s Commission on College and Career Success encourages the establishment of alliances of business, high schools, and higher education institutions to address specific challenges in preparing students to be college and career ready. Including these stakeholders on the Advisory Council will ensure challenges can be addressed.
The Advisory Council
•
•
•
•

serves in a leadership role to support the mission and goals of the school counseling program,

provides a communication link between the school counseling program and the
five stakeholder groups,
acts as a resource and support for the school counseling program, and

reviews data and provides feedback on the effectiveness of the school counseling
program.

As leaders of an effective advisory council, school counselors should
•
•

communicate the role of the Advisory Council to the members,

establish the goals for the Advisory Council prior to the selection of its members,
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present yearly goals and objectives of the school counseling program to the Advisory Council,
present data that addresses program effectiveness, and

analyze data to plan for improvement of program content and delivery.

Management Agreements
According to ASCA, Management Agreements within the school counseling program ensure effective implementation of the delivery systems to meet students’ needs. The entire school
counseling staff, including the administrator in charge of school counseling, must make management decisions based on site needs and data analysis. Site principals and administrators must
be involved in this important process.
A Management Agreements is used to support effective program delivery. This plan, as
developed by the counselors with input from the principal or school counseling administrator,
must show a concerted effort to align the school counseling program with the strategic plan. This
written agreement is designed to facilitate program delivery and outcomes. Planning by school
counselors is critical, as it not only identifies how best to support student achievement, but assists in developing program priorities, creating implementation strategies, and strengthening
the counseling department and the counseling program.
The Management Agreement addresses
•
•
•
•

the needs of the students and the school based on data analysis,
the assignment of students to specific counselors,

the responsibilities of individual counselors for program management and delivery,
and
the professional development priorities for the school counseling department.

Action Plans
Action Plans use data to identify the components and resources needed to implement
and monitor school counseling program activities and services. To effectively deliver a comprehensive school counseling program, there must be a plan detailing how to achieve the desired
results. Action Plans are tied to state and national standards. The Pennsylvania Department of
Education has developed 13 sets of academic standards (including the PA Career Education and
Work Standards) and is in the process of proposing School Climate Standards and Interpersonal
- 171 -

a framework for school counseling programs

Standards. The ASCA National Student standards address three domains of school counseling:
academic, career, and personal/social.
Counselors in the delivery system design two types of action plans:
1.

2.

Curriculum Action Plans - delivered to all students as part of the Guidance Curriculum in all three domains and linked to competencies within the standards.

Closing the Gap Action Plans - School counselors and administrators will identify
and implement closing-the-gap activities to ensure access and equity for all students.
These are to be delivered to a targeted population of students following a review of
disaggregated data.

School Counselors work with administrators in developing Action Plans for all students
(See 22 Pa Code §§ 339.32, 12.41; recommendations in the PA Governor’s Commission on College and Career Success).

Action Plans are similar to classroom teachers’ lesson plans. Action Plans based on data
delineate
•
•
•
•

what needs to be done;

when, where, and how the plan will be implemented;
how the plan will be evaluated; and
who will deliver the plan.

School Counseling Program Action Plans contain
•
•
•
•
•
•
•
•

domains, standards, and anchors to be addressed;

measurable student competencies to be addressed;
description of the activities;

resource curriculum to be used;

assurance the curriculum is provided for every student;
timeline for completion of activity;

who is responsible for the delivery of the activity;

collaboration (family, teacher, pupil personnel service members, outside resources);
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means for evaluating student success;
expected results for students; and

signatures of school counselors and administrators.

The Counseling Curriculum Action Plan Template below is a sample that can be found in
the Chapter 4 “Management” Toolbox:
Grade
level

Lesson
Content

ASCA &Pa
Standard

Curriculum

& Materials

Start
& End
Dates

Number of
students
affected

Where

Eval. &
Assessment

Who

The Closing the Gap Action Plan Template below is a sample, and can be found in the
Chapter 4 “Management” Toolbox.
Staff

Intended
Impact on
Acad. Or
Behavior

ASCA or Pa
Competency

Domain,
ASCA or
PA

Standard

Type of
activity

Resources

# Of

students

Eval
Method

Start/
End

How
delivered

Use of Time
In order to implement an effective comprehensive school counseling program to meet
the needs of every student, counselors need to spend the majority of their time in service to
students, staff, and families. The allocation of time for each program component is driven by the
academic and developmental needs of students, and the level of resources and program support.
How much time should school counselors spend in implementing the components of the
delivery system? To answer this question, school counselors should keep track of their time and
document activities performed throughout their days. This documentation answers the question of what is. This information, along with student achievement data, provides a forum for the
discussion of what should be. It is important to keep in mind when reviewing use of counselor
time that time spent in leadership, advocacy, and collaboration is recorded as time spent in service to students, staff, and families, because these are the very activities used by school counselors to develop effective school counseling programs.
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Recommended Distribution of School Counselor Time
(Based on ASCA’s recommended counselor to student ratio 1:250 maximum)

Delivery System
Component

Elementary School

Middle School

High School

% Of Time

% Of Time

% Of Time

Guidance Curriculum

35% - 45%

25% - 35%

15% - 25%

Prevention, Intervention

30% - 40%

30% - 40%

25% - 35%

System Support

10% - 15%

10% - 15%

15% - 20%

Individual Student Planning

and Responsive Services

5% - 10%

15% - 25%

25% - 35%

(American School Counselor Association [ASCA], 2005)
(A complete description of these delivery system components can be found in the “Delivery System” chapter.)

Time & Task Analysis
Time management becomes a critical issue in implementing a comprehensive school
counseling program. The Time & Task Analysis is used to collect information regarding how
school counselors spend their time. The data provides a vehicle to collect and analyze time spent
on delivery system components. Often the data reveals that school counselors are spending time
on inappropriate activities.
After the Time & Task Analysis is compiled, school counselors determine the percentage
of time currently spent in each of the delivery system components and then complete an Action Plan on how to improve the delivery of the comprehensive school counseling program. As
a result of the analysis, the Counseling Department will advocate for the time and resources to
equitably address the academic, career, and personal/social needs of all students.
The following two tools can be found in their entirety in the “Management” Toolbox:

The Time & Task Analysis is used by school counselors to document the time school
counselors spend on delivering the curriculum, individual planning, responsive services, and
system support.
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Counselor Time & Task Analysis Form
Mark the type of activity you perform each day for one month.
Total the blocks checked and determine percentage of
time spent in that activity daily then for the month.

Date: _____________________________________
Time

Guidance
Curriculum

Individual
Planning

Responsive
Services

Leadership

System
Support

Non
Program
Activity

Counselor Roles
L- Leadership
A- Advocates
C- Collaborator
SS- System Support

7-7:30 a.m.
7:30-8 a.m.
8-8:30 a.m.

Number of
Blocks

Daily Percentage

The Contact Log is used to document what is being done, when it is being done, and where
it is happening for the counselor. Using the codes is a quick way to keep track of daily activities.
Contact Log

Date

Name
(what)

IR

CS

IG

AR

AC

PCF

HV

CI

Description
(when)

G

T

B

D

L

A

1.
2.
3.

IR- in house referral		
CS- counseling services		
IG-individual counseling		
G-grade			
T-Teacher
AC-adult contact			PC-Parent Contact			HV-Home Visit				B-before school L-Lunch
AR-agency referral		CI-Crisis Intervention									D-during school
										A-after school

Appropriate and Inappropriate Activities for School Counselors
The ASCA National Model (2005) recommends that about 80% of counseling time be
spent on delivering guidance curriculum and working directly with students, staff, and families.
A list of appropriate system support activities is assigned while limiting the amount of noncounseling tasks.
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Appropriate Activities for School Counselors

•
•
•
•
•
•
•
•
•

•
•
•
•
•

Inappropriate Activities for School Counselors

Individual student academic program planning

•

Counseling students who are tardy,
absent, or have disciplinary problems

•

Interpreting student records

•

Ensuring that student records are maintained
as per state and federal regulations

•

Advocating for students at individual
education plan meetings, student study teams,
and school attendance review boards

•

Counseling students who have discipline problems

•

Analyzing grade-point averages in
relationship to achievement

•

Interpreting cognitive, aptitude,
and achievement tests

•

Collaborating with teachers to present
guidance curriculum lessons

•

Collaborating with teachers regarding
management of study halls

•

Working with students to provide individual
and small/large-group counseling services

•

Disaggregated data analysis

•

Counseling students as to appropriate dress code

•

Assisting the school principal with identifying and
resolving student issues, needs, and problems

•

Registration and scheduling of all new students
Administering cognitive, aptitude,
and achievement tests

Responsibility for signing excuses for
students who are tardy or absent

Teaching classes when teachers are absent
Maintaining student records
Supervising study halls
Clerical record keeping

Work with one student at a time in
a therapeutic, clinical mode

Preparation of individual education plans, student
study teams, and school attendance review boards
Data entry

Performing disciplinary actions

Sending students home who are
not appropriately dressed

Computing grade-point averages

Assisting with duties in the principal’s office

(Adapted from the ASCA National Model for School Counseling)

Calendars
The keys to an effective school counseling program management system are organization, proper vision, and clearly delineated time frames. School counselors develop and publish a
master calendar of school counseling events to ensure students, parents or guardians, teachers,
and administrators know what, when, and where school counseling activities are scheduled and
held. Calendars also assist with planning and ensuring program participation (ASCA, 2005).
Finally, Calendars serve as visual tools that identify school counselor program priorities
and their commitment to them. Calendars need to be developed, updated, and reviewed periodically to sustain a comprehensive school counseling program.
Calendars can
•
•

identify grade levels, dates, and activities;

be published and distributed to appropriate persons;
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assure delivery of system components match established goals;

assure allocation of time for data analysis and program evaluation;
be used when designing and determining system priorities; and

indicate the leadership, advocacy, and foresight of the school counseling program
(ASCA, 2005).

Listed below are several types of calendars school counselors can utilize to ensure the entire school community is aware of the impact of the school counseling program on student success.

School Counseling Department Master Calendar
The school counseling department master calendar is developed and published to
document and promote all the components of the school counseling program. The annual
master calendar is a counseling tool designed to increase awareness of, and participation in,
school counseling activities. The calendar validates the important support the school counseling
program provides students, parents, guardians, and administrators. The annual master calendar
identifies targeted domain goals, grade levels, dates, and activities. A well developed calendar
that is complete, timely and colorful can be a powerful public relations booster.
The Master Calendar
•
•
•
•
•

is featured in several prominent places such as school bulletin boards, the program of studies, and the school website;
is developed prior to start of school year;
is set up by month and grade level;

is developed in collaboration with all district stakeholders; and

contains scheduled activities and services, including but not limited to
°° classroom guidance lessons,

°° bully prevention/character education activities,
°° college and career readiness activities,
°° orientation activities,

°° small group activities,
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°° grade level meetings,

°° student assistance meetings,
°° assessment dates,

°° quarterly grade reporting dates,
°° college entrance exams,
°° graduation, and

°° other special events for students and their families.
A sample of the School Counseling Department Master Calendar Template can be found
in the “Management” Chapter Toolbox.
School District _______________________ School Year __________

Month

Month

August

September

Elementary

Elementary

Middle

Middle

High School

High School

Monthly Calendar
School Counselors maintain and circulate calendars to highlight activities and events
for each month throughout the school year and into the summer. Monthly calendars are more
detailed versions of the Master Calendar; they serve as timely reminders of upcoming event.
Circulating monthly calendars either by paper or electronically demonstrates a commitment to
communicate and engage all stakeholders.

Individual Planning Calendar
Each school counselor develops these for his or her personal organization and documentation based on the Master Calendar. By establishing time frames for delivering the
identified activities, individual planning calendars become the school counselor’s tool for
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planning and scheduling curriculum lessons, individual counseling, responsive services,
and professional development participation. Individual calendars also let a school counselor know when his or her schedule cannot accommodate a request for an additional task;
they help support the development of healthy boundaries and guard against burnout.

Monthly Reports
Monthly reports are powerful tools that communicate school counselor service and activity to school district leadership. Monthly reports contain summary data and outcomes for
services provided. A monthly report contains information provided by each school counselor
and summarizes student participation, time spent on program delivery and process, perception,
and results data. Monthly reports often stimulate dialogue that supports continued program
development. These reports should be organized by the three domains: academic, career, and
personal/social.
School Counselor Monthly Reports
•
•
•

provide necessary data for evaluation of a comprehensive school counseling program;
highlight the impact of the school counseling program on student academic
achievement; and
may include, but are not limited to, the following:

°° number of classroom presentations by grade level or content,
°° number of group information sessions,

°° number of individual planning sessions,
°° number of responsive services,

°° contact with systems support by area of designation, and
°° amount of non-counseling and guidance activities.

Types of School Counselor Support
Support to the Educational System
System support consists of indirect services. Through system support, school counselors
participate in school-based initiatives that will help students achieve and succeed. As systemic
change agents, school counselors use their leadership, collaboration, and advocacy skills to enhance school improvement, examine data that identifies inhibitors to student success and assist
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with professional development for the faculty (See 22 Pa Code, Chapters 12 and 339; Governor’s
Commission for College and Career Success). School counselors can lead activities that will improve the school climate, positively impact the school improvement plan, and engage faculty in
the delivery of the comprehensive school counseling program (See the PA proposed School Climate and Interpersonal Standards). For example, school counselors often serve on professional
development, strategic planning, or bully prevention committees.

Support for the School Counseling Program
School counselors need support from the school system to deliver the comprehensive
school counseling program, to grow professionally, and to gather new materials for improving
the school counseling program. Informed and knowledgeable counselors are critical to the success of the program.
The following system supports help school counselors strengthen the school counseling
program:
•

•

•

•

Professional Organizations: School counselors should be members of the Pennsylvania School Counselors Association (PSCA) and the American School Counselor Association (ASCA) and their local PSCA Unit Associations. Membership affords opportunities for networking, sharing and exchanging practices and strategies, identifying resources, and accessing professional publications and research.

Professional Development: Systemic change requires that everyone be trained
in current issues facing the profession. For example, when state standards are adopted, substantive and meaningful professional development opportunities must
be provided to ensure that everyone understands, embraces, and acquires the
knowledge and skills needed for positive change to occur. Pennsylvania’s Act 48
System states that school counselor in-service should be content specific. Through
attendance at in-service trainings and professional development opportunities,
school counselors gain new knowledge in the areas of curriculum development,
technology, or data analysis to improve their programs. School counselors should
continuously seek new professional growth opportunities sponsored by professional organizations (e.g., PSCA, ASCA, the PA Department of Education, PaTTAN,
and colleges and universities).

Colleague Collaboration: School counselors learn of new curriculum, small or group
work techniques, funding sources and many other aspects of their program development when they have the opportunity to share and collaborate with colleagues through
formal and informal networking through the PSCA and ASCA list-serve.
Involvement with the Community: School counselors should form an Advisory
Council to gain valuable insights about the nature, needs, resources, and opportunities available to support the school counseling program. Members of the Advisory Council (Business/Community, Post-Secondary, Parents/Guardians, Educators/
Administrators and Students) provide significant resources to support the development, implementation, and success of the school counseling program (Recommendation 9 of the Governor’s Commission on College and Career Success).
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1. Survey Monkey: www.surveymonkey.com This website allows you to produce online
surveys.
2. EZ Analyze: www.ezanalyze.com This program is a means to analyze data

3. SAS – PA Standards Aligned Systems: www.pdesas.org This invaluable tool for
educators from PDE helps educators align curriculum to standards. Educators can find
exemplary lesson plans and create their own account to create and store documents.
4. National Center for School Counseling Research: www.umass.edu/schoolcounseling/
links A foundation of research-based knowledge for school counselors.
5. The Education Trust: www.edtrust.org An organization promoting equity and access
for all students. The National Center for Transforming School Counseling can be found
at this website.

6. ASCA-American School Counselor Association: www.schoolcounselor.org
national organization for school counselors.

The

7. PSCA-Pennsylvania School Counselors Association: www.psca-web.org The
Pennsylvania association for Pennsylvania school counselors, an affiliation of ASCA.
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1.

Sample Advisory Council Letter

3.

ASCA Sample Counselor/Administrative Agreement

2.
4.
5.
6.
7.
8.
9.

Sample Advisory Council Agenda
Sample Curriculum Action Plan

Sample Closing the Gap Design Tool
Counselor Time & Task Analysis

Elementary, Middle, and High School Counselor Time Forms
School Counselor Contact Log
Examples of Data to Examine
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Sample Advisory Council Letter
Dear _______________________,1

Because of your interest in quality education and demonstrated expertise in the field of
__________________________________________, the counseling department and staff of ABC School are
confident you could provide an invaluable service to the school as a member of the School Counseling Advisory Council.

The advisory council will be composed of outstanding leaders in the school and community and is tasked with making recommendations regarding student and community needs and
advising the school counseling staff as it strives to meet these needs.
The advisory council will meet twice a year. Please give this invitation careful consideration and inform us of your decision by _____________. Your acceptance of council membership will
greatly enhance our school counseling program.
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Sample Advisory Council Agenda
Date:

ABC School Advisory Council Agenda2

1.

Council chair calls meeting to order

3.

Chairperson explains the concept of an advisory council and the activities with
which it will be concerned.

2.

4.

5.

6.

7.
8.

Introduction of members

Guidelines for operation of the council are distributed to members.

Presentation by counselors of the school counseling program that is integrated with
the ASCA National Model and promotes student achievement. An overview of the
school counseling program, with anticipated results to achieve, is presented at the
beginning of the year meeting. (A review of the counseling program audit and a
summary of the program results reports are presented at the end of the year meeting. Discussion is held on how these data, along with the school’s achievement data
should impact next year’s school counseling program.)
Discussion of activities and support needed from the council.

Subcommittees are set based upon support discussion and meetings are set.
Date is set for the end–of–year meeting.
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ASCA Sample Counselor/Administrator Agreement
Programmatic Delivery							
The school counseling teams will spend approximately the following amount of time in
each component area to ensure the delivery of the school counseling program.3
Local School Time Plan
Actual Use
_____%
_____%
_____%
_____%

							 Recommended Time

of time delivering
guidance
curriculum

of time with
individual student
planning

of time with
responsive
services

of time with
system support

Provides developmental
comprehensive guidance
program content in a systematic
way to all students K-12

Assists students and parents
in development of academic
and career plans

Addresses the immediate
concerns of students

Includes program, staff and school
support activities and services

School Improvement/Closing-the-Gap Goals
Goal Description

Elementary:
35%–45%

Elementary:
5%–10%

Elementary:
30%–40%

Elementary:
10%–15%

Middle/
Jr High:
25%–35%

Middle/
Jr High:
15%–25%

Middle/
Jr High:
30%–40%

Middle/
Jr High:
10%–15%

Implementation Plan

1

2
3

Programs, Information, Assistance, and Outreach
Teachers

Parents
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High School
15%–25%
High School
25%–35%

High School
25%–35%

High School
15%–20%
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Professional Development for School Counseling Staff
The school counseling team will participate in the following professional development:

Professional Collaboration
The school counseling department will meet weekly/monthly: circle all that apply
A. As a counseling department team

D. With administration

B. With the school staff (faculty)

E. With subject area departments

C. With the advisory council

F. Other:________________

Budget Materials and Supplies
Yearly Budget
$__________

Needed materials, supplies and expenses:

Counselor Availability/Office Organization
The school counseling department will be open for students/parents/teachers from __________to__________
The department will manage the division of hours by __________________________________________________________
The career center will be open from ___________to__________

Role and Responsibilities of Other Staff and Volunteers

School counselor will be compensated for extra work hours by:
Circle all that apply
A. Extra duty pay

B. Principal/Counselor Negotiation

C. Flex Schedule

D. No Option for this
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E. Comp Time

F. Other

Grade
Level4

Lesson
Content

ASCA
Standard(s)

PA
Standard(s)

Curriculum
and
Materials
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Start
and End
Dates

Number of
Students
Affected

Sample Curriculum Action Plan
Location

Evaluation
and
Assessment

Contact
Person

Principal:
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o Working to increase the number of low income and students of color in AP classes
o Working to change the tardy policy so that students are not put on out of school suspension and lose their credit
after 10 tardies.
o Work on the developing effective transition program from elementary to middle school

• Helping Schools Better Meet Student Needs
While helping students gain the knowledge and skills academic, career and personal/social development needed for them to
good learners is important, it is also critical to thoughtfully examine the school itself. Are attitudes, policies, and practices negatively
influencing student achievement and the students’ ability to master academic, career, and personal/social student standards? In other
words, how does the school need to change to better meet student needs? These Closing the Gap projects seek to change a policy, practice, procedure, guideline or attitude that is serving as an environmental or institutional barrier impeding academic achievement for a
group of students. The following are examples of Helping School Better Meet Student Needs projects:

o Working with 3rd grade students with more than 15 absences.
o Conducting study skills small groups with 7th grade students who are on the mid early retention list
o Devising interventions for 9th students meeting early warning dropout criteria

• Helping Students Succeed
These projects work directly with students to help them do a better job in schools. The project may be implemented by counselors, teachers, parents, community members, perhaps even the students themselves. The focus of the project is direct work with
students. The following examples are Helping Students Succeed projects:

There are two types of Closing the Gap projects:

Participants(s):

School:

Pennsylvania School Counselors: Closing the Gap to Student Success

Equity Gaps

- 189 -

Policies, Practices, Attitudes, Beliefs
Which Created The Gaps

Gap-Zapping Ideas
Brainstorm ways to bring about
change. Think outside the box!

1. Equity Gaps:
Equity gaps are policies, practices, attitudes, beliefs that serve to keep sub-groups of students from achieving. These gaps can
be obvious such as having policies that limit access to rigorous courses such as Algebra II, AP and honors classes. Or they may
be less noticeable such as a mandatory study table for varsity athletes when many students need a mandatory study table but
are not involved in sports. Are some programs or clubs only available to some students? Another type of opportunity gap is
with instruction. Are there some teachers who have high expectations for all students and create rigorous assignments for
all their classes versus teachers who have one set of expectations for some students and lower expectations for other students? What about support interventions? Often the very students targeted by an intervention are unable to participation.
For example, after school programs are seldom accessed by those who are most in need due to transportation or work issues.
Think about your school and the equity gaps that exist. What are the policies and practices that are “behind” those gaps, i.e.
policies, practices, attitudes and beliefs that have led to these gaps?
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What support interventions, or lack of interventions, may be influencing this problem?

•

What teacher beliefs or attitudes of educators may be influencing this problem?

•

What school-related rules, policies, practices or structure of the school may act as barriers to achievement for some
groups of students?

•

What opportunity gaps may be influencing these data?

•

How are the data related to your School Improvement Plan?

•

What problem(s) do the data point to?

•

How are these data related to student achievement?

•

Identify data that concern you.

•

2. Review Data:
Review Disaggregated student achievement and related school data.

Identify the Problem and How
It’s Related to Local SIP

What School-Related Factors
Could be Influencing the Data?
What Equity Gaps Could Be Influencing the Data?

from
		

_____Academic		

_____ Career		

_____ Personal/Social		

______________________________________________________
for _________________________________________________________________________
(description of what you want to change) 				
(description or characteristic of the students)

Domain
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___________________________ in ___________________		 to _____________________________		 in _______________________________________________
(number or percentage)		
(baseline timeframe)		
(number or percentage)			
(ending timeframe)

__________________________
(increase or decrease)

Closing the Gap: Helping Students Succeed:		

A. Set Goal and Create Action Plan

3. Closing the Gap: Helping Students Succeed
In collaboration with your principal choose your goal. Follow the same steps as you would with creating a goal and action
plan for your counseling program.

Disaggregated Data
(#) % of (student subgroup)
students (data element)

Student
Competency

Activity

R: Referral

I: Individual

S: Small
Group

C: Classroom

Activity
Type:
Person
Responsible
for Activity
Date(s)

Process
Data:
(count
what
you do)
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Questions or
demonstration of
what you want the
students to learn

Perception Data

Date

Pre

#
or
%
Date

Post

#
or
%

What student
behavior do
you want to
change?

Results Data

Date

Pre

#
or
%

Date

Post

#
or
%

What might trigger
this resistance?

What strategies will you use
to lessen the resistance?

Who will
implement?

By
When?
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A. Set Realistic Goal
Review the what you learned from the Equity Audit Gaps and the Data Review. What needs to be changed in order that the
school better meet student needs? Which system policies, practices, attitudes, and/or beliefs interfere with students achieving
to high standards? What revisions need to be instituted in order to support rigorous academic achievement for all students?
Collaborate with your principal to develop a Closing the Gap goal. Clearly state what policy/practice that you will work
to change and what that policy/practice will look like when you are successful:

Closing the Gap: Helping Schools Better Meet Student Needs

C. Evaluation of Process and Implementation (Accountability):
Reflect upon the process used to develop your goals as well as the process and resulting data from the implementation of your
action plan. What did you learn from this work and how should this learning influence future practice?

Who or what groups of people
may resist the change?

B. Identify Possible Challenges or Resistance:
Spend some time thinking about the types of challenges that you may run into while working to create this change. Will different approaches to problem solving create communication challenges? If so, how can you addresses this type of challenge?
Will there be resistance? Is so, what might be behind the resistant behavior, i.e. what’s triggering the resistance? Remember,
look behind the behavior to what’s causing the concern. Then develop strategies to reduce those concerns.

Stakeholder Group

How do you include these stakeholders in the change process?
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Person Responsible
for Contact

Who is going to network
with them?

By When?

What opportunities will you create in or-

Contact Information

Identify opportunities for teaming and collaboration to address the problem.
der to team and collaborate with these influential stakeholders?

Who has the Power and Influence?

B. Enlist the Support of Influential People and Policy Makers Through Strategic Teaming and Collaborating:
Think about what you learned about Strategic Teaming and Collaborating that helped you put together your Advisory Council. What groups do you need to influence in order to bring about the needed changes in the system? Who has the social or
political power?

Helping the School Change to Better Meet Student Needs Goal:

Examples: Revise attendance policy from out of school suspension for 5 tardies to in school program focused upon time management & study skills
Revise access requirements for AP and honors courses in order to open up access and develop support programs for students
Revise discipline policy and develop school wide classroom management process
Revise math requirements for graduation from 4 credits to 4 years to remove senior “skip” year in math and decrease percentage of student taking math remedial courses in post-secondary

Disaggregation Variables:
What subgroups do you
want information about?

Data:
What did you find out?

Strategies

Action Steps
(Small steps needed to
implement each strategy)
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By Whom?

By When?

Pre

Post

Measures of Success:
(How will you know if your strategy worked? Who
or what are you trying to change? How will you
count this? What are the results of implementing
the strategies? Did your strategies work?)

D. Develop an Action Plan to Reach Your Goal(s):
Design your action plan. What strategies and action steps must you and your team must complete in order to reach your goal?

Data Question:
What additional information do you want?
What data measure the issue? What data
measure the forces that influence the issue?

Brainstorm

C. Gather Additional Data to Support the Need for Change (as needed):
Do you need additional data to create a clearer picture of the problem or to support your Closing the Gap project?

Action Steps
(Small steps needed to
implement each strategy)
By Whom?

By When?
Pre

Post
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E. Identify Possible Challenges or Resistance:
Spend some time thinking about the types of challenges that you may run into while working to create this change. Will different approaches to problem solving create communication challenges? If so, how can you addresses this type of challenge?
Will there be resistance? Is so, what might be behind the resistant behavior, i.e. what’s triggering the resistance? Remember,
look behind the behavior to what’s causing the concern. Then develop strategies to reduce those concerns.

Strategies

Measures of Success:
(How will you know if your strategy worked? Who
or what are you trying to change? How will you
count this? What are the results of implementing
the strategies? Did your strategies work?)

What might trigger
this resistance?

What strategies will you use
to lessen the resistance?

Who will
implement?

By When?
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From the Education Trust National Center for Transforming School Counseling http://www.edtrust.org/dc/tsc. Reprinted with permission.

F. Evaluation of Process and Implementation (Accountability):
Reflect upon the process used to develop your goals as well as the process and resulting data from the implementation of your
action plan. What did you learn from this work and how should this learning influence future practice?

Who or what groups of people
may resist the change?

5-5:30 p.m.

4:30-5 p.m.

4-4:30 p.m.

3:30-4 p.m.

3-3:30 p.m.

2:30-3 p.m.

2-2:30 p.m.

1:30-2 p.m.

1-1:30 p.m.

12:30-1 p.m.

12-12:30 p.m.

11:30-12 p.m.

11-11:30 a.m.

10:30-11 am.

10-10:30 a.m.

9:30-10 a.m.

9-9:30 a.m.

8:30-9 a.m.

8-8:30 a.m.

7:30-8 a.m.

7-7:30 a.m.

Time5

Guidance Curriculum

Counselor Time & Task Analysis
Individual
Planning
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Responsive
Services

Leadership

System
Support

NonProgram
Activities

L – Leadership
A – Advocacy
C – Collaboration
SS – System
Support

Counselor
Roles

Guidance Curriculum

Total Number of Activities:

Daily
Percentage

Number
of Blocks

8:30-9 p.m.

8-8:30 p.m.

7:30-8 p.m.

7-7:30 p.m.

6:30-7 p.m.

6-6:30 p.m.

5:30-6 p.m.

Individual
Planning

Leadership
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Responsive
Services

Total Percentages:

System
Support

Nonguidance
Activities

___________					
___________					
___________					
___________					

___________
___________
___________
___________
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___________					
___________					
___________					
___________					

___________
___________
___________
___________

Current % of 				 Year One Goal				 Year Two Goal
Time Spent															

High School Counselor Time Form

Guidance Curriculum			 ___________						
Individual Student Planning ___________						
Responsive Services				 ___________						
System Support					 ___________						

Delivery System					
Components						

___________
___________
___________
___________

Current % of 				 Year One Goal				 Year Two Goal
Time Spent															

Guidance Curriculum			 ___________						
Individual Student Planning ___________						
Responsive Services				 ___________						
System Support					 ___________						

Delivery System					
Components						

___________					
___________					
___________					
___________					

Middle School Counselor Time Form

Guidance Curriculum			 ___________						
Individual Student Planning ___________						
Responsive Services				 ___________						
System Support					 ___________						

Delivery System					 Current % of 				 Year One Goal				 Year Two Goal
Components6						Time Spent															

Elementary School Counselor Time Form

15%-25%
25%-35%
25%-35%
15%-20%

Recommended
Percentage

25%-35%
15%-25%
30%-40%
10%-15%

Recommended
Percentage

35%-45%
5%-10%
30%-40%
10%-15%

Recommended
Percentage

Date

Name
(what)

IR

CS

IG

AR

AC

PCF

CI
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HV

IR - in-house referral			 AC - adult contact		
CS - counseling services		 PC - Parent Contact		
IG - individual counseling HV - Home Visit			
G - grade						 B - before school			
T - Teacher					L-Lunch
Description
(when)

G

T

AR - agency referral
CI - Crisis Intervention
D - during school
A - after school

School Counselor Contact Log

B

D

L

A
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Examples of Data to Examine

Test Scores7







Achievement
PSSA
National
Keystone Exams
4-Sight
NOCTI Exams
Attendance

 Absences
 Tardies
 By Grade Level
Retention Rates
 By Subject Area
 By Grade Level
 By Gender, Ethnicity

Enrollment





Honors/AP Classes
College Track
Special Education
Vocational/Technical
Program

Graduation Rate
 By Gender
 By Ethnicity
 By SES

Discipline

 By Classroom
 Types of Problems
 Gender

GPA/Class Rank
 By Gender
 By Ethnicity
 By SES

Special Education
 By Gender
 By Ethnicity
 By SES

Dropout Rate





(Endnotes)
1
2
3
4
5
6
7

From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the Education Trust National Center for Transforming School Counseling
http://www.edtrust.org/dc/tsc. Reprinted with permission.
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By Grade Levels
By Gender
By Ethnicity
Reasons Why
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Program Accountability

F

ederal and state mandates have changed the way all educational programs are perceived,
evaluated, and funded. The educational paradigm has shifted from a focus on teaching to a focus on student learning. Educators are held accountable for student achievement. School counselors, as leaders, must demonstrate how students are positively impacted as a result of their
participation in school counseling programs and services. Accountability can support school
counselors’ efforts to establish and/or maintain comprehensive school counseling programs.
The Pennsylvania Standards Aligned System (SAS) and RTII frameworks will assist counselors
in this process.
An important component of accountability is the collection and analysis of data. The data
provides evidence to the school community that school counseling programs do make a difference in student achievement. When school counselors produce reports that outline their program’s direct impact on achievement, they strengthen their position as an integral part of the
total school’s mission. The development of the PA SAS framework gives counselors in Pennsylvania a tool to use data quickly and easily in developing the results reports necessary to position
themselves as central to the academic mission of the school.

Defining Accountability
School counselor accountability has been defined in many ways. Dahir and Stone (2003)
have asserted, “Accountability requires systemically collecting, analyzing, and using critical data
elements to understand the current achievement story for students and to begin to strategize,
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program accountability

impact, and document how the school counseling contributes toward supporting student success.” Myrick (2003, p. 174) stressed that school counselors who are accountable are “responsible for [their] actions and contributions, especially in terms of objectives, procedures, and results.” Finally, Brott (2006) emphasized the importance of sharing results with those in the
school community.
The American School Counselor Association (ASCA; 2005) stated that accountability and
evaluation of the school counseling program are “absolute necessities” (p. 59). The Accountability System of the ASCA National Model (2005) includes three important areas for school counselors to consider when evaluating their programs: Results Reports, School Counselor Performance
Standards, and the Program Audit.

Results Reports
Results reports ensure that programs are carried out, analyzed for effectiveness, and improved or eliminated when necessary (ASCA, 2005). Results reports help to answer the question
“How are students different as a result of their participation in the school counseling program?”
(Johnson & Johnson, 2003). When conducting results reports, school counselors work with data
to monitor student progress in academic, career, and personal/social development. In Pennsylvania, student progress can be measured within the Academic Standards. For example, using the
Career Education and Work Standard, counselors can introduce and monitor the development
of a student career portfolio. Likewise, counselors can use the School Climate and Interpersonal
Skills Standards as guides for ensuring that all children have the necessary skills to graduate
from high school ready for post-secondary education and the workforce and are able to become
productive citizens and life-long learners.

Closing the Gap Reports
The effective school counselor must examine data with an eye for equity and access. Closing the Gap reports are a type of results report that evaluate what discrepancies exist in meeting
student’s needs and their achievement. When scrutinizing sets of school data, such as course
enrollment and standardized test results, attention must be given to disaggregated results. Disaggregating data is the process of separating data into component parts by variables such as
ethnicity, gender, and socioeconomic status (ASCA, 2005). Studying disaggregated results can
bring to light areas of equity-related need. For example, significant disparity in achievement or
course participation based upon gender or race would represent a call to a school counselor to
collaborate with school administrators to formulate an action plan “to close the gap.”
The chart below illustrates how an examination of course enrollment data, based on race
and prior achievement level, uncovered a disparity in how students were being placed into higher-level courses. The PA Governor’s Commission for College and Career Success underscores the
importance of using closing the gap activities and the development of action plans to intervene
with students in need.
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School Counselor Performance Evaluation
Closely linked to accountability is the systematic use of school counselor evaluations. Just as
instruction is linked to specific goals, school counselor evaluations measure the extent to which the
services provided supported students’ attainment of specific standards and competencies.
The school counselor evaluation, different from the teacher evaluation, is a unique document based on School Counselor Competencies and specific yearly goals developed by the school
counselor in collaboration with the building administrator. These goals should be aligned with the
academic mission and goals of the school. School counselor evaluations should reflect the goals of
the counseling program, as well as their actual work activities. The School Counselor Competencies
developed by ASCA should be applied when creating an evaluation for school counselors.
The School Counselor Performance Appraisal tool contains basic standards of practice
expected from school counselors. These performance standards not only function as the basis of
counselor evaluation but also serve as guides for self-evaluation. This form can be used by the
school counselor as a self-evaluation or by the principal along with the required professional
Support Staff Appraisal Form.
Standards to be evaluated:
•
•
•
•
•
•
•
•
•
•
•
•
•

Standard 1		

Program Organization

Standard 3 		

Individual Planning with Students

Standard 2		
Standard 4 		
Standard 5 		
Standard 6		
Standard 7 		
Standard 8		
Standard 9 		
Standard 10		
Standard 11		
Standard 12		
Standard 13		

Guidance Curriculum Delivered to All Students
Response Services
Systems Support

School Counselor/Administrator Agreement
Use of Data

Student Monitoring

Master Calendar/Time
Results Evaluation
Program Audit

Advisory Council
Infusing Themes
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Working with Data

Dahir, et.al. (2005), stated that “when school counselors work with the same school-based
data as their colleagues, they demonstrate a strong commitment to sharing the responsibility
and accountability for student outcomes and contribute to moving critical data elements in a
positive direction.” Likewise, Carey & Dimmitt (2004) affirmed that data can
•
•
•
•

convince people of the need to change;

uncover problems that might otherwise remain invisible;

provide evidence for the effectiveness of the school counseling program; and

support efficient programs, improve mediocre ones, and eliminate those that are
no longer effective.

Title 22 of the Pennsylvania Code, in Chapters 339 and 12, requires school districts to
provide a guidance plan and student services connected to that plan, so that all students can
access all levels of coursework and programs equitably. The data collected in PA SAS and RTII
will uncover access and equity issues for which the Pennsylvania counselor can fulfill their vital
role as advocate for all students. Engaging out-of-school youth and underserved populations can
become part of the counselor’s closing-the-gap focus.
The counselor’s roles as advocate for students, leader, and collaborator with staff and
community are strengthened when data is used strategically.

Types of Data
In order to ensure that true program accountability has been achieved, one must examine
three types of data to more fully illustrate program efficacy.

Process Data - Describes the way a program was conducted and who benefitted. It describes what you did and for whom. Process data reports include raw numbers about what services were performed and how many students were involved. For example:
Process Data

20 classroom guidance lessons taught in three grades serving 168 students
8 small group counseling sessions involving 14 students

103 individual counseling sessions involving 48 students K-5
19 teacher consultation sessions

18 parent phone calls/consultations

8 Instructional Support Team (IST) meetings
5 classroom observations
3 grade level meetings

1 faculty presentation on class meetings/teambuilding
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The information above clearly demonstrates that the school counselor has been very busy
delivering the school-counseling program. However, if reported alone, process data is the least
illustrative measure of program efficacy, because it does not outline how students are better off
as a result of the program or intervention. Frequently, when faced with accountability demands,
school counselors collect only process data. School counselors must also include perception and
results data to provide evidence for the effectiveness of their programs.

Perception Data - Perception data measure what others know or are able to demonstrate
as a result of their participation in school counseling programs or activities. These data sets can
be collected through pre- and post-testing, surveys, and/or needs assessments. Use of perception data takes the school counseling program one step further along the continuum of comprehensive program accountability.
For example:

Process Data

Facilitated two counseling groups serving 14 students for a total of 15 sessions
Perception Data

Pre-Test

Post-Test

Study Skills Group

Anger Management Group

34% of participants reported an
awareness of 5 key study skills concepts

4 out of 14 students were able to demonstrate 3 appropriate
strategies for handling anger

100% of participants reported an
awareness of 5 key study skills concepts

12 out of 14 students were able to demonstrate 3
appropriate strategies for handling anger

The above example shows a significant change in student knowledge and behavior as a
result of the school counseling program interventions. However, there is still not enough information to determine whether or not students are truly different as a result of the interventions.
Adding results data provides conclusive evidence that change occurred.

Results Data - Results data can also be referred to as outcome data. Results data helps to
answer the question so what is the impact? Combined with process and perception data, these
data sets tell us how students are measurably different because of program interventions. Results data are often linked to school data to demonstrate their positive influence on key areas
such as grades, attendance, and discipline referrals.
For example:

Process Data

Facilitated two counseling groups serving 14 students for a total of 15 sessions
Perception Data

Pre-Test

Post-Test

Study Skills Group

Anger Management Group

34% of participants reported an awareness of
5 key study skills concepts

4 out of 14 students were able to demonstrate 3
appropriate strategies for handling anger

100% of participants reported an awareness
of 5 key study skills concepts
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12 out of 14 students were able to demonstrate 3
appropriate strategies for handling anger

Results Data
Pre-Intervention
PostIntervention

program accountability

Study Skills Group

Anger Management Group

Average grade of 73% in Language Arts and
61% in Math

Group total of 39 discipline referrals during previous
marking period

Average grade of 79% in Language Arts and
76% in Math

Group total of 8 discipline referrals during current
marking period

Results Report
Combining the three different sets of data provides a clear picture of how the school counseling program is contributing to student academic success. Below is one example of a complete
results report for two small counseling groups:
RESULTS
REPORT

Study Skills Group

Anger Management Group

Process Data
(what you did and for
whom)

8 students, 7 sessions

6 students, 8 sessions

National Standards
Domain Addressed

Academic

Personal/Social

National Standards
Addressed

A:A1.1-A:A1.5 A:A2.1-A:A2.4 A:A3.1,
A:A3.2, A:A3.4 A:B1.3-A:B1.7

PS:A1.6-PS:A1.9, PS:A2.1, PS:A2.2, PS:A2.6, PS:A2.7,
PS:B1.1-PS:B1.6, PS:C1.10

34% awareness of key study skills
concepts

20% awareness of anger management concepts

66% improvement in awareness of
key study skills concepts

76% improvement in awareness of anger
management concepts

PA Academic CEW
Standards Addressed
Pre-Test
Post-Test
Perception Data
(what students know or
can demonstrate)
Pre-Intervention

Post-Intervention

Results Data
(so what was the impact?)

13.1 H

100% Awareness of key study skills
concepts

13.3 C

96% awareness of anger management concepts

Average grade of 73% in Language
Arts and 61% in Math during the
previous marking period.

Total of 39 discipline referrals during the previous
marking period.

Average grade of 79% in Language
Arts and 76% in Math during the
current marking period.

The six students were involved in a total of 8
discipline referrals during the current marking
period.

6% improvement in achievement in
Language Arts
15% improvement in achievement
in Math

79% decrease in discipline referrals.
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The Results Report above is one example of how data can be used to highlight program
efficacy. School counselors who use of a variety of data sets gain an overall picture of the impact
of the comprehensive school counseling program on students. Demographic information, graduation and college application rates, discipline and attendance data, and standardized testing data
capture a comprehensive view of student progress. Comparing data over time offers long-term
information on student trends in academic, career, and personal/social development, which subsequently can become concentration areas for improvement (Johnson & Johnson, 2001). Additionally, as community demographics continuously change, these dynamics will be reflected in
the student population. Tracking this information over time helps school counselors to evaluate
and alter programs based upon specific population needs (ASCA, 2005).

The Program Audit
Results Reports can help school counselors determine the effectiveness of a specific program or intervention. The School Counselor Evaluation can evaluate the effectiveness of the
school counselor. A Program Audit establishes the effectiveness of the entire program. Conducted at least once a year, the Program Audit is a continuous and systematic method for determining
programming that needs to be continued, improved, or eliminated. The Program Audit provides
measurable evidence for how the school counseling program impacts student success. The results of a Program Audit are used by school counselors to develop and prioritize annual goals.
The ASCA National Model (2005) provides a comprehensive program audit school counselors
can use as they begin to revise, align, and implement programs (see ASCA, 2005; pp. 131-141).

School Counselor Job Description
The school counselor job description should reflect the school counselor competencies
in delivering a comprehensive school counseling program based on the ASCA National Model for
School Counseling Programs aligned with the PA Academic Standards and programs. A sample
job description is located in the toolbox at the end of this chapter. ASCA competencies can be
found in the toolbox for the “School Counselor Roles” chapter.
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ACCOUNTABILITY RESOURCES
1. Making Data Work: Carol Kaffenberger and Anita Young . This book is available from
the ASCA store at www.schoolcounselor.org

2. Nation’s Report Card: http://nationsreportcard.gov The official site for results form
the National Assessment of Educational Programs.
3. State Report Card:

4. www.portal.state.pa.us/portal/server.pt/community/state_report_cards/7438
Site to access the PA State Report Card.
5. eMetrics: pssa.emetric.net Tool to analyze PSSA data, get your username and password
from your building administrator.

6. EZAnalyze: www.ezanalyze.com Tool that allows you to input data and then analyze
data.

7. Center for Excellence in School Counseling and Leadership: www.cescal.org/index.
cfm This association provides resources to school counselors as they strive to provide
effective practices within the profession of school counseling
8. M.E.A.S.U.R.E: Dahir, C., & Stone, C. (2003). Accountability: A M.E.A.S.U.R.E. of the
impact school counselors have on student achievement. Professional School Counseling,
6, 412-221>
9. SAT Data: your own school data

10. ACT Data: your own school data
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ACCOUNTABILITY TOOLBOX
1.

Sample School Counseling Program Evaluation

3.

ASCA Program Audit

2.
4.
5.
6.
7.
8.

Basic Statistics to analyze and present data

School Counseling Program Impact Report Form
Results Reports: Impact Over Time
School Counselor Semester Report

Sample School Counselor Job Description

Sample School Counselor Performance Appraisal Form
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program accountability

Sample School Counseling Program Evaluation
School 				Counselor			
Level of Implementation

Date

FOUNDATION
Beliefs				
Philosophy			
Mission Statement			
Standards			

Needs Improvement			

Operating Well			

1		 2		
3		 4		 5
1		 2		
3		 4		 5
1				2				3				4				5
1		 2		
3		 4		 5

MANAGEMENT SYSTEM

1		
1		
1		
1		

3		
3		
3		
3		

Agreements			
Advisory Council		
Use of Data			
Action Plans			
Use of Time		
				
Calendars		

1		 2		
1		 2		
1		 2		
1		 2		
1		 2		
1				2				

3		 4		 5
3		 4		 5
3		 4		 5
3		 4		 5
3		 4		 5
3				4				5

1				2				
1				2				
1				2				

3				4				5
3				4				5
3				4				5

Component			

										

DELIVERY SYSTEM
Guidance Curriculum
Individual Planning 		
Responsive Services		
System Support		

ACCOUNTABILITY
Results Reports				
Performance Standards		
Program Audit				

2		
2		
2		
2		

Comments
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1

Mastered

4		
4		
4		
4		

5
5
5
5

a framework for school counseling programs

USING DATA TO MAKE A DIFFERENCE
Conduct Pre- & Post-Tests Of Guidance Units, Presentations, Workshops, and Programs2
 Design a 3 to 5 question assessment tool
 Make the questions simple and valid as a pre-test and post-test
 Use a rating scale, i.e., 1 to 5
 Or, use True and False format
 Give it at the beginning to assess knowledge
 Give it at the end to assess learning
 Tabulate results before and after; compute change
Example:

1. You create a 3 question Pretest for a classroom unit. The Pretest mean (average)
scores are as follows:
• Question 1 2.5
• Question 2 2
• Question 3 3
2. Post test mean scores:
• Question 1 4.4
• Question 2 4.8
• Question 3 4.5

3. Percentage of change
• Question 1: 4.4 - 2.5 = 1.9 = 1.9/2.5 = 76% improvement
• Question 2: 4.8 – 2 = 2.8 = 2.8/2 =140% improvement
• Question 3: 4.5 – 3 = 1.5 = 1.5/3 = 50% improvement

 Review findings for program changes.
 Share findings with administrators

Monitor Student Achievement
 Target a group of students, a class or individual students
 Decide how will you monitor progress (grades, attendance, scores on standardized
tests)
 Identify counselor activities aimed at addressing the needs
 Create a results report (see attachment)
 Share results with administrators

Consider School-wide Data
 Get access to school-wide data, Standardized testing, graduation rates, dropout rates,
etc.
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 Consider how you can contribute to the conversation about how to help all children;
how your counseling and guidance program can be linked to the mission of the school;
and how you can address the achievement gap at your school.
 Discuss with administrators and/or administrative team.
Conduct a Program Audit (ASCA provides the format - see pages 110-120)
 Program evaluation consists of taking stock of where you are in terms of foundation,
delivery system, management system, and accountability.
 The audit becomes your data.
Basic Statistics
In order to utilize process, perception, and results data to demonstrate a measurable difference in student achievement, school counselors need to familiarize themselves with how to
calculate averages, percentages and percent change.
Calculating Averages (Mean Scores):

The sum (∑) of the responses (X) divided by the number of respondents (N) = Mean (M)
∑X/N=M

What is the average response to Question 1 on the survey?
Eight students responded to Question 1 with the following responses:
To calculate the Mean of Question 1:

Percentages

2, 3, 1, 3, 1, 1, 2, 2

2 + 3 + 1 + 3 + 1 + 1 + 2 + 2 = 15
15 / 8 (number of respondents) = 1.87
1.87 is the average response (mean) to Question 1

Percentages tell us how much of a number or score is related to the whole. To find a percentage, use the following formula:
# divided by the total x 100 = %

If 325 out of 350 students graduate, that class has a 93% graduation rate.
325 ÷ 350 = .928 x 100 = 93%
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If 16 out of 31 teachers complete your needs assessment, then you have obtained a 52%
response rate.
16 ÷ 31 = .516 x 100 = 52%

Percentages can tell us that there was a difference. However, to demonstrate the true
impact of the program or intervention, you also need to calculate the percent change:
Percent Change

STEP 1:
ending number (e) – beginning number (b) = change (c)
					
e–b=c
STEP 2:
change (c) ÷ beginning number (b) = decimal
			
decimal x 100 = percent change
			
c ÷ b = decimal x 100 = percent change
A beginning number is any data that was gathered BEFORE the intervention (e.g., pre-test
scores). Likewise, an ending number is represented by any data collected AFTER the intervention (e.g. post-test scores).
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Date__________________

FOUNDATION

1.3   Addresses every student’s right to a school
counseling program

1.2 Indicates an agreed-upon belief system about the
ability of every student to achieve

None
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In Progress

Completed

Implemented

N/A

BELIEFS AND PHILOSOPHY
The philosophy is a set of principles that guides the development, implementation and evaluation of the school counseling program.

1.1  A statement of philosophy has been written for the
school counseling program

CRITERIA

I.

School______________________________________

The program audit is used to assess the school counseling program in comparison with ASCA’s National Model for School Counseling Programs. Audits serve to set the standard for the school counseling program. Audits are first performed when a school counseling program is being designed and then yearly to appraise the progress of the program development. Using the findings of both program
implementation and results, strengths and weaknesses are determined, and goals are created for the following school year.3

Program Audit

The ASCA National Model: A Framework for School Counseling Programs

2.5 Links with the vision, purpose and mission of the
state, district, and the school

2.4   Indicates the content or competencies to be learned

2.3 Written for every student

2.2 Written with the student as the primary client

2.1 A mission statement has been written for the school
counseling program

CRITERIA

None

In Progress

Completed

Implemented

N/A
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II. MISSION OF SCHOOL
COUNSELING PROGRAMS
The mission articulates the intentionality of the school counseling program. It represents the immediate and long-range impact (i.e. what is
desired for every student five to ten years after graduation).

PROGRAM AUDIT

1.10 The statement of philosophy has been presented
to and accepted by administration, counselors and the
advisory council

1.9 Includes ethical guidelines and standards

1.8  Defines how the program will be evaluated and by
whom

1.7   Identifies who will plan and who will manage the
program

1.6 Identifies the persons to be involved in the delivery
of program activities

1.5    Focus is on primary prevention, intervention and
student-developmental needs

1.4   Includes a plan of closing-the-gap activities for
underserved student populations

PA….

3.5   Goals have been presented to and accepted by
administration, counselors and the advisory council

3.4   Identifies the developmental structure for the
school counseling program from K-12 (and beyond)
and what will be measured

3.3   Identifies a framework for organization of goals
and competencies (knowledge, attitudes and skills)

3.2   Reflect the domains in the ASCA National Standards
for School Counseling Programs

3.1   Goals have been written for the school counseling
program

CRITERIA

None
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In Progress

Completed

Implemented

N/A

III. DOMAINS AND GOALS
Goals are the extension of the mission and focus on the results students will achieve by the time each student leaves the school system. The
ASCA National Standards domain areas serve as the foundational goals for the school counseling program: academic, career and personal/
social development. The National Standards provide a structure for the definition of goals related to competencies.

2.7 The mission statement has been presented to
and accepted by administration, counselors, advisory
council, and school board.

2.6   Indicates the long-range results desired for all
students

None

Completed

DELIVERY SYSTEM

In Progress

Implemented

N/A
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V. GUIDANCE CURRICULUM
Consists of structured developmental lessons designed to assist students in achieving the competencies and is presented systematically
through classroom and group activities, K-12. The purpose of the guidance curriculum is to provide all students with the knowledge and skills
appropriate to their developmental level. The curriculum is organized to help students acquire, develop and demonstrate competencies within
the three domains: academic, career and personal/social.

4.5 Written student competencies have been presented
to and accepted by the administration, counselors and
the school counseling advisory council

4.4 Goals demonstrate the link with the school
counseling program mission, the school’s mission and
expected student results

4.3 Selected competencies are based on assessment of
student needs and are measurable or observable

4.2 Developmentally appropriate student competencies
are specified for each grade-level grouping

4.1 Student competencies have been written that
directly relate to the domains: (academic, career,
personal/social)

CRITERIA

Competencies are knowledge, attitudes or skills that are observable and can be transferred from a learning situating to a real-life situation and
that involve the production of a measurable outcome. Competencies are indicators that a student is making progress toward the goals of the
school counseling programs. They are developed and organized into content areas.

IV. ASCA NATIONAL
STANDARD/COMPETENCIES

PROGRAM AUDIT

None

None

None

In Progress

In Progress

In Progress

Completed

Completed

Completed

Implemented

Implemented

Implemented

N/A

N/A

N/A

6.1 There is a systemic approach to helping students
make appropriate education plans.

CRITERIA
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VI. INDIVIDUAL STUDENT PLANNING
Individual student planning consists of school counselors coordinating ongoing systemic activities designed to assist the individual student in
establishing personal goals and developing future plans.

5.6 The school counseling curriculum has been
presented to and accepted by administration,
counselors, and the school counseling advisory council

5.5 Effectiveness of curriculum is evaluated annually

5.4 Materials, equipment and facilities are available to
support the program delivery.

CRITERIA

PROGRAM AUDIT

5.3 Content is measurable (by pre-post tests, product
creation or other methods)

5.2 All students receive, in a systemic way, the content to
acquire knowledge, attitudes and skills to enhance their
academic, career and personal/social development.

5.1   Guidance curriculum for all three domains has
been written and adopted based on local site needs.

CRITERIA

7.3 There is a systemic and consistent provision for the
referral of students who exhibit barriers to learning

7.2 Students are assisted in solving immediate
problems that interfere with their academic, career and
personal/social development (i.e. conflict resolution,
peer mediation)

7.1 Every student K-12 receives prevention education to
address life choices in academic, career and personal/
social development (i.e. ATOD, violence etc)

CRITERIA

None
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In Progress

Completed

Implemented

N/A

VII. RESPONSIVE SERVICES
Responsive services within the school counseling program consist of activities to meet the immediate need of students. These needs or concerns
require counseling, consultation, referral, peer mediation or information.

PROGRAM AUDIT

6.6 The districtwide tools used for educational planning
have been presented to the board

6.5 Accurate, appropriate and effective printed material
is distributed to support the individual planning efforts
of student and their parents

6.4    Individual student planning includes: individual
appraisal, individual advisement and appropriate
student placement

6.3 A tool exists at the secondary level to assist students
in making appropriate educational plans (i.e. six-year
plan)

6.2 There is a systemic approach to helping students
understand themselves through interpretation of
standardized and individual tests

8.4 Counselors serve on departmental curriculum
committees, district-level subject councils, community
committees or advisory councils

8.3 Counselors participate in professional development
activities

8.2 Counselors provide professional development to
staff regarding the school counseling program

8.1 System support services have been created
collaboratively with counselors and administrators

CRITERIA

None
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In Progress

Completed

Implemented

System support consists of management activities that establish, maintain and enhance the total counseling program.

VIII SYSTEM SUPPORT

7.5 A system is in place to ensure intervention for
identified students.

Referral system

Consultation/collaboration

Peer facilitation

Crisis counseling

Individual and small-group counseling

7.4 Responsive services include:

N/A

MANAGEMENT SYSTEM

agree

on

None

In Progress

Completed

Implemented

N/A
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X. ADVISORY COUNCIL
An advisory council is a group of persons appointed to review the program audit, goals and results reports of the school counseling program
and to make recommendations to the school counseling department, principal and/or the superintendent. The membership has representation
of groups affected by the school counseling program: student, parents, teachers, counselors, administrators and community.

9.3 Counselors have decided how to distribute caseload
and access to students – alpha assignments, domain
specialization, grade level, random, counselor of the
day, etc.

9.2 Counselors and administrators
assignments of counselors

9.1 The expected results are clearly delineated

9.0 There is a clear division between assumed
accountability for results and assigned duties

CRITERIA

IX. SCHOOL COUNSELOR / ADMINISTRATOR AGREEMENTS
Agreements are statements of responsibility by each counselor specifying the results and students the counselor is accountable for. These
agreements are negotiated with and approved by the designated administrator.

The management system is the process by which accountability for results is established and indicates who will be responsible
for which students acquiring predetermined competencies.

PROGRAM AUDIT

has

appropriate

None

In Progress

Completed

Implemented

N/A

11.4 Counselors are accountable for monitoring the
progress of every student

11.3 Standards and competency-related data are
collected and disaggregated

11.2 District- and site-specific data on achievement
related data are collected and disaggregated

11.1 District- and site-specific data on student
achievement are collected and disaggregated

CRITERIA

None
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In Progress

Completed

Implemented

N/A

XI. USE OF DATA and STUDENT MONITORING
Analysis of data drives the program. Monitoring students’ progress ensures each student acquires the identified competencies. Monitoring may
be systemic by district or specific to school site, grade, class or individually, depending on site and student need. The process includes recording
verification of the completion of the competency on a form (planning folder, portfolio, computer disc or other document) and measuring
student improvement over time.

PROGRAM AUDIT

10.4 The advisory panel reviews the guidance program
audit, a summary of the program results reports and
makes appropriate recommendations

10.3 The advisory council meets at least twice a year

10.2 The advisory council
representative membership

10.1 An advisory council has been organized and has
established meeting dates and has identified tasks

CRITERIA

12.4 The identified needs become sources for the
determination of closing-the-gap activities

12.3 The identified discrepancies are aligned with the
ASCA National Standards

12.2 The data are systemically analyzed to determine
where students are and where they ought to be

12.1 The data are disaggregated by variables such as
gender, ethnicity and grade level.

CRITERIA

None
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In Progress

Completed

Implemented

N/A

XII. USE OF DATA and CLOSING THE GAP
Analysis of data drives the program. The needs surface when program and individual data are analyzed monitoring equity and access to
rigorous academic programs for every student. Monitoring of individual progress reveals interventions may be needed to support the student
in achieving academic success. Data are necessary to determine: Where are we now? Where should we be? Where are we going to go? Needs
are identified discrepancies between the desired results and the results currently being achieved.

11.7 Monitoring activities are determined by district,
school site and grade level and are assessed over time

11.6 Each student has a means to document his/her
own progress, knows where documentation is kept and
how to access documentation

11.5 There is an established means to monitor students’
progress in guidance-related competencies, including
academic achievement

13.7 Counselors have identified specific results that
they are accountable for

13.6 Every student is included in the results

13.5 Results are stated in terms of what will be
demonstrated by the student

13.4 Plans include 1) the domain, standard and
competency addressed; 2) description of actual activity
and curriculum used; 3) curriculum or materials to
be used; 4) time activity is to be completed; 5) who
is responsible for delivery; 6) means of evaluating
student success i.e. process or outcome data; and 7)
the expected result for student(s).

13.3 Action plans address every aspect of the program
and the academic, career and personal/social domains

13.2 The action plans are consistent with the program’s
goals and competencies

13.1 Closing-the-gap plans are drafted by the counseling
team at a planning meeting

13.0 Action plans are drafted by the counseling team
during a planning meeting

CRITERIA

None
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In Progress

Completed

Implemented

N/A

For every competency taught or result anticipated by counselors, there must be a plan of how the responsible counselor intends to achieve
the desired competency or result. Each plan contains 1) the domain, standard and competency addressed; 2) description of actual activity
and curriculum used; 3) the data driving the decision to address this competency; 4) time activity is to be completed; 5) who is responsible
for delivery; 6) the means of evaluating student success— process, perception or results data; and 7) the expected result for student(s).

XIII. ACTION PLANS (GUIDANCE CURRICULUM AND CLOSING THE GAP)

PROGRAM AUDIT

14.6 The master calendar identifies grade level(s),
dates and activities

14.5 Master calendar exists

14.4 The approved list of counseling/non-counseling
activities has been approved by the board

14.3 A list of appropriate system support services (i.e.
counseling/noncounseling activities) has been created.

14.2 The time study is conducted and analyzed along
with the program results to determine delivery system
priorities.

14.1 The counselor’s total time spent in each component
of the delivery system has been compared to the ASCA
National Model recommendations (see Use of Time).

CRITERIA

None
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In Progress

Completed

Implemented

N/A

XIV. USE OF TIME/CALENDAR
A master calendar of events is developed and published to effectively plan and promote the school counseling program. To maximize active
participation in the program, the calendar provides students, parents, teachers and administrators with knowledge of what is scheduled and
the location and time indicating when and where activities will be held.

PROGRAM AUDIT

13.10 There are written action plans on file with the
administration in charge of the school counseling
program

13.9 Action plans and closing-the-gap plans are
completed in the spring for the next year and signed by
the counselor and principal

13.8 Plans have been reviewed and signed by the
administrator

ACCOUNTABILITY

15.6 There is a results agreement addressing every
aspect of the program and the academic, career and
personal/social domains

15.5 A results form for the collection of data
from Closing-the-gap activities is accepted by the
administrators and the counselors

15.4 A results form for the collection of results data
is written and accepted by administration and school
counselors.

15.3 The administrator responsible for the school
counseling program has been actively involved in the
negotiation of the results agreement

15.2 Every student is included in the results

15.1 There is an established timeline for reporting
evidence of the results obtained

CRITERIA

None
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In Progress

Completed

Implemented

N/A

XV. RESULTS REPORT
For every competency or result assumed by counselors, there must be a plan of how the responsible counselor intends to achieve the desired
competency or result. Each results report contains 1) the domain, standard and competency addressed; 2) description of actual activity and
curriculum used; 3) the data that drove the decision to address this competency; 4) when it was completed; 5) who was responsible for
delivery; 6) the means used to evaluate student success— process or outcome data; and 7) the final result for student(s).

PROGRAM AUDIT

14.8 The counselors weekly/monthly schedule is posted

14.7 Master calendar is published and distributed
to appropriate persons: students, staff, parents and
community

administrators,

16.3 Is written to assess the counselor’s ability to
manage the school counseling program

16.2 Is written to assess the counselor’s ability
to implement the delivery system (i.e. guidance
curriculum, individual planning with students,
responsive services, system support)

16.1 Is written to assess the school counselor’s ability
to understand and implement the foundation of the
comprehensive school counseling program based on
ASCA National Standards

CRITERIA

None

In Progress Completed

Implemented

N/A
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XVI. COUNSELOR PERFORMANCE EVALUATION
The school counselor’s performance standards used for evaluation contain basic standards of practice expected of school counselors
implementing a comprehensive school counseling program. These performance standards serve as both a basis for counselor evaluation and
as a means for counselor self-evaluation.

PROGRAM AUDIT

15.11 Results are analyzed and used to improve the
program in subsequent years.

15.10 Results are reported to
counselors and the school board

15.10 Immediate, intermediate and long-range data
are collected and reviewed

15.9 Results data is collected and disaggregated
measuring behaviors (i.e. graduation rates, attendance,
behavior, academic achievement data over time)

15.8 Perception data is collected which measures
knowledge, attitudes and skills (i.e. pre-post tests;
activity completed)

15.7 Process data are collected

17.5 The school counseling program has been approved
by the school district’s board of education

17.4 A written long-range plan for the improvement
of the school counseling program is published and
revised each year

17.3 The results of the audit are shared in the spring
and drive the program training and behavior for the
following year

17.2 The audit aligns with and includes all program
components

17.1 The program is audited annually

CRITERIA

None
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In Progress

Completed

Implemented

N/A

XVII. PROGRAM AUDIT
The program audit provides evidence of the program’s alignment with the ASCA National Model. The primary purpose for collecting
information is to guide future actions within the program and to improve future results for students.

16.7 Is written to assess the school counselor’s ability to
be a leader, student advocate and systems change agent.

16.6 Is written to determine the school counselor’s
fulfillment of professional growth responsibilities (i.e.
use of data, technology and ethical standards)

16.5 Is written to assess the counselor’s use professional
communication within the school community

16.4 Is written to assess the school counselor’s ability
to measure the results of the program

• Students earn
rewards/privileges
for improved
attendance
• Each student
matched with one
adult mentor
• Students
participate in
career education
groups with school
counselor

Attendance Incentive
Program

Intervention/
Program
• 34 students in
grades 6,7, and 8
• Each missed
15 or more days
during the 20052006 school year

Process Data
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Data gathered through
- student survey

85% of students in
program expressed
improved attitude
towards school

Data gathered through
Attendance records
Report cards

• 2005-2006
621 total absences
• 2006-2007
345 total absences
• 85% of involved
students improved
attendance
• 79% of students
involved in program
improved their GPA

Results Data

School ___Example Middle School______

Perception Data

School Counselor4 ____Jane Smith___________		
Date ___June 4, 2007____

School Counseling Program
Impact Report Form

• Program worth
continuing
• Need to analyze
why the 5 students
who did not improve
did not/were not
able to respond
positively to the
intervention.

Implication

Intervention/
Program

Data gathered through

Data gathered through
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Results Data

Perception Data

School ___________________________

Process Data

School Counselor ______________		
Date _______________________

School Counseling Program
Impact Report
Implication

% of minorities
taking AP classes

Average SAT scores

Retention rates

Attendance data

Standard A – acquire
the attitudes,
knowledge, and
interpersonal
skills to help them
understand and
respect self and others

PERSONAL/SOCIAL

Standard A - acquire
the skills to investigate
the world of work in
relation to knowledge
of self and to make
informed
career
decisions

Number of conflict
mediations

% of students
suspended

% of students
with interest
inventories on file

CAREER DEVELOPMENT

Standard A – acquire
knowledge,
attitude,
and skill leading to
effective learning

ACADMEMIC

School Years >>>
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School5 ______________________________________________ School Year ___________________ Date ______________

Results Reports: Impact Over Time

Counselor Signature ___________________________________

Number of volunteer mentors

Number of parents attending open house

NONSTANDARDS-BASED DATA
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Principal Signature ___________________________________
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S School Counselor Semester Report

PROCESS DATA

School Counselor6 ______________________ School ________________
First Semester _____ Second Semester _____ Date ___________

Curriculum
Number of classroom guidance lessons conducted: __________
Units conducted in grades: _____ Kindergarten _____ First _____Second
								_____ Third		_____ Fourth _____ Fifth
Student support groups facilitated: _______________________________________________________
Groups facilitated with students from grades:
			
_____ Kindergarten _____ First _____ Second
				_____ Third		_____ Fourth _____ Fifth
Number of students involved in support groups: __________
Individual Student Planning
Number of student sessions for individual planning, appraisal, or advisement:
Individual sessions _______ Group sessions __________
Number of parent conferences/consultations: ___________
Number of Instructional Support Team (IST) or
Multi-Disciplinary Evaluation (MDE) meetings: __________

Responsive Services
Number of counseling sessions: Individual _____ Group _______
Number of teacher consultations: ________
Number of emergency responses (crisis counseling, suicidal ideation, mediation): _____
Number of referrals for outside counseling: ________

System Support
Committee memberships: ___________________
Have you held an advisory council meeting for the school counseling program?
In-service trainings facilitated: ________ In-service trainings attended: _______
Non-school counselor tasks: ______________________________________________
Attach the following:
 Impact reports
 Classroom guidance schedule
 Copy of principal/school counselor agreement

School Counselor Signature ___________________________________________
Principal Signature __________________________________________________
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program accountability

SCHOOL COUNSELOR STUDENT SERVICES JOB DESCRIPTION
POSITION: School Counselor
REPORTS TO: Principal
PURPOSE: Utilizing leadership, advocacy, and collaboration, school counselors promote
student success, provide preventive services, and respond to identified student needs
by implementing a comprehensive school counseling program that addresses academic,
career, and personal/social development for all students.
The major functions of the school counselor job description incorporate the
Pennsylvania State Board of Education’s guiding mission that every public school student
will graduate from high school college and career ready.
DUTIES AND RESPONSIBILITIES

1. MAJOR FUNCTION: DEVELOPMENT AND MANAGEMENT OF A
COMPREHENSIVE SCHOOL COUNSELING PROGRAM
1.1 Discusses the comprehensive school counseling program with the school
administrator.
1.2 Develops and maintains a written plan for effective delivery of the school
counseling program based on the NC Comprehensive School Counseling Standard
Course of Study and current individual school data.
1.3 Communicates the goals of the comprehensive school counseling program
to education stakeholders (i.e., administrators, teachers, students, parents, and
community/business leaders).
1.4 Maintains current and appropriate resources for education stakeholders.
1.5 Uses the majority of time providing direct services through the Guidance
Curriculum, Individual Student Planning and Preventive and Responsive
Services, and most remaining time in program management, system support,
and accountability (National standards recommend 80% of time in Guidance
Curriculum, Individual Student Planning and Preventive and Responsive Services
and 20% of time in program management, system support, and accountability
(American School Counselor Association, 2005).
1.6 Uses data to develop comprehensive programs that meet student needs.
		

2 MAJOR FUNCTION: DELIVERY OF A COMPREHENSIVE SCHOOL
COUNSELING PROGRAM
Guidance Curriculum
2.1 Provides leadership and collaborates with other educators in the school-wide
integration of the State Guidance Curriculum Standard Course of Study.
2.2 Implements developmentally appropriate and prevention-oriented group
activities to meet student needs and school goals.
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2.3 Incorporates into their programs the life skills that students need to be
successful in the twenty-first century.
Individual Student Planning
2.4 Assists all students, individually or in groups, with developing academic, career
and personal/social skills, goals, and plans.
1.5 Accurately and appropriately interprets and utilizes student data.
1.6 Collaborates with parents/guardians and educators to assist students with
educational, career, and life planning.
Preventive and Responsive Services
2.7 Provides individual and group counseling to students with identified concerns
and needs.
2.8 Consults and collaborates effectively with parents/guardians, teachers,
administrators, and other educational/community resources regarding students
with identified concerns and needs.
2.9 Implements an effective referral and follow-up process as needed.
2.10 Accurately and appropriately uses assessment procedures for determining
and structuring individual and group counseling services.

System Support
2.11 Provides appropriate information to school personnel related to the
comprehensive school counseling program.
2.12 Assists teachers, parents/guardians, and other stakeholders in interpreting
and understanding student data.
2.13 Participates in professional development activities to improve knowledge
and skills.
2.14 Uses available technology resources to enhance the school counseling
program.
2.15 Adheres to laws, policies, procedures, and ethical standards of the school
counseling profession.
3. MAJOR FUNCTION: ACCOUNTABILITY
3.1 Conducts a yearly program audit to review extent of program implementation
and effectiveness.
3.2 Collects and analyzes data to guide program direction and emphasis.
3.3 Measures results of the comprehensive school counseling program activities
and shares results as appropriate with relevant stakeholders.
3.4 Monitors student academic performance, behavior, and attendance and
facilitates appropriate interventions.
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School Counselor Performance Appraisal Form
The School Counselor Performance Appraisal Form contains basic standards of practice
expected from school counselors.7 These performance standards not only function as the basis
of counselor evaluation, but also serve as guides for self-evaluation. This form can be used by
the school counselor as a self-evaluation or by the principal along with the required professional
support staff appraisal form.
The standards to be evaluated are:
•
•
•
•
•
•
•
•
•
•
•
•
•

Standard 1
Standard 2
Standard 3
Standard 4
Standard 5
Standard 6
Standard 7
Standard 8
Standard 9
Standard 10
Standard 11
Standard 12
Standard 13

Program Organization
Guidance Curriculum Delivered to All Students
Individual Planning with Students
Response Services
Systems Support
School Counselor/Administrator Agreement
Use of Data
Student Monitoring
Master Calendar/Time
Results Evaluation
Program Audit
Advisory Council
Infusing Themes

The performance standards are to be assessed by indicating “Yes” or “No” to each of the
standards. Comments under each section could indicate strengths in that standard or recommendations.
Standard 1: The professional school counselor plans, organizes, and delivers
the comprehensive school counseling program.
1.1 A program has been written to meet the needs of the school.

1.2 The professional school counselor demonstrates interpersonal relationships with
students.

1.3 The professional school counselor demonstrates positive interpersonal
relationships with educational staff.
1.4 The professional school counselor demonstrates positive interpersonal
relationships with parents/guardians.
Comments:
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Standard 2: The professional school counselor implements the guidance
curriculum through the use of effective instructional skills and careful planning
of structured group sessions for all students.

YES

NO

2.1 The professional school counselor teaches guidance units effectively.









2.3 The professional school counselor encourages staff involvement to ensure the
effective implementation of the guidance curriculum.





2.2 The professional school counselor develops materials and instructional strategies
to meet student needs and school goals.
Comments:

Standard 3: The professional school counselor implements the individual
planning component by guiding individuals and groups of students and their
parents through the development of educational and career plans.
3.1 The professional school counselor, in collaboration with parents, helps students
establish goals and develop and use planning skills.

3.2 The professional school counselor demonstrates accurate and appropriate
interpretation of assessment data and the presentation of relevant, unbiased
information.
Comments:

Standard 4: The professional school counselor implements the responsive
services component through the effective use of individual and small-group
counseling, consultation, and referral skills.

Date:

YES

NO









Date:
YES

NO

4.1 The professional school counselor counsels individual students and groups of
students with identified needs/concerns.









4.3 The professional school counselor implements an effective referral process with
administrators, teachers and other school personnel.





4.2 The professional school counselor consults effectively with parents, teachers,
administrators and other relevant individuals.
Comments:

Standard 5: The professional school counselor implements the systems support
component through effective guidance program management and support for
other educational programs.
5.1 The professional school counselor provides a comprehensive and balanced
guidance program in collaboration with school staff.
5.2 The professional school counselor provides support for other school programs.
Comments:
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Standard 6: The professional school counselor has discussed the counseling
department management system and the program action plans with the school
administrator.
6.1 The professional school counselor has discussed the qualities of the counselor
management system with the other members of the counseling staff and has agreement.
6.2 The professional school counselor has discussed the program results that will be
obtained on the action plans for the school year.
Comments:

Standard 7: The professional school counselor knows how to use data as a guide
to program direction and emphasis.
7.1 The professional school counselor uses school data to make decisions regarding
student choice of classes and special programs.
7.2 The professional school counselor uses data from the counseling program to make
decisions regarding revisions to the school counseling program.
Comments:

Standard 8: The professional school counselor monitors the students on a
regular basis as they progress in school.

YES

NO









Date:

YES

NO









Date:
YES

NO

8.1 The professional school counselor is accountable for monitoring the progress of
every student.









8.3 The professional school counselor develops appropriate interventions for students
as needed and monitors their progress.





8.2 The professional school counselor implements monitoring activities appropriate
to his/her own school.
Comments:

Standard 9: The professional school counselor implements the master calendar/
time component to have an efficiently run program.

Date:
YES

NO

9.1 The professional school counselor uses a master calendar to plan activities through
the year.





9.2 The professional school counselor distributes the master calendar to parents, staff,
and students.





9.3 The professional school counselor posts a weekly/monthly calendar.





9.4 The professional school counselor analyzes his/her time spent in each of the four
areas of the management system to achieve a healthy balance.





Comments:
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Standard 10: The professional school counselor has developed a results
evaluation for the program.

YES

NO

10.1 The professional school counselor includes every student in the results.









10.3 The professional school counselor knows how to collect and process data.





10.2 The professional school counselor works with members of the school counseling
team and with the principal to formulate the desired results.
Comments:

Standard 11: The professional school counselor conducts a yearly program
audit.

Date:
YES

NO

11.1 The professional school counselor provides a yearly program audit that includes
the results of all the program components.









11.3 The professional school counselor uses the yearly audit to make changes in the
school counseling program for the following year.





11.2 The professional school counselor shares the results of the program audit with
the advisory council.
Comments:

Standard 12: The professional school counselor is responsible for establishing
and convening a school advisory council for the comprehensive school guidance
and counseling program.

Date:

YES

NO

12.1 The professional school counselor has met with the advisory council.









12.3 The professional school counselor keeps a record of meeting information.





12.2 The professional school counselor has reviewed the school counseling program
audit with the council.
Comments:

Standard 13: The professional school counselor is a student advocate, leader,
collaborator, and a systems change agent.

Date:
YES

NO

13.1 The professional school counselor promotes academic success of every student.





13.2 The professional school counselor promotes equity and access for every student.





13.3 The professional school counselor takes a leadership role within the counseling
department, the school setting, and the community.





13.4 The professional school counselor understands reform issues and works to close
the achievement gap.





13.5 The professional school counselor collaborates with teachers, parents, and the
community to promote academic success of students.
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13.6 The professional school counselor builds effective teams by encouraging
collaboration among all school staff.
13.7 The professional school counselor uses data to recommend systemic change in
policies and procedures that limit or inhibit academic achievement.
Comments:

(Endnotes)
1
2
3
4
5
6
7

From the ASCA National Model Workbook. Reprinted with permission.
Developed by Dr. Carol Kaffenberger, George Mason University
From the ASCA Workbook and Model Book. Reprinted with permission.
From ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model, www.schoolcounselor.org. Adapted with permission.
From the ASCA National Model Workbook 2004, p. 124. Reprinted with permission.
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How to Build, Implement, Sustain &
Evaluate Your Comprehensive School
Counseling Program…Step by Step

Implementation: Getting Started
Tips for Success
Steps to Program Development
STEP BY STEP
Step 1: Time Analysis
Step 2: Complete the ASCA National Model Audit (Needs
Analysis) and Program Review- (Are You Ready for
the ASCA Model?)
Step 3: Analyze
Step 4: Establishing the Advisory Council
Step 5: Building the Foundation
Step 6: Designing your Delivery System
Guidance Curriculum Delivery Model
Individual Planning
Prevention, Intervention, and Responsive Services
Step 7: Managing your System
Step 8: Accountability
Checklist for Building a Comprehensive PreK-12 Counseling Plan

How to Build, Implement, Sustain & Evaluate Your
Comprehensive School Counseling Program…Step by Step

P

enns�l�ania Counselors are integral in the academic, career, and personal/social development of all students in the Commonwealth, PreK-12. Thus, the Pennsylvania Department
of Education has adopted several code sections that support the work of the school counselor.
Specifically, a comprehensive guidance plan is required as part Title 22 of the Pennsylvania Code,
under Chapter 339, entitled “Guidance.” Additionally, a comprehensive program of student services is required under Chapter 12, entitled “Services to Students.”

§339.31. Plan.
There shall be a written plan on �ile, approved by the local board of school directors, for the
development and implementation of a comprehensive, sequential program of guidance services for
kindergarten through 12th grade. The plan must include procedures to provide for guidance services
to AVTSs . Upon request, the plan shall be submitted to the Secretary of Education.
(Find Chapter 339 online using these breadcrumbs: www.education.state.pa.us >> Codes
& Regulations >> Career & Technical Education >>Chapter 339 – Vocational Education Standards.)
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§12.41. Student Services
Each school entity shall prepare a written plan for the implementation of a comprehensive
and integrated K-12 program of student services based on the needs of its students.
(Find Chapter 12 online using these breadcrumbs: www.education.state.pa.us >> Programs >> Programs S-Z >> Student Services & Programs >> Chapter 12: Students and Student
Services.)
This chapter addresses the process of building your program one step at a time. Developing an innovative counseling program may seem overwhelming. Working as a team, and taking small steps create observable success, is more desirable than trying to implement all of the
model components at once.
Ensuring that an innovative and effective counseling program becomes institutionalized
is critical. Seven cardinal principles need to be considered to make it happen:
1.

Gaining commitment of top administrators

3.

Incorporation of the program objectives with the schools mission and strategic plan

2.

4.
5.
6.
7.

Collaboration with faculty to build links between the program and the classroom curriculum
Development of a long range plan for implementation
Development of public relations plans

Garnering community support by engaging all stakeholders
Development of program accountability tools

Tips for Success
Before beginning:
•
•
•
•

Use a Team Approach—all levels, all counselors, all stakeholders
Be flexible—be open to new ideas and willing to learn

Don’t reinvent the wheel—adopt and adapt when possible

Get excited—create a passion for helping students, but also for the system

Steps to Program Development
1.

Planning - Establish leadership, Advisory Council, gain administrative support, establish what is and what is not working, and complete a Time & Task Analysis.
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2.
3.
4.
5.
6.
7.
8.
9.

Build the Foundation - Analyze school and student data, discuss beliefs about students, determine priorities, develop one closing-the-gap activity, create a mission
statement.
Design the Delivery System - Determine time allotments for programs and services,
develop action plans, guidance curriculum, small group counseling program, decide
which counselors will perform what activities.
Set up the School Counseling Program System Support - Establish budget; ensure
equal access, adequate resources, collaborative effort, administrative support
Create Management Tools to Guide the School Counseling Program - Develop calendars for counselors and events, create and share a principal/counselor agreement.

Promote the School Counseling Program - Develop brochure; present to the staff,
board, and other stakeholders; develop web site and other communication tools
Monitor Program Results - Produce program results reports, develop evaluation
standards and indicators, use results for program decisions

Monitor Student Progress - Assess student mastery of selected competencies; track
program impact on action plan goal; track program impact on school wide goals, such
as achievement and attendance
Making the Transition - Start slowly, celebrate accomplishments, expand leadership
base and stakeholder numbers, brainstorm potential obstacles, and develop strategies to overcome barriers.

STEP BY STEP
Step 1: Time & Task Analysis
Each counselor in the district or building should participate in a Time & Task Analysis.
The results will provide an insight into your current school counseling program—specifically,
how much time is being devoted to the guidance curriculum, individual planning, responsive
services, systems support, and non-guidance activities. Each counselor should write down all
the activities they perform each year and when. Then the counselor should take a moment to record his or her activities for at least 30 days. The daily chart, along with the yearly activity chart,
will provide a visual snapshot of how time is being used and what is currently happening in the
school and district. The counselor should ultimately schedule a meeting to discuss the individual
results as a group within a building or the district. This is a team process, and all counselors need
to understand that the result will be a strong school counseling program for all students—one
that will help students achieve their academic, career, and personal/social goals.
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You will find a template for a Time & Task Analysis in the Management Toolbox in
Chapter 5 of the PA Companion Guide
You will find a sample Contact Log in the Management Toolbox in Chapter 5 of the
PA Companion Guide.

The Time & Task Analysis is used by school counselors to document the time school counselors spend on delivering the curriculum, individual planning, responsive services, and system
support. It is also another place that counselors can record and examine the amount of time they
spend in their various roles.
Counselor Time & Task Analysis

Time
7-7:30

Guidance Individual Responsive Leadership System
Non
Curriculum Planning Services
Support Program
Activity

7:30-8

Counselor Roles

L- Leadership
A- Advocacy
C- Collaborator
SS- System Support

8-8:30

Number of
Blocks
Daily
Percentage

The Contact Log is used to document what is being done and when and where it is happening for the counselor. Using the codes is a quick way to keep track of daily activities.
Contact Log

1.
2.

Date

Name
(what)

IR

CS

IG AR

AC

PCF

HV

3.

CI

Description G T B D L
(when)

A

IR- in house referral		
CS- counseling services		
IG-individual counseling		
G-grade			
T-Teacher
AC-adult contact			
PC-Parent Contact			
HV-Home Visit				
B-before school L-Lunch
AR-agency referral		CI-Crisis Intervention									D-during school
										A-after school
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Step 2: Complete the ASCA National Model Audit (Needs Analysis) and
Program Review (Are You Ready for the ASCA Model?)
•

•

The Audit and Program Review will help determine your strengths and needs as
you develop your program. Your team will take a closer look at the current program in terms of its Foundation, Delivery, Management, and Accountability.
You will find the ASCA National Model Audit in the “Accountability” Toolbox in
Chapter 6 of the PA Companion Guide (a sample portion of this tool is below).
FOUNDATION

I.

BELIEFS AND PHILOSOPHY
The philosophy is a set of principles that guides the development, implementation, and evaluation
of the school counseling program.

CRITERIA

In
None Progress

Completed

Implemented

N/A

1.1 A statement
of philosophy
has been written
for the school
counseling
program

1.2   Indicates an
agreed-upon belief
system about the
ability of every
student to achieve

Program Review (Are You Ready for the ASCA Model?): The tool is designed to help you assess
your district’s readiness to implement the ASCA National Model and to determine what you will need in
order to achieve successful implementation. You will find the ASCA Program Review in the “Foundation” Toolbox in Chapter 3 of the PA Companion Guide (a sample portion of this tool is attached
below).
Components

A. Community Support
1. The school board recognizes that school
counseling is an important component
of all students’ public education.
2. The school board believes school
counselors can play an influential role
in closing the achievement gap.

Like My
District

Somewhat
Like My
District
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Step 3: Analyze

Compare the completed time analysis and audit results. Through visual review and discussion, your current program’s strengths and needs will emerge. Your goal at this stage is to be
honest with your team. The questions below need to be addressed.
Strength and Need Analysis
1.

What are the current counselor activities and are they appropriate?

3.

What are the current counselor services and are they appropriate?

2.
4.

What are the counselor functions and are they appropriate?

For each of the 4 systems of the ASCA National Model, record areas of strength and
areas of focus.

Foundation

5.

Delivery System

Management

Accountability

Consider School Counseling Department activities—do the activities provide equal
access to all stakeholders? List activities and for each stakeholder, determine Yes,
No, or Not Sure; describe.
Stakeholders Served

Activity

Students

Staff
Administrators

Parents

Business
Community
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6.

Is there support for the school counseling program?
Support for the Counseling Program

1.
2.
3.
4.
5.
6.
7.
8.

Is there administrative support?
Is the program budget adequate to support goals?
Is there student understanding and support?
Is there parental understanding and support?
Is there business/community support?
Is there adequate staff to provide a manageable student/counselor ratio?
Are there adequate facilities?
Do individual counselors have a working understanding of the standards and competencies
and infuse them into their activities?
9. Is technology provided to facilitate the needs of counselors and students?
10. Are counselors provided with Act 48 professional development
		 opportunities that are counselor-specific?
7.

Have the state academic standards and the National Standards for School Counseling
been reviewed and integrated into the school counseling program? Pennsylvania
School Counselors must become familiar with the Pennsylvania Standards Aligned
System (SAS). All PA Academic Standards and the ASCA National Standards for Students are located within the SAS. Tools are available through the SAS to support
school counselors in their curriculum development (www.pdesas.org).

8.

Identify some of the obstacles that might interfere with program development. How
will data be used in program development?
Obstacles Impeding
Program Development

9.

How will data be used in
Program Development

Compile a written analysis of your program’s strengths and needs. The analysis will
help you make decisions about where to start. Please remember that addressing all
needs at once is impossible. It is important to take into consideration the mission and
goals of your school when developing your program. As you develop your program,
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be sure to collaborate with all stakeholders to provide a focus and priority for your
work.
List 5 Program Strengths

List 5 Program Needs

1.

1.

2.

2.

3.

3.

4.

4.

5.

5.

Step 4: Establishing the Advisory Council
A comprehensive PreK-12 school counseling program needs the involvement of a district advisory council in order to make a measurable impact on student success. The Advisory
Council should be comprised of 8 to 15 people who have a vested interest in the school counseling program. The Advisory Council should meet a minimum of twice per year. Districts should
also establish separate advisory councils to represent elementary, middle and high school level
programs. Communication between these groups will strengthen the comprehensiveness of the
comprehensive PreK-12 school counseling program.
The Advisory Council is a link between the school counseling program and the various
groups to be served. Representatives of the Advisory Council should reflect the diversity of the
school/community and should include the following five stakeholder groups:
1.

Students

3.

Educators/Administrators

2.
4.
5.

Parents/guardians

Business/Community

Post-Secondary educators
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The Advisory Council
•
•
•
•

serves in a leadership role to support the mission and goals of the school counseling program,

provides a communication link between the school counseling program and the
five stakeholder groups,
acts as a resource and support for the school counseling program, and

reviews data and provides feedback on the effectiveness of the school counseling
program.

As leaders of an effective advisory council, school counselors should
•
•
•
•
•
•

communicate the role of the Advisory Council to the members;

establish the goals for the Advisory Council prior to the selection of its members;
organize meetings with a goal driven agenda;

present yearly goals and objectives of the school counseling program to the Advisory Council;
present data that addresses program effectiveness;

analyze data to plan for program improvement, program content, and delivery.

(Refer to the Advisory tools located in the Toolbox of the “Management” Chapter of the PA Companion Guide to establish the Advisory Council.)

Step 5: Building the Foundation
In collaboration with your Advisory Council, read your school district’s Belief and Mission Statements. Write a Belief and Mission Statement for your program that reflects the Belief
and Mission Statement of the district. (Refer to Sample mission statements in the “Foundation”
Chapter of the PA Companion Guide):
Answer the following questions to establish your counselor program Belief and Mission
Statements:
1.

What are the district school counselor’s core beliefs about students?

3.

What is the mission of the counseling program?

2.

What are the counselor’s beliefs about the counseling program?
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Review the following procedures and discuss your plan to build the program Foundation.
•

•

•

•

•

Review and analyze district, school, and student data to identify achievement
gaps—ways in which the school can better meet student needs and increase equity and access. Data types and examples can be found in the “Accountability” Toolbox in Chapter 6 of the Pa. Companion Guide (Governors Commission on School
Success-Closing the Gap-#11).
Review the state academic standards, especially the Career Education and Work
Standards, along with the ASCA National Standards for Students (Competencies
and Indicators). Complete the ASCA National Standards Crosswalking Tool (Located in the “Delivery” Toolbox, Chapter 4). Pennsylvania counselors have the Standards Aligned System (SAS) as their framework for building their own curriculum
and supporting the other areas of the school and their curriculums.
Identify student standards, competencies, and indicators that address the need
areas identified through the analysis process. Prioritize your needs based on data
and school needs.

Identify student standards, competencies, and indicators to be addressed at each
grade level and through which domain. Pennsylvania counselors will use the ASCA
national standards as well as the adopted Pa Career Education Standards and the
proposed Interpersonal Skills Standards to develop their curriculum.
Share curricula with key administrations and board members in discussions to
help foster administrative support.

Step 6: Designing your Delivery System:
A Comprehensive Delivery System must reflect the needs of students, reflect the goals
of the school/district, and be data-driven. Four components of the delivery system need to be
considered when planning resources and staffing (addressing the tenets of the Govenors Commission on College and Career Success).
The Four Components are:
•
•
•
•

Guidance Curriculum

Individual Student Planning

Prevention, Intervention and Responsive Services
System Support
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1.

Start with deciding the time allotments for each component.

3.

Identify guidance curriculum to use (using the PA SAS curriculum framework for the
CEW).

2.

Develop action plans (Located in the Toolbox of Chapter 5, “Management”).

4. Decide which counselors will perform which activities.

5.

Rally administrative support.

COMPREHENSIVE SCHOOL COUNSELING PROGRAM DELIVERY SYSTEM
Samples of activities from one of the Domains
(This form can be used at the district, school, or individual counselor level)
The entire tool can be found in the Chapter 4, “Delivery” Toolbox
Guidance
Curriculum
Provide developmental,
comprehensive guidance
program content in a
systematic way to all
students preK-12

Purpose
Student awareness,
skill development and
application of skills needed
to achieve academically
and be career and college
ready by graduation

Prevention,
Intervention and
Responsive Services
Addresses school
and student needs
Purpose
Prevention, intervention,
and responsive services to
groups and/or individuals

Academic
Academic
Effective learning in school Any immediate
and across the life span
academic concerns

Individual
System
Student Planning
Support
Assists students and
Includes program, staff
parents in development of
and school support
academic and career plans activities and services
Purpose
Purpose
Individual student academic Program delivery
and occupational planning, and support
decision making, goal
setting, and preparing for
academic transitions
Academic
Facilitation and
Interpretation of tests

Academic
School counselor
professional development

Delivery System Review: Use these questions as an overview to develop the system:
1.
2.

Based on your Time/Task Analysis and the list of activities being completed, how will
your team adjust the counseling schedule to meet the time allocations suggested in
each area of the delivery system?
What are the standards and competencies that your team will concentrate on during
the next year?
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What professional development activities will be most beneficial to the counselors in
your program?

What agencies and stakeholders will you collaborate with to meet your department’s
goals?

What curriculum materials will you need in order to develop and deliver your guidance lessons?

Guidance Curriculum Delivery Model:
The guidance curriculum is three-tiered. The first tier is what is delivered to all students,
while the second tier includes activities delivered to small groups of students or targeted groups
of students, and the third tier consists of counseling activities delivered to individual students.
The arrows represent that the guidance curriculum is fluid. This system is data driven and affords access and equity for all students
			
			
Tier III - Individual

Tier II - Small Groups
				

Tier I - All Students

For every competency taught or result anticipated by a school counselor, there must be a
plan of how the counselor intends to achieve the desired competency or result. Each lesson plan
should contains all of the components listed below. A lesson plan template can be found in the
Delivery System toolbox in chapter 4.
•
•
•
•
•

Grade Level

Lesson Content

Domain and Standard addressed
Materials

Start and End Dates
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•
•
•
•

Number of Students Impacted
Location

Assessment

Pre and Post Evaluation

The Response to Instruction and Intervention Model (RTII) is an intervention strategy
that counselors can use in combination with the Standards Aligned System (SAS) to improve
student achievement and support teachers in identifying students with academic and behavioral
difficulties prior to student failure. This is a three-tiered system similar to the Guidance Curriculum Delivery Model discussed above. Counselors become integral system support specialists
through their involvement on RTII teams at all three levels of an RTII intervention.

Individual Planning
The Individual Planning component of the Delivery System requires school counselors
to coordinate ongoing activities designed to assist all students in their healthy academic, career, personal, and social development. Individual planning provides opportunities for school
counselors and students to work together to plan, monitor, and evaluate personal progress. Individual planning is an important tool to help students as they move toward College and Career
Readiness. Individual planning is not the same thing as individual counseling. Rather, student
planning specifically focuses on students’ academic and career goals. The PA Career Education
and Work Standards feature individual planning in the first strand, entitled “Career Awareness
and Planning.” These standards are PA-specific, and counselors become the “Natural Champions”
by ensuring their integration across all academic standards. According to the first strand of the
PA Career Education and Work Standards (CEW) standards, “all students are required to have an
individualized career and post-secondary plan by the end of Grade10.” Addressing all students’
future plans enhances the counselor’s role as advocate and collaborator within the system, so
that all staff members become involved with this process.

Prevention, Intervention, and Responsive Services
School counselors deliver prevention, intervention, and responsive services to meet the
immediate issues affecting students. Prevention, intervention, and responsive services are available for all students. They address a full spectrum of issues, such as peer pressure, resolving
conflict, family relationships, personal identity, substance abuse, stress, motivation, and achievement. Prevention and intervention services can be delivered in a direct setting (individual or
group), as a workshop or structured curriculum (classroom setting), or in an indirect manner
(consultation or outside referral). Responsive services are generally delivered to individual and
small groups of students.
Pennsylvania counselors are involved in the Student Assistance Programs at all levels.
Tiers II & III of the delivery system and RTII are designed for interventions with individual and
small groups of students. Pennsylvania has numerous resources for school counselors to en- 258 -
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hance responsive services for all students. The Resiliency/Wellness Approach and the Interpersonal and School Climate Standards are important in responsive services for all students.
Examples of Prevention, Intervention, and Responsive Services
Prevention

Intervention

Responsive Services

Students served

All students

Referred Students Students in crisis

Academic Domain
Examples

Elementary:
Study Skills Program

High School: CTC
Group Advising

Delivery Setting

Classroom
Large Group
Classroom
Workshop

Career Domain Examples
Personal/Social
Domain
Examples

Small Group
Individual
Consultation

High School Individual
Career Plan

Small Group
Individual
Consultation
Referral

Middle School: Test
Accommodations

Middle School
Elementary: Career Mentor
Small group career
exploration

Middle School: Bullying
Prevention Program

Elementary: Social High School: SAP Referral
Skills Group

This table is a sample of these services in all three domains.

Step 7: Managing your System

The management system provides school counselors with processes and tools to ensure
that the school counseling program is organized, concrete, clearly delineated, and reflective of
the school’s needs. Although a relatively new concept, it is imperative that school counselors
serve as managers of their school counseling programs.
The strategies available for school counselors to organize their programs are:
•

•
•
•
•
•

Using data to evaluate interventions and programs, measure outcomes, and monitor student progress. The review of data supports the management system to help
school counselors make informed decisions, to identify areas of need, to target
interventions, and to assess cost effectiveness. The SAS framework in PA is instrumental in this process.
Setting up an Advisory Council (addressed in step #4)

Developing Management Agreements with administrators
Using calendars to manage time

Creating curriculum Action Plans (addressed in step #5)

Developing closing-the-gap activities and action plans. (Refer to the Closing the
Gap Worksheet and Action Plans in the “Management” Chapter 5 of the PA Companion Guide.)
- 259 -

a framework for school counseling programs

It is important to start with a manageable goal to get started. Remember that school
counselors are part of the academic team. The intervention chosen may be provided in the
classroom, and the role of the counselor may be to collect and analyze the data. The counselor’s
role could be one of leadership as the academic team determines the need to be addressed. As
they gain experience, counselors will easily choose activities that enhance student learning. The
Governor’s Commission for College and Career Success addresses a need for early intervention
programs for students at risk, and the RTII intervention model provides strategies to develop
and deliver those interventions.

Setting up the School Counseling Program
1.

Establish a program budget.

3.

Complete a Principal/Counselor Management Agreement (located in the “Management” Chapter 5 Toolbox of the PA Companion Guide).

2.

Ensure that the following pre-conditions are met: equal access, adequate budget/
resources, collaborative effort, administrative support, and technical support.

Working the School Counseling Program
1.

Develop a master planning calendar.

3.

Implement curriculum activities at each grade level.

2.
4.

Develop monthly and weekly calendars.

Develop at least one closing-the-gap activity.

Promoting the Program
1.

Develop a program brochure.

3.

Present the program to school staff.

2.
4.

Present the program to the school board for approval.
Develop a website.

When planning program delivery, the school counselor should assure that academic standards are being addressed. School counselors must also coordinate the delivery of activities
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with classroom teachers. Conversations with classroom teachers determine the most appropriate time for delivery and could actually culminate in supporting the academic instruction in the
classroom. This process supports the role of school counselors as collaborators.

Step 8: Accountability
A. Monitor program results
• Revisit the program audit taken in Step #1 to measure your program progress during the previous year. This should become an annual process, and it will determine
program needs to be continued, improved, or eliminated.
•
•

Develop Program Results Reports (samples located in the “Accountability” Toolbox in Chapter 6 of the PA Companion Guide).

Assess how the counseling team is working together. This can be completed with
discussion or the creation of your own evaluation tool.

B. Monitor students’ progress
• Assess the impact of the school counseling program on the selected goals in the
action plans using process, perception, and results data (includes Guidance Curriculum Reports and Closing the Gap Reports, located in Chapter 6 of the PA Companion Guide). The SAS will be helpful for counselors to evaluate data to monitor
individual students’ progress in all academic areas, including career maturity.
•

•

Assess the impact of the school counseling program effectiveness in the areas
of attendance, behavior, academic achievement, and career maturity. (SAS, CEW
Standards, Interpersonal Skills, and Resiliency/Wellness Framework)
Prepare and share the results report with the advisory council, school site, parents, and all other stakeholders.

C. Monitor Counselors’ growth and performance
• Develop and report counselors’ professional development activities for the year
and report out by the three domains.
•
•

Develop a job description and revisit this annually (located in the “Accountability”
Toolbox, Chapter 6 of the PA Companion Guide).
Develop and use appropriate school counselor evaluation forms (samples located
in the “Accountability” Toolbox, Chapter 6 of the PA Companion Guide).

Three important areas must be addressed in Step 8 - Accountability.
1. Results Reports - Complete Results Reports ensure that programs are carried out,
analyzed for effectiveness, and improved or eliminated when necessary. Results Reports help to answer the question “How are students different as a result of their
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participation in the school counseling program?” When conducting results reports,
school counselors work with data to monitor student progress in academic, career,
and personal/social development.

Closing the Gap Results Reports evaluate what discrepancies exist between
students’ needs and their actual achievement levels. When scrutinizing sets of school
data, such as course enrollment and standardized test results, attention must be
given to disaggregated results. (Governor’s Commission Recommendation #7, Early
Warning System - RTI; and Recommendation #11, Closing the Gap activities.)

Three types of data are examined to develop a Results Report:
•

•

•

•

Process Data describes the way a program was conducted and who benefited:
“What you did for whom?” Process data reports include raw numbers about what
services were performed and how many were involved. If this is the only type of
data reported, it is the least effective, because it does not describe how students
are different as a result of the program.

Perception Data measures what others know or are able to demonstrate as a result
of their participation in school counseling program activities. They can be collected through pre- and post-testing, surveys and or needs assessments. This method
takes the program further along the continuum of comprehensive accountability.

Results Data (also is referred as outcome data) answers the question, “What is the
impact?” Results data is often linked to school data to demonstrate the positive
influence on key areas such as grades, attendance, discipline referral, graduation
rates, etc.
(Examples of these types of data and how they are reported are located in “Accountability,” Chapter 6 of the PA Companion Guide.)

2.

School Counselor Evaluations - The school counselor evaluation, different from the
teacher evaluation; is a unique document based on School Counselor Competencies
and specific yearly goals developed by the school counselor in collaboration with the
building administrator. These goals should be aligned with the academic mission
and goals of the school. School counselor evaluations should reflect the goals of the
counseling program, as well as their actual work activities. The School Counselor
Competencies developed by ASCA should be applied when creating an evaluation for
school counselors. (A sample evaluation is located in the “Accountability” Chapter 6
Toolbox.)

3.

Program Audit - A Program Audit establishes the effectiveness of the entire school
counseling program. Conducted at least once a year, the Program Audit is a continuous and systematic method for determining which programming needs to be continued, improved, or eliminated. The Program Audit provides measurable evidence
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for how the school counseling program impacts student success. The results of a
Program Audit may used by school counselors to develop and prioritize annual goals.
(The Program Audit can be found in “Accountability,” Chapter 6 of the PA Companion
Guide.) This can be completed at the end of every year.
Discuss these questions with your counseling team and advisory council annually:

Questions to be Addressed Annually

Strategies

1. What are the future goals
of the department?

2. How can counselors continue to
use data to drive their programs
and support the activities?

3. Is your curriculum map working? Are
the standards being addressed at each
grade level actually being addressed?
4. Is the counseling department
making a difference and enhancing
academic achievement? How does
the data support your conclusion?
5. Using student data, what needs
should be addressed next year?
How can those needs be met?

Rather than attempt to accomplish everything at once, each school counselor should
choose one or two areas in which to focus his or her efforts and evaluation each year. The system
will evolve. A three-to-five-year planning/building process is typical.
At the end of this first year, you will have developed a belief and mission statement; you
will have mapped your curriculum and used data to enhance student achievement in one area.
You will have continued to identify the strengths of your program. Find time to meet and share
your accomplishments and frustrations. Don’t forget to celebrate!
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Checklist for Building a Comprehensive
PreK-12 Counseling Plan
School District _______________________________________School-Year 20____
Check and Date the items when completed:
		X			 Date
1.

____			

________Time/Task Analysis

3.		

____			

________ASCA National Model Audit

2.		
4.		
5.
6.
7.

____			
____			

________Daily Contact Log

________Program Review (Are You Ready for the ASCA Model?)

____			 ________Program Analysis of Strengths and Needs
			 (Compare Time Analysis and Audit Results)
____			
____			

________Establish Advisory Council

________Write Mission and Belief Statements (Foundation)

8.
____			 ________Review district data to identify achievement gaps, find ways to
							 better meet student needs, and increase equity and access for
							all.
9.

10.

____			 ________Review PA (CEW& Interpersonal Skills) and ASCA National
					 Standards using Developmental Cross-Walking Tool and
					 prioritize needs based on data for local district at each grade
					level
____			 ________Design Delivery System by Creating Yearly Action Plans
			(Delivery)

11.

____			

________Establish a budget (Management)

13.

____			

________Develop Master Planning Calendar, monthly and weekly

12.
14.

____			

________Complete Management Agreements

____			 ________Promote Program - Board/Advisory presentation, website,
					 brochures, workshops to faculty and parents
- 264 -

implementation:getting started
15.

____			 ________Monitor Program Results - Program Results Reports, Closing the
			 Gap Reports, develop Counselor Job Descriptions and evaluation
							 tools and professional development program for counselors;
									redo Program Audit yearly (Accountability)
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ASCA Ethical Standards for School Counselors: Professional school counselors are
bound by a code of ethics. The Pennsylvania School Counselors Association adopted the ASCA
Ethical Standards for School Counselors. School counselors must be familiar with the standards.
Participation in ethical standards professional development is highly recommended. The ASCA
ethical standards guide school counselors as they provide comprehensive school counseling programs to Pennsylvania students. The standards can be found in the Foundation Chapter toolbox
and at: www.schoolcounselor.org/ethics
ASCA Position Statements for School Counselors: PSCA adopts the ASCA position
statements. ASCA carefully reviews all position statements regularly. ASCA has position statements on the following topics. Download a PDF containing the text of all ASCA position statements at www.schoolcounselor.org (follow these breadcrumbs: www.schoolcounselor.org >>
School Counselors & Members >> About ASCA >> Position Statements).
Academic and Career Planning
Annual Performance Evaluation
Bullying, Harassment and Violence-Prevention Programs
Character Education
Child Abuse and Neglect Prevention
Children Experiencing Homelessness
Comprehensive School Counseling Programs
Conflict-Resolution Programs
Confidentiality
Corporal Punishment in the Schools
Credentialing and Licensure
Crisis/Critical Incident Response in the Schools
Cultural Diversity
Discipline
Dropout Prevention/Students-At-Risk
Educational Planning
Equity for All Students Gender Equity
Gifted and Talented Student Programs
Group Counseling
High-Stakes Testing
HIV/AIDS
LGBTQ Youth
Peer Helping
Prevention and Intervention of Behaviors That Place Students At Risk
Response to Intervention
Promotion of Safe Schools
Retention, Social Promotion and Age-Appropriate Placement
School Counseling Preparation Programs
School-Family-Community Partnerships
Student Mental Health
Student Recruitment
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Students with Special Needs
Student Assistance Programs
Student Safety and Technology
Test Preparation Programs
Use of Non-School-Counseling-Credentialed Personnel
Use of Support Staff in School Counseling Programs
Education ABCs
ASCA: American School Counselor Association
PSCA: Pennsylvania School Counselors Association
ABA: Applied Behavior Analysis
ACA: American Counseling Association
ADA: Americans With Disabilities Act
ADD: Attention Deficit Disorder
ADHD: Attention Deficit Hyperactivity Disorder
AIM: Accessible Instructional Materials
APS: Approved Private School
ASD: Autism Spectrum Disorder
ASL: American Sign Language
AT: Assistive Technology
AVTS: Area Vocational Technical School
AYP: Adequate Yearly Progress
BEC: Basic Education Circular
BIP: Behavior Intervention Plan
BSE: Bureau of Special Education
Career Link: County based PA job search program
CASSP: Child & Adolescent Service System Program
CBA: Curriculum-Based Assessment
CFR: Code of Federal Regulations
CLD: Cultural and Linguistic Diversity
CTE: Career and Technical Education
CTC: Career and Technical Education Center
DD: Developmental Delay
DIBBLES: Dynamic Indicators of Basic Early Literacy Skills
DPW: Department of Public Welfare
ED: Emotional Disturbance
EI: Early Intervention
ELL: English Language Learners
ER: Evaluation Report
ESEA: Elementary and Secondary Education Act
ESL: English as a Second Language
ESY: Extended School Year
FAPE: Free Appropriate Public Education
FBA: Functional Behavioral Assessment
FERPA: Family Educational Rights and Privacy Act
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IAES: Interim Alternative Educational Setting
ICC: Interagency Coordinating Council
IDEA: Individuals With Disabilities Education Act
IEE: Independent Educational Evaluation
IEP: Individualized Education Program
IFSP: Individualized Family Service Plan
LEA: Local Educational Agency
LEP: Limited English Proficiency
LICC: Local Interagency Coordinating Council
LRE: Least Restrictive Environment
LTCC: Local Transition coordinating Council
LTF: Local Task Force
MA: Medical Assistance
MAWA: Mutually Agreed Upon Written Arrangement
MOU: Memorandum of Understanding
MR: Mental Retardation
MT: Mobile Therapist
NCLB: No Child Left Behind
NISL: National Institute for School Leadership
NOREP: Notice of Recommended Educational Placement
O&M: Orientation and Mobility
OCD: Obsessive Compulsive Disorder
OCDEL: Office of Child Development and Early Learning
OCR: Office for Civil Rights
ODD: Oppositional Defiant Disorder
ODHH: Office for the Deaf and Hard of Hearing
ODR: Office for Dispute Resolution
OHI: Other Health Impaired
OI: Orthopedic Impairment
OSEP: Office of Special Education Programs
OT: Occupational Therapy
OVR: Office of Vocational Rehabilitation
PASA: Pennsylvania Alternate System of Assessment
PaTTAN: Pennsylvania Training and Technical Assistance Network
PCA: Pennsylvania Counseling Association
PDD: Pervasive Developmental Disorder
PDD-NOS: Pervasive Developmental Disorder – Not Otherwise Specified
PDE: Pennsylvania Department of Education
PSSA: Pennsylvania System of School Assessment
PSSA-M: Pennsylvania System of School Assessment-Modified
PT: Physical Therapy
PVAAS: Pennsylvania Value Added Assessment System
RAST: Regional Assessment and Support Team
RR: Reevaluation Report
RtII: Response to Instruction and Intervention
SAS: Standards Aligned System
SaS: Supplementary Aids and Services
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SBBH: School Based Behavioral Health
SDI: Specially Designed Instruction
SEA: State Educational Agency
SES: Supplemental Education Services
SICC: State Interagency Coordinating Council
SLD: Specific Learning Disability
SWPBS: Schoolwide Positive Behavior Supports
TSS: Therapeutic Staff Support
UDL: Universal Design for Learning
VI: Visual Impairment

PA Academic Standards: School Counselors must be knowledgeable of the Pennsylvania
Academic Standards. As a member of the school building’s academic team, school counselors
must assure that the comprehensive school counseling program aligns with the PA Academic
Standards. The PA Academic Standards can be found on the Pennsylvania Department of
Education website, www.pde.state.pa.us
PA Career Education and Work Standards: The PA Career Education and Work Standards
are one set of the PA Academic Standards. School counselors are uniquely qualified to be leaders
or members of the school team to help develop the career education curriculum delivered to
Pennsylvania students. The Pennsylvania Standards for Career Education and Work can be
found at www.pde.state.pa.us. Pennsylvania Department of Education provides resources for
implementing the standards at www.careerzone.org

Title 22, Pennsylvania Code, Chapter 12
					STUDENT SERVICES PROGRAM STANDARDS
Complete information can be found at:
http://www.psca-web.org/documents/PDE%20Ch%2012%20Guidance%20Toolkit.pdf

The state of Pennsylvania mandates that each school entity prepare a written plan for the
implementation of a comprehensive and integrated K-12 program of student services based on
the needs of its students and consistent with strategic plan requirements outlined in Chapter
4. The specific interventions will differ based on the size and needs of the student population.
However, all of the following categories must be addressed:
•
•

Developmental services, including school counseling, psychological services,
health services, home and school visitor services, and social work services that
support the academic, career, and personal/social development of students
Diagnostic, intervention, and referral services for students experiencing academic
achievement difficulties
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Consultation and coordination services for students impacted by chronic problems that require multiple services

This written plan should include the following components:
•
•
•
•
•
•
•
•
•
•
•

Mission Statement
Program Goals and Objectives
Needs Assessment
Program Structure
Program Scope and Sequence
Standards and Competencies
Job Descriptions
Role Descriptions
Staff Evaluation
Professional Development
Recommendations for Implementation

School districts and entities follow a set of standards for student services program delivery no less rigorous than the Pennsylvania Academic Standards. These standards are as follows:

Standard 1a: Continuous enhancement of regular classroom strategies to enable learning
• Instructional support
• Section 504 plans
• Behavior management plans
• Participation on instructional teams
• Observation
• Consultation
Standard 1b: Continuous enhancement of programs and systems for a full range of
transition supports
• Orientation at transition points
• Career planning
• Further education planning
• Group counseling for transition issues
• Screening and placement
• Course selection

Standard 1c: Continuous enhancement of programs and systems to strengthen home and
school connections
• Parenting skills programs
• In-school health clinics
• Home visitation
• Web sites, newsletters, brochures, and other communication media
Standard 1d: Continuous enhancement of programs and systems for responding to, and
where feasible, preventing, personal and school crises
• Student assistance programs
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•
•
•

Crisis response teams
Prosocial skills training
Bullying prevention programs

Standard 1e: Continuous enhancement of programs and systems to increase and
strengthen community involvement and support
• Memoranda of understanding with agencies
• Summer programs in the community
• Coalition building
• Career field trips and speakers
• Networking

Standard 1f: Continuous enhancement of programs and systems to facilitate student and
family access to effective services and special assistance as needed
• Resource brokering
• Referral to agencies
• Identification and placement of special needs students
• Wellness programs

Standard 2: Establishment of an integrated infrastructure framework for a comprehensive,
multifaceted, and cohesive component for addressing barriers to learning and teaching
• Planning committees
• Positive school climate
• Administrative/supervisory staffing
Standard 3: Appropriate resource use and allocation for developing, maintaining, and
evolving the component
• Budget development
• Prioritization
• Time and task management
• Differentiated staffing plans

Standard 4: Capacity building for developing, maintaining, and evolving the component
• Professional development activities
• In-service for other staff
• Advisory committees
• Procedural manuals
• Policy design
Standard 5: Formative and summative evaluation and accountability are fully
integrated into all planning and implementation
• Follow-up studies
• Program assessment
• Staff evaluation
• Annual reports
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Standards I a-f are within the role descriptions of the Student Services staff, including school counselors. Standards 2 – 5 require input from Student Services
staff without direct responsibility for these items.

Title 22, Pa Code Chapter 339: Chapter 339 of the Pennsylvania Code spells out the
regulations vocational education programs. Section 31 is similar to Chapter 12.41(a) in that it
requires a written plan “for the development and implementation of a comprehensive, sequential
program of guidance services for kindergarten through 12th grade.” The plan must include
provision for guidance services to AVTSs, be on file, and approved by the local school board.
Chapter 339 of the Code can be found at www.pde.state.pa.us (follow these breadcrumbs: www.
education.state.pa.us >> Codes & Regulations >> Career & Technical Education >> Chapter 339).
Title 22, Pennsylvania Code, Chapter 339.31 – Guidance Plan Sample Outline
There shall be a written plan on file, approved by the local board of school directors, for the
development and implementation of a comprehensive, sequential program of guidance services
for kindergarten through 12th grade. The plan must include procedures to provide for guidance
services to AVTSs. Upon request, the plan shall be submitted to the Secretary. (PA Chapter 339.31)
Pennsylvania School Counseling Departments can use the following outline to help develop
the Guidance Plan Document required in Pennsylvania Code, Chapter 339.31. This outline is
provided as a guide. The plan is unique to the school district. Components of the plan should
reflect the Comprehensive Guidance Plan delivered in the district. The committee developing the
plan may choose to add items or delete items from this outline.
Outline of Guidance Plan

School District ____________________________________

Date ___________________

I. Guidance Plan Committee/List of School Counselors and assignments
(List the names on the committee and the names of all school counselors and schools or
levels they are assigned)
II. School Counseling Department Core Beliefs
(Include here the core beliefs of the school counseling department. They should reflect
the core beliefs of the school district)
III. Philosophy of the School Counseling Department
(What is the philosophy of the school counseling department? It also should reflect the
school district philosophy.)
IV. School Counseling Department Mission Statement
(Include here the mission of the school counseling department. The mission should
reflect the mission of the school district.)
V. Role of the School Personnel and Community in the K-12 School Counseling Program
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(What role will each of the following play in supporting the school counseling program?
Place a statement reflecting their role under each.)
a. School Board
b. Administration – District and Building
c. Principals
d. Teachers
e. Students
f. Parents
g. Clerical Support
h. Support Services
i. Community Service Agencies and other Non-District Professional
j. Business and Industry Representatives
k. Post-Secondary Partners
I. Role of the School Counselor
(Make a general statement of how school counselors in this district reflect these roles)
a. As a Leader
b. As an Advocate
c. As a Collaborator
d. As an Agent of Systemic Change
II. Program Delivery
a. Elementary Level
(Under each item below, list the programs/activities/services provided)
i. School Counseling Curriculum
1. Academic Domain
2. Career Domain
3. Personal/Social Domain
ii. Individual Planning
1. Academic Domain
2. Career Domain
3. Personal/Social Domain
iii. Prevention, Intervention and Responsive Service
1. Counseling
2. Consultation
3. Collaboration
4. Coordination
5. Case Management
6. Referrals
iv. System Support
1. Professional Development
2. Advisory Council
3. Action Plans
4. Program Management/Agreements
5. School Counseling Calendar
6. Program Evaluation
7. Consultation with Staff
8. Community Outreach
9. Public Relations
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10. Committee Memberships
11. Technology
b. Middle School Level
(Under each item below, list the programs/activities/services provided)
i. School Counseling Curriculum
1. Academic Domain
2. Career Domain
3. Personal/Social Domain
ii. Individual Planning
1. Academic Domain
2. Career Domain
3. Personal/Social Domain
iii. Prevention Intervention and Responsive Service
1. Counseling
2. Consultation
3. Collaboration
4. Coordination
5. Case Management
6. Referrals
iv. System Support
1. Professional Development
2. Advisory Council
3. Action Plans
4. Program Management/Agreements
5. School Counseling Calendar
6. Program Evaluation
7. Consultation with Staff
8. Community Outreach
9. Public Relations
10. Committee Memberships
11. Technology
c. High School Level
(Under each item below, list the programs/activities/services provided)
i. School Counseling Curriculum
1. Academic Domain
2. Career Domain
3. Personal/Social Domain
ii. Individual Planning
1. Academic Domain
2. Career Domain
3. Personal/Social Domain
iii. Prevention Intervention and Responsive Service
1. Counseling
2. Consultation
3. Collaboration
4. Coordination
5. Case Management
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6. Referrals
iv. System Support
1. Professional Development
2. Advisory Council
3. Action Plans
4. Program Management/Agreements
5. School Counseling Calendar
6. Program Evaluation
7. Consultation with Staff
8. Community Outreach
9. Public Relations
10. Committee Memberships
11. Technology
III. Job Descriptions
d. K-12 School Counseling Department Chair
e. High School Counselor
f. Middle School Counselor
g. Elementary School Counselor
h. Others?

PA Department of Education Basic Education Circulars (BEC’s): A Basic Education
Circular (BEC) provides the Department of Education’s guidance on the implementation of
law, regulation and policy. BEC’s can often provide school counselors with guidance on several
questions. The PDE BEC’s can be found at www.education.state.pa.us (follow these breadcrumbs:
www.education.state.pa.us >> Codes & Regulations >> Basic Education Circulars).

Helpful Websites
AES/PHEAA							
www.pheaa.org
American Counseling Association				
http://www.counseling.org
American Education Service					www.aessuccess.org
American School Counselor Association			
www.schoolcounselor.org
America’s Job Bank						www.americasjobbank.com
Association for Career and Technical Education		
www.acteonline.org
ACRN – America’s Career Resource Network
www.acrnetwork.org/counselortk
ACT								www.actstudent.org
www.cscor.org
The Center for School Counseling Outcome Research
The College Board						www.collegeboard.com
Counseling and Academic Achievement			
www.acrnetwork.org/counselors/caa.htm
Education Policy and Leadership Center			
www.eplc.org
The Education Trust						www.edtrust.org
FAFSA								www.fafsa.ed.gov
FastWEB							www.fastweb.com
- 278 -

appendix

National Board for Certified Counselors			
www.nbcc.org
National Career Development Association			
www.ncda.org
National Center for School Counseling
Outcome Research 						www.umass.edu/schoolcounseling/
NCAA								www.ncaa.org
Occupational Outlook Handbook				
www.bls.gov/oco
Pennsylvania Career Standards				
www.pacareerstandards.com
Pennsylvania Career Tool Kit				
www.pacareerstandards.com
Pennsylvania Counseling Association			
www.pacounseling.org
Pennsylvania Department of Education			
www.pde.state.pa.us
Pa Educator.net						www.pa-educator.net
Pennsylvania School Counselors Association		
www.psca-web.org
Pennsylvania Student Assistance Program			
www.sap.state.pa.us
Pennsylvania Training and Technical
Assistance Network						www.pattan.k12.pa.us
Standards Aligned System					www.pdesas.org
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